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ds and guidelines for comprehtensive programs for excephonal children in
state and federal legislation. The three major laws affecting the education of ,

L2

- * -

“All children and youth who are ehglble for the general educat:on program, preschool educahon: or who Have
special educational needs and three and four

handicapped or perceptually or lingustically

old children who are éither phy3ieally, mentally or emotionally
deficient shall also be eligible for special education services.

Children, ages 0-5 years, whose handacap is so severe as o necess:tate early education mtewent:on may be

eligible for special educatnon semces
Effechve date: Jtily 1, 1977

. . 3

‘l?.l.. 94-142, Education for All Handlcapped Children Act of 1935

The full services goal.irGeorgia for implementation of P.L 9. 142 states:

-

“Allhandacappedchddren ages 5-18 unllhaveavadable to them on or

before Septemberl 1978, a Iree appro-

priate education.
1982, if !unds are

34 and 19-2] will

ilable.

Eﬁectivedate Septemberl 1978
SecboﬁSMofP.L 93112 Tl)eVoca

%oquuahﬁedhandmppedué idual shall
from the part:apatton in, be denied the Henefits of,\or
actwuty recewmg fedcrdlﬁnanaal asssta e.”

Effecave date: Junel 1977

implement

P .
~h

"%

prouided services by Septfp(berl 1980, and 0-2 bySeptemberI
i .

Rehabilitation Act of 19‘73

’,

A

- - -

Le

%

by the reason of his/her handlcap be excfuded
be subject to discrimination under any program or

Y

-

the Respurce Manuals for Programs for Exceptlonol Chddren is tohelp local ed'ucahon agencnes
Iaws and provnde quality programs ‘for exceptional chnldren

-
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., Law 94-142 refers to all such children as mrdyanohonaﬂyd:sturbed Georgia's Adequate Program.for
Educahoaneorgalawreferstot}mchildrenas “emotionally ”and“behaviorellycﬁsordered

ﬂ\eprewlenceofbehavnonjuordem asdehneatedbytheBureauofEducahonfortheHand:capped(BEl‘l)
is conservatively estimated at two percent. The current estimate of -school age population (5-17) natignally
551,317,(111 Usmgthetwopercentmndemeﬁgure,then1026,34001thesech:ldrenandyouﬁ1wouldmd

lnGeorgaﬂ\ecurrenteshmateofschoolagepopulabon(517)nsllwow Umuthetwopercentmcndeme
figure, dmﬂGDdergaschHrenar)d.youﬂmwoaneedbehamchsordersewm Thegrowthof
’ GeorggasbehavmdnordersprogamnsslmmmTableA

“The primary goal of a special education progxam for behavior disordered students should be to effect a

positive change in the student’s behavior so that the student mayreturntotheregularmstmcnonalprogram

as soon ‘as posgible. Major components td effect change in behavior should be the student’s instructional.

program with an emphasis on behavioral management. Every effort should be made to insure that the .
umhm\alprogram\sanmtegrafpanofthescbdl homeandcomnumty

lnordermmwdecmmelanVesemesbrdentﬁedbehavbmﬂydwderedchﬂdrmandgouﬂm k

continuum ‘of frograms and services, delivery alternatives and interagency cooperahon is essential. Compre-

hensive services should be developed with at least two factors in mind. First, theconceptoftheleastrestnchve

placement should predominate i anyplamung;secdnd assessment of the degree of severity will influence .
_ the placement alternatives, as well as curriclium conterit and type of parental involvement. . . g

i Of particular concern for school-based progrﬂ‘nswdevelomnntﬁcomprehensvebehmrd:sorders
. programs which stress goals of normalization, integration and academic achievement, Therefore, in addition”
" to special class placement, both resource rooms and\itinérant teachers should be used dependmg upon the 2
seventyofﬂwemedofﬂmestudentAnecessawpanofaquahtgpmg'am involvement of pupil .
~.personnel services, especially guidance counselors, visiting teachers, social workers, hologists, nurses
and psychiatrists. Maximum development and use of program ahematwos and personnk! specialists should
provide comprehensive semces

IJ . o . .
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or general health factors. -, . .
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A behavior dtsorder is charaeterzled by . ' ) ’
® an inability to bmld or maintain sahsfactory mterpersonal relatlonshlps unth peers and/or teachers ',

® an inability to leam which ‘cannot be adequately explamed by mtellectual sensory,neurophys:ologlcal or.
general heaith hctors ’ e

° consnstent or chronic mapptopnate type of behavior or feelings under nonnaf condmons
¢ displayed pervasive mood of unhappiness or depress:on . . .

o displayed tendency. to develop phys:cal symptoms pams or unreasonable fears assocnated with personal /
or school problems. , -

A behaviorally disordered (BD) student is orl who, after receég regular e:du«_:agion assistance; counseling,
alternative placement and/or other procedures available fo all sfudents, still exhibits one or mdre of the above
characteristics of sufficient duration, frequency and intensity that- it interferes significantly with educational .
performance to the degree that provision of special education services is necessarys The student’s difficulty
is emotional/behavioral and cannot be adequately explaified by mtellectual‘sdmral sensory murophysnologﬂ:al

-
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%] ! ¢ - -




, .

Chapterll
" .. Hligibility and

P]ace’_mept

s




’ . ’ A student‘may be consndered for placemer\t in‘a 6‘rogram for the behavnorally dnsordered based upon a .
g

C cm@rel\ens\vecasesmdywhnchshaﬂmlude . .g .

. o docm\entatnon of prior exten;ton of semces ava:lable in the regylar program such as counselmg modxﬁ
', cations of the reguhr program or altemahve.placeqwnt available to all students . .
T &\ ‘opsychologcalandeducahomlevaluatxons . S S, ’ P
® report of behaworal observations over a pe of time; ' ’

apptopnate soc;al Hstory.. .. . N } ' . .

- ' [P
Les

A 'In- addmon, the plgcement cormmittee miggges “shall contain adequate documentatnon of the duratnon
S . fréquency and, intensity of one or moré of the characteristics of behavior disorders. .

, The term does not mclude socially malad)usted students,-unless it is deterinined ﬂnt they are also behavnor o
. ', disordeted. A student whose values (or behaviors) are-in conflict w:th the 'school ‘home or community, or
... . — who has been adjudicated thropigh the courts gr othér involve correct:onal agencies,.is not
9 © automatically eligible for BD placement. Ordinary classroom vior problenis and soctal problems, such
. . © a8 dehnquency and dgug abuse, do not automahcally quahfy a student fof, BD placement .
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Parents’ and children’s nghts under P.L.%4- 142 are protected through a procedural due process structure. The

.. child, the parems ahd the’ schools are mvolved in the specifics of due process.

The followmg is a chart of due process prpéedur;;;.

.

N o -
[N o . ¢ e °
. . . ’ t
) . \ ? / P
' . ! * * ' ' . 4
’ i
* . / ¢ N \\ he
. - <\ .
L .} . -
L3 2 * . g ’
Screening ’ \_ B
. . / . .
» * 3 - A *
. » L4
\ " Referral . ' ) ;
. . ' [
o o
- - -
. (D Permission for Evaluation e e s e s o Parents refuse ' .
‘k_’.- o s ¥ ) L.oc al mediation 7 .
/ Relerr_al to ol!ler.n sssecscsee C(Comprehensine Ev aluation Due process heaning .
agencies services . .
if needed . .t
e g lEP\nd Placement Pl
.llllllllll'llllllllllllllComm"'“Mee'."g nlnn(\ll emm‘mpmgram *
. for exceptional children .
. o o ¢ * *1EP Developed }
° ‘ 0ee® Placemem Recommendation , not recomm d -
Need additional e s°** " . RN '
information to ’ . % «* % -
- plan student's T *e,.
i program Wn for Placement fo e .
) : Parems dispgree , Remain in
= - - ' la K
. \ A regular
. . . “ program
Placement-in . -
. . Program for 1 ocal mediation
A - * Excéptional Children !
Y z .
. -‘ - . .
. DI.I 2 : * o
. , \ ‘. \ JSAnnual Review of € process "“"79 . * .
. * IEP Placement . : ',
. ) .
Ti\ree-Year Reevaluation
-
‘ 4 . v . . -
s =
. , . _ N
* . ‘)./ iy ) ' '
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_‘. ' 'aﬁpropriate pubbc epcies, the in-school screening gnmittee or the students themselves.

Educational and Individual Education Prdgram (JEP) revision shall be made &n &n annaal basis.
e Signed Parental Consent : LA .
' The local gthool system must on_ﬁleaajqu.pnrentalct;mntlorinbeforeanychildissing)edoutforany -
_ evaluation, other than routine hing of all students at some point in the school year (e.g., mass vision,

chanﬂcmfaﬂuBDMnt - . e :
. -Amstedmﬁnddxmmpt}uin-schook‘ﬂdmdyconmﬁm.mc mi eeisusua'llycompdc;dqf:;
, an-administrator, a regular class teacher, the referring teacher, counselor, school ist and parents. The’
pannuaremfonmd of the committee and its functions, and permissiori for. ‘ nt ig obtained. ..,
T 'ﬂnm&rﬁcmmwﬂws&ameardshouﬂbemmﬁcted}nprbceduresforidentifvins
and recording problem behaviors. Methods by which this instruction can take place are as follows.” .
¢ Information sheets distributed throughout the school system identifying characteristics of the BD students
o In-service training consisting of definition and eligibility criteria; behavioral rating scales and appropriate
- observation techniques (see Appendix D); specific htemnﬁon‘echniques‘ﬂ\atmaybbusedbythecla;mom
v ~ teacher in handling problem behaviors..- , . N ' ' ;
s After identifying a student’s behavior problem, the child study commxtteemakes recommendations for the
. teacher to use in the classroom. After a specified period of time, the teacher will réport backto the committee on
theprogrmorlgckdptogrwrewltingfromthemodiﬁcaﬁonsrecomme,r,\dedbyd\ecomnﬁttee.lftheproblém
< behavior hasnotsi'gniﬁcénﬂyw, other suggestions are made, or the student is referred to special educa-
tion or ot!xer appropriate agencies. . L *

Referal =~ o ° 4 . - AT
" Referral is the process whereby assessment of the abilities of a student is requested. '

. A standard referral system and form should be established in each local school district to gnsure appropriate
diagnosis relative to the referral problem. Referrals may originate from school personnel, parents or guer&ians,

~

. Comprehensive E tion - e N o '
o Initial Evaluation e s . C
All children who ard considered for special education shall be screened for possible hearing and vision difficul-
ties prior to educaBlonal or psychological evaluations. lfaproblemisdis@bver'ed,ﬁ\epsychologististobemade .
Yawareof it. It is the peychologist who determines it the child can be tested using alternative evaluation instru-
ments or if the psychological testing should be delayed until eithef further testing or corrections have
- m. - e
The evaluation shall include an individual psycholodical evaluation administered by a qualified psychologist or
psychométrist, an-acadeinic agsessment administered by either the school counselor, teacher or psychologst.
It should include a history of past academic perfonname,arepoﬂofbeh&ioralobmatiom by as many indi-
viduals as deemed appropriate and a sdcial history completed by either the school social worker, visiting
teacher, guidance cfunselor, regular tlassroom teacher qf whomever is designated by"the local education

-

agency. Y ) - . i
® Reepaluation ‘ N . (
‘ AﬂcﬁHrm,moﬂedhmogamfmﬂnb!hwbnﬂydhommdeecmpmndwlyrpevdmwd
'maﬁaﬁﬂyqﬂmhdoycaﬂymhmﬁmnmmmmaﬂmﬂ\ghnwmwnﬂhemvdmﬁon%l
i hﬁdmchhomeuwmﬂymmMthtMaw@Wdﬁn
gcmntcamittee,themvalmﬁonmyhkeplqceuﬁthhthreexauupmﬂwnqmtdanypemn
having authority to make an initial referral. : 2

]

v

- : e ’ e : .
Mm&uhrwxhodmmhmemwn@dmurdunycmsﬂeremmndmtmdividudbin .
~ adutéidcnﬂyﬂueuhohbowcmuntwidenceof*ﬁ’problem(s)umteﬂir‘\thedeﬁriﬁonandeﬁgibilit(y"gn
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denmLhemng,andspexhxreemgwﬂessparenthasprwnudyﬁbdﬁfmndmtut) "After a child is
refen'egformhahon ﬂwbcalachodsystemshﬂmxdteﬁ\eparentsdsmhachﬂdambcecmmﬂ\e

Astatenmtd\atareferralhasbeenmadem henameandpoahonofthepenonmahngsuchreferral
(Theprmcxpalolthechxld’sschools}allaswre tlwﬁentshawbeennotxﬁeddreferralpnortot}u

notice).
i A}atemmtdescrbmgtheevaluahonprocess : ’ ¥y
L} Astatementﬂﬂtﬂwparentsuﬂlbeuimnedofﬂmephceanddatewhent}nevahnhonmnbegn andthe

willingness of the appropriate school official tomeetunmﬂ&parentstodnscussthereasomforreferralandthe
_-hatire of the evaluation . N

. A statement that the parents will be inf mthmareasonablepenod but not to exceed 30 school days, of
“v ° the results of the evaluation after'its ¢ tnonandthetrngl’xhochallengethemultsofﬂ\eevaluawnby

s presenting an mdependenti evaluation by an approved examiner
2 Astatement that the parents may be present at all placement committee meetings where the educational place-
ment will be determined and that such meetings will be held at a pre-announced time . ‘

' A statement indicating that the parents’ mayagreetoﬂ\eevaluahmofthelrcl'ﬂ:ormayrefusesmh an
. evaluation. (The parent’s decision must be clearly indicated on the form, signed by the parent and placed on file
in the local school system.) \ ‘ ‘

Ayi&ecriptionof&!li:afem nghts . v

.

" A statement indicating that, in the event no response is received within 15 scho{days, an appropriate school\

official will contact the home to%grmine the reason for lack of response oft}m'lecessitybfassig\ingasur-
rogate parent ,

‘o A statement that no change will be made in the student’s educational program unnl proper notification is given

to parents and due procets procedures are fulfilled -

A statement ‘that either party anay appeal to the local system for mediation and to thé State Hearing Review
Board within 15 days of the ts’ signed response, or lack of regponse, to the Parent Consent for Evaluatlon
form (A sample of this f :smc]udedmAppength) .

F 4 . . .
‘ Individual Education Program (IEP) _ o .
Anlﬂ’nsdevelopedforeachhalﬂcappedchxldwhonsrecetvmgormllrecewespecnleducahon This require-
» Tent applies to all public agencies. The total IEP, mludmglong—rangegoalsandshorttennob;ecnvesnsde
) veloped prior tQ placement in a special education program. «
The IEP shall be developedin an individualized planning conference initiated and condic ted b the responsible
agency., , * .
AstudentshouldhaveonelEP evenifenrollediritwoormrespecialeducatimprograms
' , ThelEPxsaneducahmalandrelatedservwesplananﬁwtahndmgcontfactforwhlchtheagemylsrespaui)le
; ctnlddoumtach:evethegrowﬂ\prqectedmﬂ\egoalsandob;echvesfbweverthelocaleducabon
_ Séfbyshaﬂprowdethosesemcesthatarehstedmachﬂd’sﬁ? ; )
. I ® Participants in Individualized Planning Conferences :
. Areﬁresentaﬁveoftheschoolsystemot}mthanthechildsteacherwho:squahﬁedtoprowdeorsupervwe
. theprovnsnonofmclaleducahm
The chi's teacher ) ' ¥ oo S .
\;r:,or both of the child’s parents “ _ - /
: ;hildwhenappropriate . . W ) . . "a : ]
Other individuals at the discretion of the agency /

: . .
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vFora chﬂdwa‘atedfm&ﬁntmamberdﬂwevaluahonteamﬁreprmtamdﬂw
) school sy the child’s teacher or knowledgeable about the evaluation proce-
. dxmuudmﬂ\ﬂ\echﬂd‘andufanﬂmwlﬁathcmultsot evaluation

o Cénent of IEP \
Po‘ltafementdtheclﬂdspresentlevelofedmawnalpedmme {
Aﬁtatement of annual goals mcludmg short-term instructional objectives ' -

Astatementdﬂnspecuﬁcspecaleduuhmandrehtedsemestobemwndedtod\echddand the extent to
" which the child will be able toparhcnpatemmuhreducahonalprognm

Theprqecteddateafmuuhabondmesandﬂ\eanhapateddumuonofﬂ\esenmes

" Appropriate objective criteria, eva)uabon‘pfocedures and schedules for determining on at least an annual
“basis, Wﬂ\erﬂ\eshor‘ttemmstrmbonalob)ecnwsarebe_mgachneved )

~

Special Education Placement Committee

A Special Education Placement Committee (SEPC) shall be formed in each focal school system The primary
function of the committee, without limitation, is to recommend special education services for individual students.

The determiination to place any child in a special education programs}ullbemadeorﬂyaftercarehﬂrev:ewofall
data pertaining to the child, including referral party’s specific reasons for referra] and all specnﬁc criteria included
in each program area.. 4

Special Edl.lcabon Placement Committe meeting mmutes pust be kept. Mtnutes are consndered to be an ofﬁcnal
)-ecord of the placermnt committee meeting. 'Hus*usually includes the following.

The behavioral characteristics leading to the referral .

A brief synopsis.of the childs neqds including his/her strengthsandweaknases / ,

A statement of previous educ)t_:onal interventions . ' ’
The opijons conside: 'tomeetthe'chik‘i’sneeds . . _
Thespecxﬁcrec bonsandthereasonsfortherecommendatxons N » i
In addmon,thecpmrmttee shall ;

omméndations to the Special Education Adwgory Cornrmttee asto the eQabhsbment of appropnate
educa programs for every exceptional student;, ‘

prbvnde assurances to the local board that major goals of the child’s qducatxonal program are o?hned‘based upon
the"evaluative data; _ ¢

provnde.assurancvtothefocal.l;oard thataplanréprogramnsouﬂmedforeachchnldandnsonﬁle'htheschool

>

-

Pllumcm - \ .
udent shall be maspeaal ion program until that student is the subject of a meeting of the
S Education t Committee which|shall review all pertinent information and dejermine the appro-

priate program for that child.

ﬁu determination to Blace any Chﬂd ina ial education program shall not be made exclusively or pnnc:pally
upon results of testssadneinistered during evaluation. All pertinént data on each child should be reviewed by the
entire committee.

Upon the request of any person hawngtheongmalauthontyto make initial referyal, butnolaterthanﬂ\reeyears
after the last placement decision, all children who are enrolled in special education programs ghall be the subject
'of a meeting of the Special Edlication Placement Committee which will review all pertinent information and
determme the appropriate programs for such children based upon the new information.

Any hme a change in educational placement is contemplated, the pertinent information m% reviewed add ol

the change approved by the plagement committee and the child's parents.
1 ‘3) !
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AnchidrenumomevahmedfmposblespeaaledueagonseﬁtesduﬂbewbpcttoremwbyﬂwphcerMnt
committee. All children who are recommended by the placéirient committee to be placed in a special education

prograpn shall have signed parentalcmsentfomsmﬁlewﬂmﬂ\eschodsystmbdomphcw\entcanoccm .

Excepﬂorprepheememevaluabonanduuhalpiacement cmse,tmaymtbereqyredasacondmonotany
‘benefit to the parent or child. v;, .,

NohterthanlSschooldaysafteracthasbeegrOcdrmérﬂedforplacmnt thelocalschoolsystemsha[l
sendtotheparentsofsmhachtldambcecontamgﬂ\efolbwmg

] Astatementdﬂwspecﬁcproposédpbcmﬂmﬂndescnpbondﬁwe&mahonalcmnpommsmcmu
lum opportunities avaihble within that program’

‘e A statemenf that the placementcormmttee mihutes, school files, records and reports pertaining to the chﬂd will

- . & Astatement of the reasons for the proposed action, mcluthng SpeClﬁC tests or reports upon which the proposed
—~ | action is based

{

be available for nspection and for copying, at reasonable costs "

o A statement of willingness of appropnaté school officials to meet with the parents to discuss-the reasons for fhe
reconunendetﬁplacement the nature: of thé‘ placement and to Tesolve differences of opinion .

# A description of all parent rights . :
,' A statement that the burden of proof regarding the placement recommendahon lm with the system
is A statementsthat the parents may obtain for their child independent evaluahon by a certified Onlicen$ed

"= examuner LI

¢ A statement that no change will be made in the child’s educahonal status urtil the propom educahonal place-
ment is accepted by both pdrties . | . ¢ .

* A statement that thé parents may acceptor reject the placement recommendation (The parents deasaon must
be clearly indigated on the fon‘n, s:gned by the parent and placed on file in the local school system.)

®. A statement that either party may appeal the placement decision to the local and state hearing review boards
within 16.days of the parents s»gned negative response, or lack of response to the Parental Consent for Place-

ment Form_.

e A statemont indicating that, m the e&nt ho response is rec within 15 school days, an appropriate school
official will contact the home to determine the r k of response or the necessity for assigning a
surrmate parent.

P

(A sample Parental Consent for Placement form is included in Append:x C)

%
-
1

. Confiden

o Access 1!9’1!5 . . . 2 " .

Each local school systemﬂl permn parents to inspect and review periodically as possible, and not more than
45 days after the request has been made (and prior to any meeting regardingan [EP or hearing), any edpication
records relating to their children which are collected, maintainedor used by the agency. Upon request, parents

, < may obtain copes.of all data for a dupbcahon fee; however, if they provide ample evidence of mablhty to pay .

such fee, ﬂ\edataunﬂbeprovx:ledfr of charge. Access to such data, if requested, is the right of each parent
and will not be denied by the school emdmtophysacalhmxtabonorgeographx@locahons

Each local school system will presume that the parent has the authority to inspect and review data relating to
his or her child unless the system has beenadvised that the parent does not have the authonty under apphcable
state law govemmg such matters as.gmrd:anshnp,-separanon and divorce. \

Each local school system shall keep a record of parties obtaxnmgaccess todata collected or mznnt:uned (except
access by parents and authonzed employees of the education agency), ‘including the name of the party, the
. datearc‘swasgwenand thepmposeforumxhthepartywasauthonzedtouse the data.
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lfanyrecom‘ﬁ’\chadeschtaonmntlunomchild theparentsofmosechlldrenshallhqvethenghttomspect
andrevwwodyﬂxedatarehmgtoﬂwrchxldortobewﬁom\edofﬂmspectﬁcdata

Upon request, ghemtemshallprmndepamntsa hsmgofthetypesandlocatwnsofdatacollected maintaineds

or used by the-sgency. ‘4 . \ by
* The parents have a right to have ‘a representative inspect and review the records
The parents have a right ta request reasonable explanation and mterpretahon of records.
Consent e }
Every effort shall to insure that the pazent ‘s been fully mformed of the mformat:on in his or her ‘
native languagé; ent understands and agrees in writing to the release ‘ormation and records shall

besey andtheparentunderstandsthattheg’annngofconsentnsvoluntaxy the part of the parent.

A signed parental consent form shall be pbtan\ed before disclosure of data to anyone or in any matter other
than - o

parents or eligible students; . S : P

school officials, including teschers wlthm the local education agency or legally conshtuted cooperatmg
agencies; e.g., Severely Emotionally Disjurbed centers, Cooperative Educational Sennca Agencies, shared S
semceswhenaccesshasleghmte educational purposes; ' .

in connection with a student's apphcahon for or receipt of financial and

" with the written approval of the local supenntendent organizations conductmg asfudyon behalf ofaneduca-+ *

tion agency to develop, validate or administer predictive tests, toadminister student aid or toimprove instroc-

tion and when such information will be available only to those conducting the study, withall personally identifi- . -
able data destroyed at the conclusion & the study; .

accreditation agencies; ] ' L , .

' compliance with a )udncal order; \ .
authoriZed state or federal representatiVies evaluating or.auditing federally supported educational programs;
the Office of Civil Rights; .

officials of other schools or school systems in glmhil'\rc.smdent seeks or intends to enroll, upon condition that -
the student’s parents be notified of the transfer, receive acopy of the record if désiréd and have an opportunity
a hezrmg to challenge the content of the record .

)

The superintendent or an official designated by the superintendent assumes the responsblhty for assurmg )
the ‘confidentiality of any personally identifiable data. ” - v

’ ’ ) .
All per'sons collecting or using personally ldennﬁable data shall receive instruction regarding pohcnes and pro-
cedures for use of data. s v

The system shall maintain for public inspe¢tion a current listing of the names apd positions of those employees

within the system who have access to.personally identifiable data. This ligt should include teachers and
_ administrators directly involved in the“educational interest of the child and others as designated in writing ] i

by the superintendent under gundelmee established by the local system. .

Whenever educational records of a student are #eleased, the local school shall

mM a record of thoee who have had access to the educational records and for what purpose (except for
teachers antl administrators in the local school); h

provide access to these records te parents or eligible students; . .

specify in writing that' persons receiving such records shall not pemut access by third parties without the |
written consent of the parent or eligible student. , s .
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PwﬂydaﬁabhdahusedmmkngaﬁmmmmmphcakntmswcaledmaMnmmmqaybe
mmadtomﬂmachodsystemorpgrhcmaﬁnQMymhﬂ\esmmplanstoattend The parent or
student shall be informed and, if Jjnd receive a copy of allinformation transmitted.

L] R SR

Whendatais o onganeededtoprovndeedwabonalsemcesfort}wchld allpersonallyvdenhﬁahledata(te "

name of child, child’s parents, family members, a-dress of child) shall be.destroyed as it is related to placement” .

» of the child in a special education progium This does nt preclude that a permanent record consisting of a
student’s namie, addre:.s, phone number, grades, attendance record, classes attended grade levefandyear
completed may not be maihtained without time limitation. .

‘\ Prior to destruction of data, reasonable efforts shall be rpade to notify parents of their right to be provided a

copy of any dah which has begn obtained. The mformahon must be destroyed at the.request of the parents.
For information o Heamg Rights, see Georgia Program for Exceptnonal Children Regulations ard Peocedures.

l'.xn)‘Cntena . =

- Astudcntmaybedxsmmedtromt}wprogran‘whenhe/shedemmtratesobservabbprogmscmmod:fymgor

eliminatifg entering bel aviors to such a
the BD program; transfers or withdraws

as to be able to funt:tion in a regular class without support from
he public school program; exceeds scnool age.

~ - J ’ .
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The Student is reassigned from one BD delivery model to another when he/she demonstrates progress or lack
of progress which would indicate 2 need for another type of service w:}hm the schoo! or'community.

~




ERIC

-

Aruitoxt provided by Eic:

-

-~

, @
.
.
)
)
F
’
s
r.




¥
* \‘

- . .

v -
.

! ot -
. . b
- ' . .
N . ; 0 \k\ . . ‘ -
s .
.

CodhmolScwicu

. Acmtrmmnddei\mysystermdmddbenndeavmhbletochﬂdrenden asbehamordlydxsordered

mdnnuﬂexphmbonbdwmdcamwchaconhnmmdm shouldbeeffered.
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- CON'l'lNUUMOFSERV]CES ‘ . s
STAGEI Most integrated fo . STAGE 11 -Most segregated

STAGE 1'£pecia: education instructional materials and equipmnt only

-
- -

o
'?“

STAGE 2 Special edu:atlon instructional materials and eqmpment plus special
- educahon consultative services to regular féachers '

STAGE 3 Itinerant or school-based special education tutors

STAGE 4 ‘sp?tx educltion resource room and teacher ;

STAGE 5 Modified self-contained - receives some
academic instruction in regular class *

_STAGE 6 Self-contaified special class - receives
limited mstruct:on in reguldy class

-

STAGE 7 Combipftion regular ‘schiool and
special school

¥t STAGE 8 Special school

STAGE 9 Home based
instruction
. Special board-
’ STAGE ing,school or

10 residential
. facility

STAGE 11
, Hospital .
. - Instruction f

6 25
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- ® /1STAGE1-2 . ' ' S
- duyltnmdedmamhrcwwmhﬂ}wrmmxbmﬁmmguhudmﬁm%

education teachers, plycl’)bptsorod\erquahﬁedschoolpenonmlprovﬂethereg\ﬂar
chwountaclnrwﬂrcurmdtmmgemunandbehavmdmmgementtechmueo This plan is feasible
. hwwdmmmmmhmmWMamewm

¢

clasesroom.

STAGEs . * . >

ﬂnsﬁdmtnmobdmawmﬁrchmoqnardmnmtdhﬂhermﬂm&nhm&ﬂuhredmﬁm o '
y . In addition, the students may receive tutoring or counseling by a behavior disorders teacher, para-

professional, Femedial teacher, school co or-mental health counsélor. The regular ¢ teacher

mmmcmmmmmmmswmm@cmmm.m willpro- = - .
vide the child one-tp-one contact to enhance his/her abili 'toachiewint}ieregmarclassroom . ‘
Thstypeofplannfeaabbfmﬁwstudwtwtmcansmceedmﬂwreguhrdassroomwtnnprwﬂedamﬂ v
amountoinchmdualattenhonandemohonalsupport aswellasmo‘nﬁcahohsuntlnnthereg\ﬂarclassroom i

"o The Resource Room’ . . N : .
" STAGE 4 ‘ - : ) -
The student is enrolledm a reguhrclassroomand recerves muchofhls/hewnstructnon fromregulareducat:on 3
» In addition, the student attends a behavior disordered resource class which provides the student with an
opport\mtytoreceweboﬂ\academmtructaonandm\ouonalsuppon The resource room teacher also
provides the regular classroom teacher with cumculum suggesttog; and behavioral management techniques. .
.This program will allow close assocrahonbet\veenﬂ\esDeclalclassteacherandaﬂoﬂ\erregularschooi '
personnel. Thsphmsfeasibléforanytypeof;tudentwhocang;c@éﬁmtheregularclassroomwhenprovrded
areasonableamountofextraawetameﬁ .. .

oTheSeIngntamedClass B oo R o,
STAGES * ‘ 1 ‘ I

- This situation provides a structured classroom settmg and adjusted curriculum for those stndents who are
experiencing difficulty in functioning within the regular classroom: Ifi this situation students are enrolled in
special classes for at least one-half of the school day, but receive part of their academic instruction in thé

e regular grades. ln this way, exceptional students are to varymg extents infegrated into regular education.

.

i,

Y STAGEG
Theself-contamdclassforﬁlebehavmllyduordered tnsautuanorrmwhrchthectudentspendsall
- of the school day separated from his “normal” peers. self-contained Zlassroom will de g pmore

structured classroom esvironment and adjusted curric for those students who are ex
difﬂculheshmcbomngma r classroom. A full-time wrecommendedforﬂnsprogramltmustbe .

*  understood ts being it full-time classes should be phased back into the regular school
- program for actwvities and academcmt\onastheyare able to funcnon acceptabiy
e Special School ) , e X
STAGE o

Abehavnorallydnorderedsmdcntmysperdanorpanofﬁnschoddaymupecéhchoolawayfrmwher‘
school Thespecalnchodwﬂlprwndesmaﬂerclamswhcharemmsmmredand ; anad =

j dumfotﬁmestudenmmhawmdifﬁcmbesfumhmnngmthereguhrschodm 5 :
Ac mybemmﬂedmareguhrclauand/oraspeclaleducatnnchumthn}ua/ forthe
mmnderofﬂmedayormybeemgﬂedﬁxﬂnmemthespeculxhoolThepsychoe center twork
.' uanexampleolthespecmlscbdmdﬂ\etyperehnondupsthatareposdbhunﬂmthereguhuc R

Yo A

"I
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OHanoband.RwdentulorHoapwaHmtmcﬂon . . ’ e
-STAGE9-1r ¢ " 4 K “ :
Although these sé mmcmrymcerhmmﬂmces they should be used only for students who have’ -

- demogstrated topiﬁtﬁunthepm\nomlyninhmwdproghmorforstuden}whoaretemw
’ miymnbht:&mmdpubicschodmmsbfﬂwbdavmﬂydwdered ‘

<

Deivety Models . X
Acmﬁtmmnofdeﬁmysystmshaﬂbemadeavaﬂabletosmdentsldenhﬁed behaviorally disordered whether
elementary, intermediate or secondary. These shall edude resource, self-conhu{aed. spec:al schools,
multisystem and Yesidential programs.

@ Direct Seruvices :

Categorical Resource Program — Students with mild to moderate behavior disorders may be ermolled in a
regular clasggeom in a designated school but also receive special instruction in a resource program. A resource
prograin is.further defined as one-i whichﬂmesmdentsaremolledmthetegﬂarprogramwhlerecawng
special education services for less thgn one-half of the school day. Thetypaofresoﬁrce programs shall include
but not necessarily be limied to, follovmg
Resource Room \ ' m&l) )
A designated classroom to‘;rlﬁch the students for instruction. The resource room assumes that
the resource teacher and the regular education teacher cooperate in planning the $tudept’s total instruc-
tional program. The hourly caseload should not exceed six students. The maximum caseload should not -

exceed 24. The resource teacher should be scheduled a planning hout for observation, evaluation and work
and coordination with regular classroom teach;rs. i

* Resource Teacher ~ .

The ¥ rce teacher works with the »dentlﬁed students or regular teacher unthm.the actual regular class-
room s¥fting. The maximum caseload should not exceed 24. The‘resource teacher should be scheduled a
. 'plammgbourforobservanon evaluation, andmrkandcoordmahonthhreg.llarclassroorhteachers

Itinerant Prbgram )

An itinerant specigl educatm program provides mstructldnal programs to students in moére than one
schodl. The itinerant program assists exceptional students and their regular teschers gnatotating schedule.
ﬂwmhymhdewmmhng,hﬁomg.cmaﬂtatmandmourcemndasm The maximum
* caseload should not exceed 20. The resource teacher bescheduledaplannmghmuforobsemhon
evaluatton and work andcoordmahon with regulqr teachers.

lntemlatcd Resouyce Progrun - The terminterrelated referstoa combmat:on program in whncha teacher
works with who are mildly ing disabled, rder or educable
mentally r "The student should meet ehgiblhtycptesa @outlined in each program area’
Thereconmendedmrolhmtmthnprogrm not exceed 24. Due process guidelines, including

" individubl assessment, shall be followed. The et jon to place any student in a special education
mduﬂnmbenndeexdmwdymmmﬂyupmrwﬂudtuuadmr'aeddImthaﬁm
Anpermntdatammhdnl&boﬁldbemnwedbytheenﬁrephcmntcaanu Cogvtweandadaptwe
behavior cnteriaM be ed. v

Self i : tswhorequmeamorestrmturedprogmnmalmmpenoddmmay
beenrolled in a self-contai designei specifically for that exceptionality. A self-contained program .
hhmambdnvmﬂy&oﬂudndﬁndsmmmhﬂnmmmw“ *

s

K nmoﬂhemtruchonaldaywﬂmt}npmgm ﬂnchmbgcalagerameofthaechﬂdrenthallnot $

exceedtlreeyws Tlnmaxnmnnmmﬂnmtdmldnotexceedﬂ\efoﬂowmg

. Primary 8 . o
Intermediate 10~ . 27 . . ‘ @
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.' ) Modifled Self-Contained Program — modiﬁedself-contaimdprograrhforthemoderatelytoseverely' .
) Q § hmdicappedisdeﬁmdasoneinuhichﬂmespecialedmationteacherintegratesﬁ\estudentsintopartsofthe
: regular class curriculum.. The integration should on a reasdnable expectation that the student will
* benefit academically, socially, emgtionally and by such regular class participation. The special

-education teacher acts as a liaison person to help the handicapped student function comfortably within the
nwhrchs&omutts@vgﬂnmxﬁnummolhnems}nuhmtexceedﬂwfdmhg.
8

Primary B , .

Intermediate ¢ 10 ’ o .

Secondary M@ - ~ o _
o Indirect Delivery Models . ’ TS

Related Vocationdl Instructional (RV]) Program is defined as one which provides support services to handi-
capped secondary students enrolled in reimbursable vocational education programs. rec
‘caseload for this program is limited tq 22 sfudents. The RVI teacher acts as a liaison person to help the handi-
C e cappedsmdenffunctionwithin;heregtdar vocational education program. -
" Multisystem Program .
Special arrangements may be developedamong systems to use more thah one of the previously descrjbéd
> @ Modets. The multisystem program‘wilt be particularly applicable to low prevalence exceptionalities such as
severely behaviorally disordered. A student who is severely behaviorally disordered or se\'zerelyfmotionally

disturbed may be referred to a Center for Severely Emotionally Disturbed Children if they meet the following
s . criteria. - ’

« s All centers shall accept children ages 3-16 years. Infants from three months {5 three years shall be served by
[« . the center staff in well-baby clinics, community service centers, in parents’ homes or in center classes.
‘ Themajoradmissionrequireméntswillbethepresenceofanemotionaldisturbanceorbehaviordisorder
‘ severe knough to require a special child treatment program or a special education program not available in
‘- the public school or the community. Children with secondary handicapping conditions such as mental *

retardation, learning disability, neurological disability, hearing loss or developmental delay will be accepted if
‘. the primary disability is a severe emotional disturbance or behavior disorder. CHildren who have mild to

" moderate behavior or discipline problems are nat eligible. . . .o .

Based upon psychological or psychiatric evaluation and appropriate psychoeducational center staffing, one

“ . " or more of the following characteristics exhibited by the children may be regarded as eligibility for placement.
— . Severe emotional disturbance such as, but not limited to, childhood schizophrenia, severe' emotional -
. deprivation and adjustment reactions ‘ . . -

= Severe behavioral disorders such as, but not limited to, autism, rieurological impairment, cultural depri-

‘ _ vation and developmental lag :
Severe school-related maladjustment such as, but not limited to, behavior, socialization, commugication ’ .*
and acgdem:c skills. ) - ‘ -
The intended population is thegeverely disturbed student, noksolely the defiant, socially rp'alil:liusted, .
adjudicated. student. And the definition specifically excludes the aforementioned population unbgss itis ~ ¢
determined that the stident is also severely emotionally disturbed.

»
»

Special échooll’rognm “ . A
In instances when students cannot function in a regular school setting, special programs should be provided. -
Residential Program = ' :

. + . . ’ ’ . N
Special programs for students with severe handicaps are operated ig residential facilitie under the auspices of
the local school system in which the facility is located, or under special provisions approved by the State Board

‘ of Education. Because of the nature of the residential situation, special consideration may be given to variations
. + from policies for programe in the public school system. A complete program of edugating severely handicapped
- ’ children in residential centers shall invoive teachers and specjalists. . .

Q 9 _— 4 -
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For some regular education children, abe}mproblemmaybetemporaxyandtrmatoryasaduectresuhofa

" crisig in the child’s life, such as death in the family, separation or divorce of parents, or anather stress provoking

- situation which could not be determined by looking at the child’s behavioral history. Although not-eligible for

R themonthlyorDecgnbericounts these children may be given support to resolve these lems while still

enrolled in the regular education program. This service is only intended for acute problems and is not meant to
replace the normal due prosess procedures which should be operating.for students who have a history of .

~ .. personal and social maladaptation. The following provisions shall be adhered to.

Prior to any interim service, there should be definite attemp#s to notify the parent during the schoolday. These
should be documented. 'In any case, parental consent rhust be obtained within 24 hour$. The consent form
must include a statement of the reason(s) for services and signatures of thos recommendinginterim services.
This form shall include the name of at least three persons recommending the service and should include the
referral source, the director of special education, spécial education teacher or principal. -

Since such services are not intended as an alternative to due process procedu.res if such services extend more -
than five days or are the second occurrence of a similar nature, for services to be contmued procedural due
process shall be mmated and completed within 20 days

During the period of service, the teacher of beha\nor dxsordeM students wﬂl provlde ect service, as well as
coordinate the support and guidance of the™ regular classroom teacher(s) and p i dealing with the
§tudent 's problems. . .

The direct service provided to the r education student through crisis mtervengpn shall not supplant the
direct servicés to fully due proc behaviorally disordered students nor will it affect the normal caseload.-
Any crisis intervention service pmwded toa regular education student will be above the normal caseload for
the teacher.

Facilities . ’ et
State ‘quidelines are as follows.

The school system shall provide a classroom. of suitable sizeina dlstracnon free area, as requnred by.the type’
of program or services to be established. It should havé appropriate fumiture, matenals supphes and :
5 equipment to meet the needs of the class or .mdl\ndual ch:ldren to be served.

For a self-contained or diagnostic class, {he standa(d s;zg (750 sq. feet) is suitable.

For children with special physical ne* the classroom should be easily accessible to an outside entrance, the
school cafeteria, library and office. It should have its own restroom facilities of facilities should be provided
immediately adjacent to the special classraom. Such classes should be in schools which meet standards for
public schools in Georgia '

. Instructional space for exceptional children shall comply with the state standards. Adequate storage and
shelving shotild be provided. Itis strongly | recommended that mobile or portable chssrooms be ysed only when
regular education classes are also housed within $uch classroorus.

New construction, renovation and consohdatlon of facilities should be undertaken only with the approval of
the School Facilities Section, Georgia Depdrtment of Education.
!
In-service -
General Orientation

. At the beginning of each vear, trammg should be scheduled for 3 Yeachers and adnumstrators to give them
' general information concerning the identification of behaviorally disordered children, the referral process and
the program offerings within the schoo! system and community. ‘

-

. - ‘Zm29- o

For a resource program, the room should be at square feet or larger, depending upon the number s
of students being served at any one time, the ki % mount of furniture and equipn)ent required and the
necessity for storage capabilities. \
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Speclﬁch-semceMeetmgs

Attercondmumaneedsasaemnt traumgsewonstomeettheneedmybescheduledfonndmdual
faculties, mﬂdoupsorﬂ\e:totalstaﬁ These sessions may inc pics pertaining to classroom manage- "

" ment, Fow to motivate students, how to develop listening skills to work with parents. Such sessions

will be designed to teach the regular school stalf techniques to prevent outbreaks or acceleration of behavior
problems\with BD students. .,

Tdam Meetings . : | . -
Traumgmaybeanangedforaupersonmlumlungunﬂ\aspecﬁcsmdent'I'hnstmnmgrmghtprovndem R
service in the areas fifgprogramming for a particular type of behavior problem or ways to function more 7

'effechvdyasateam o _
'TaskForceMeetmg . - . o

In many sysftms special education teachers meet on a regularly scheduled basis. Tbeé meetings offer an
Opportumty to.support and learn from each other, as well as to introduce new and effective educational
approachesumatenals or research results. Meetings of this hature are essential for keeping the staff mformed
of netw dwelopments in the field of behavior disorders.

Regonal Smte Nahon’,ln -service . '

Invaluable information may be gained at training provided outside the school system. Such training may be
provided by the state education department, Georgia Leaming Resources System, psychoeducational
cengers, Council for Exceptional ‘Children, Council for Children with Behavior Disorders, or advocacygroups.
The program of the local school system is greatly enhanded when teachers attend such training, and most \
systtms-provide release time and reimbursement for teachers /
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9 Phiosophy . S
' The_primarxgoalo(aspecialedmaﬁonprog—d'h\forstudentsudthbehaﬁmdisordersdmmndbetoeﬁecta /
! pocitivechangehstudents’behavbrsoﬂ:atﬂ\eymayretumtotheregula'rimmxctiondprogramassoona's -

_possible. Major components to effect changehbehavimsh@ldbeﬂwhtegraﬁondﬂwshﬂems’academkand
affective programs. E«(gryeﬁortshouldbemadetoen_sureﬂ\atﬁ'\einstrmt?mlprograimisanwegralpandthe

Progamsforbehavxor disosdered spudents shouid structured, consistent, motivat'ionalandtask:}ntedin
approach, providing successful experiences for students, as well as meaningful academic experiences. Group
aswellasimliviiualinstruggionshouldbeusedeerpossbletohelpsmdeqfsdevebpintemersonaland
social skills vital to their interaction in the school; home and community. ,

. Frequently emotional and behavioral problems significantly interfere with a child’s ability to function tively
in the school environmeat. Consequently, inadequacies in the affective domain must be aeressed inYrder for
thechil‘r.ltomogressacademicaﬂy.%aﬂecﬁvecurﬁculumisdesig‘edtohelpmeetthesocialand tional

. - needs of children an*may include, but is nof limited to, the following components. . ' t

The 'development'of a‘clear sense of self in relation to the environment: v
- ' The development of a positive self concept
. The abilty to recognize and accept feelings in self and others - o B
The ability to aﬁprdi’:ﬂtel; express feelings ) -
a~— ., The a;bility to perceive and underStan:a cause and effect relationships
The abﬂity to determine altengtwes ?nd choos%ppropy’ate responses
The ability“to understand and accept responsibility for one’s behavior
. TFhe ability to set realistic personal goals. '
3 . The development of effective coping skill.
The development of effective decision making and problem-solviig skills . .
 The ability to establish and maintain effective interpersonal relationships ’
. “The ability to contribute to and gain satisfaction from the groyp process
= . (Suggested materials for the affertive curriculum are included in Appendix F.)

Tie academic program must, of necessity, be tailored to the needs of the individual student. Since the ultimate *
goal is to integrate the child into the r school program, the individualized program should correspondas
much as possible to the regular school curn ulum. A major responsibility of the teacher of childeen withbehavior .
disorders is to assess each child’s instructional negeds, establish instructional objectives and choose approprate .

methods and materials to meet these objectives. . ’
(Suggested materials for the academic cyrriculum are included in Appendix G.)  » ‘
- . N . - . i/ R
- < » * P .' l.
. S ! 32 o
24 | .

~ - . -




A v et Provided by R B

. o
- ‘. . . \r
4
2 . . . u
1 . ¢
- . . . . T~
.
~ . ~ >
. .
L Y
- ' - Ed ’
-
) :
: S ‘ , »
. .
- h "

ST ‘*Ch'apter vl -
Transportation |

A

" »
. ’ A,
" < hd ) '
» L2
-
.
. N / [}
- . ¢
1
. - *
. . - ')/
.o
. .
- { )
) .
B v
' -
. .
_ 1 - . .
. —y [}
.
4
N -y S A
*
\ . .
) .
N
.
. - '
A » v
‘ y

- ..
. . °
-
o
. v,
- - ==
.
- . y ® s
.
. N ‘.

o » ,
« - 25
Rl

ERIC . Lo . X

Y

—
.
’
-
'
‘
'
€
» Al
Ld

-
1.
&, .
-
. (
.
.
A .
.




P

L d

N

State Guidelines ,
Tmmhmawedmmﬂbepmdedmmchmewﬂ\mmky

Veh:destobemdtotramportexcepuonal childrend\ouubeappropnatdymdlﬁedasdlctatedbyt}n
spwdicneedsdﬂ\estudenu ﬂmmymhdemheqmpmentaspoweriﬁs,uheelchmfastms special
wbdn,hmmmetc . -

Pmmondnﬂbenadebradeqmmsumwmmdalexcepmﬂchﬁmwhnkﬂwymbemgmned
Mnaymtaﬂﬁumedatwhexaﬂelfﬂ\ep}walormntal of the children indicate a need for
°mempewponthancznbeprwndedbyd1ednver ‘ . .
TnmpomﬁonCon‘da'am ‘ ! . ' . .
.Bdmvnrdly&mdemdsmdentstypwaﬂyhawmxwtymdtobmmemhwdmobbmsand therefore
extex&dtravelmyproduceanetmbonalorbehavmalcnsls

hambwmnmmmfmﬁwammnﬂydmderedsttdentﬁwfonmmsthbecmé&md °
® Regular school buses - : : ‘
~ i pprtiy y

— It may “set the student up” for a crisis ’ ‘
—Thesmdentsbel'\avmmayhaveacontagnoneﬁectmoﬂmersmdents . N
—Rigdbussdnedulanufmterfereunthﬂe)dbleclassroanprogmmng - { -
e Mini-buses ) , - '
Advantages

— Flexibility
— More structure

Disadvantages
% _ More restrictive . " ( :
OCanprwidedbypa;e'ntsmsewkegroups 4 . ‘

— Flexibility /
Disadvantages )
— Lack of consistency -
— Added cost ’ .

— More restrictive ¥ :3‘

.
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Teacher Certification : i (
To add to T4 certilicates 40 quarter hours must be distributed as follows. ~ * o
Five: quarter hours in Introduction to Exceptional Children or Peychology of the Exceptional Chid -
. Five quarter hours in the Nature or Characteristics of Chikdren with Emotional Disturbences or Behavior

Fivé quarter hours in Methods and Materials for Feaching Chikdren with Emotional Disturbanc:: or Behavior
Tmm.msharnéedhtemshipd&idmm&mﬁomlDisturbamesorBehagiorDisorders
Five quatter hours in the Teaching ol.Reading  ~ - . .
qummmmwm,uﬁmamﬁnmdﬁwqmmhomsmawm
Abnormal Psychology ) \ C

Behavior Modification and/or Manageffient of Exceptional Children . )

Tests and Measurements ; '

For the interrelated special edugation teacher to add to 2 T4 in mental retardation, leaming disabilities ¢
behavior disorders there are two plans. - ) -

. Phnl-15quarterhoursofmderg'aamteqrgraduateumkasisappropﬁatewhichproddescomax\ of
,C)mﬁﬁamaCMdrethhMﬂdthﬁcaéﬁngCondiﬁom,MethodsandMaterialsofTeachingChild:e*-',
with }hndcapﬁngCaﬂiﬁms,ASupavbedPrxﬁémuﬁﬂ\MMlythicawedChﬂdmwhkhcm
across the three areas of, LD, BD and MR and five quarter hours in the Tebching of Reading.’

Plan Il —,Five quarter hours in Natuge or teristics, five quarter hours in Mefhods and Materials,
five quarter hours of practicum and quartéy hours in the Teaching of Reading. The 15 quarter hour
seqwncemustbeinthesamepmgrdmana#mustbehm‘ofﬁxetunareasmtcmredbyﬂ\eexisﬁng
certificate. - ’

Qualification for a Professional Five-Year (T-5) Certificate are as follows.

\  Eiigibiity for the T4 Certificate in te same field ' y
quaﬂerhmhmdesdmﬂedudﬂﬁoncwm&aﬁgﬁhﬂnm@dﬁwbamﬁﬁép&whd@.
dlearringanddeahguiﬂxt}nmog'amdﬂwxhodarﬂﬂwmobbmsbfﬁ\esdnd
Twenty-five Mmshsﬁectﬁana\or*émwntcmmesdeaﬁmwﬂ\meﬁp/écﬁcﬁebinwhkht'}‘w
certificate is o be issued ; : !

: . . , ~
lftheappicant'g,eﬁgiﬂebrﬂ\eT4cqrﬁﬁcateharnﬂmer§eld,&;eT-5cerﬁﬁcatelormdﬁwsespechl
edmatbnﬁeusnuybeiwzedmmoongpbﬁondﬂwreqmementsouﬁned,abow iding the applicant

. has the combined undergraduate and graduaf® courses which meet the “teaching requirenwents specified
byﬂnT4caﬁﬁcatehﬂ:espechledmatjmﬁdd,phsﬁveqmﬂerhmhMeﬂnds Materials for teaching

,i;ﬂnwmcﬁadwmwmmwmﬁcmmmmpmmhﬁ' :

Teacher Competencies - . .
The education of behaviomally disordered stu ‘iswry'camlexandreqmmavastanaydteacm
competencies to appropriafely and adequa perve those' students. In ing with behaviorally disordereq
'M\Kkmwhtmwpcmgmﬁndbpsﬁwdmnas 1 but that a vast assortment  °
of beuud,breachmhuudauuﬁffecﬁwlyambb.ﬂaww:,miﬁnmncmtem

for all teachers of behaviorally disordered students are as follows. s

Ahmubdgedﬂwbdnvbrdchrktahﬁcsofﬁwbehybmnydmdemdamdent—mummndm .
dmmﬂuﬂahmrﬂgwﬂ\arﬂdevebmmtmﬂahmbdgdbdavmmmsmt@es

and their effect on behaviorally disordered students
@ ) L

£ <3




Amdummmdmmmwmm—amdm

. mﬂ:nuﬂdﬂsma&phgmhmdad&wmdvﬂmhahuwbdgedm&vﬂmhzednmtnmhmand
‘ a knowledge of academic strategies to maximize academic achievement

-, " A knowledge of evaluative and diagnostic instruments 2s to their utility in appropriate programming’— the
| ability to apply informal methods of academic and behavioral evaluation s ‘

Akmwbdgededmahmnlresomcestohcibtatehdxamralandacademwgoals '
Mdh«wtoestab&armﬂuea&emagpwbvesupporhveenwmm! .

Ahmbdgdmdmﬁsﬁategeshbeusedm&admmﬁatm regulaﬁ;ducabmteachers community
leaders, parents, etc. anabﬁtytoestabishandmmtmngoodmrkmgrelabmxdupsmﬂ\oﬂmmdmmal )
workers such as teachers, social workers and peychological personnel, an ability to interpret special
wogama&ﬂwmobktmdbdammﬂydisorderedﬂdenﬁtomgﬂmxhodmmlarﬂpamu,
. an ability to undeérstand one’s own ,'motives, difficulties, values and emotional problems, anmder i
standing of one’s own limitations and ablhtytomrkwlmmthesehrmtswnhoutpersomlguiltan
ability to demonstrate vitality, enthusiasm, emational energy and resiliency, high frustration threshold
Amdendummeandanapiﬁtytodenwnﬁmtegoodmdgeméhtmsensedhmnm adapta&htyandﬂem’bﬂxty

(\ . A kriowledge of federal, statq and local policies governing behaviorally disordered studerits

1




Approved Special Education Programe Currently Offered By

Georgia Colleges and Universities (November 1979)

ALBANY STATE COLLEGE BRENAU COLLEGE
Chairperson

Dep.mt of p,y&,obg - . Division of Education and Graduate Study .
504 College Dr. ) Gainesville, Ga. 30501 ' .
Abany, Ga. 31605 Y ¢404) 532-4341, ext. 231 or 242
Undergraduate Level (T-4) ¢ Undergraduate Level (T4)
Mental Retardation (Educable) en:ll Rehrr:hon (Edqcable)
ARMSTRONG STATE COLLEGE Retardation (Trainable)

Chairperson

t of Education
ll@ Abercorn St.
Savannahi, Ga. LY
(912) 927-5280

Undergraduate Level (T-4)
Speech Impaired

Graduate Level (T-5) p
Emohomﬂy Disturbed (Joint program with
Savafinah State College)

ATLANTA UNIVERSITY

Chai
mﬁm Department
223 Chestnut St.

Atlanta, Ga. 30314
(404) 5258234

Graduate Level (T-5)

Mental Retardation (Educable)
Mental Retardation (Trainable)
Interrelated

 Behavior Disord

I . m la.l'.
Post Master Level (T-6)

AUGUSTA COLLEGE
Chairperson

Special Education Department
Augusta, Ga. 30904

(404) 828-3601

Undergraduate Level (T4), R
Mental Retardation (Educable)
Mental Retardation (Trainable)

" (Certification)

Graduate Level (T5) .
Mental Retardation (Educable) )
Mental Retardation (Trainable)

O ina Disabiliti

Courses offered in -

Behavior Disorders

Learning Disabilities
APhysically Handicapped

Graduate Level (T-5)

toLUMBUS COLLEGE

Chairperson .
Special Education Department .
Columbus, Ga. 31907 :

(404) 568-2251 *

- Undergraduate Level (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Graduate Level (T-5)

Mental Retardation (Educabie)

Mental Retardation (Trainable)

Learning Disabilities

Behavior Disorders

Gifted (certification) .
Interrelated ’ ;
HospntaVHombound (certlﬁcatnon) .

EMORY UNIVERSITY *

Chairperson

Graduate*®Program of Communicative Disorders \

P. O. Box Drawer WW .

Atlanta, Ga. 30322
* (404) 329-7790

Graduate Level (T-5)

A udiol .

Speech Impaired

GEORGIA COLLEGE .
Chairperson ' -
School o( Education

Mi Ga. 31061
(912) 45345

-




Vd

Chairperson
Special Education Department
Statesboro, Ga. 30459 .
(912) 681.55% )

Undergraduate Level (T-4)
Mental Retardation (Educable)

Graduate Level (T-5) "
Mental Retardation (Educable) :
Memal Retardatnon (Trainable)

GEORGM SOUTHWBTEMV COLLEGE

Chairperson .

Department of Education
Americus, Ga. 31709

(912) 928-1283 c

GEORGIA STATE UNIVERSITY -

Chairperson

Deparm\entofSpeCIalEdmabon
Umtymza =

Atlanta, Ga. 30303 . .
(404) 658-2543

Undergraduate Leve! (T-4)
Course Work Available (Minor)

Graduate Lefel (T-5) .
Mildly Handicapped ) ¢
Prevocaboml/Career Education 4
Behavior Dworders,

Interrelated * o. _

Learning Disabilities )

Visual Impairmen{ .

Deaf Education (Hearing Impaired)

Eaﬂy Ch‘ld\ood (Specal Educahon)

l-loamaI/Holubmmd (Certification) f\

m&“mw

31

Post Master Level - Ed.S. T-6)
‘ Education Specialist in:
Special Education Administration
Mental Retardation
Learning Disabilities
Visually Impaired

Doctoral Level

Interrelated with specialization in:
Special Education Administration
Mental Retardation

Early Childhood Special Educatlon

MERCER SITY
Chairperson

Special Education

Macon, Ga. 31207

(912) 745-6811, ext. 207

 Undergraduate Letel (T4)
Mental Retardation |

Graduate Leve! (T-5)
Interrelated:

MORRIS BROWN COLLEGE
Chairperson

>

Department of Education and Psychology

Box 302
643 Martin Luther King Dr., S.W.
Atlanta, Ga. 30314

(404 5257831, ext. 3P

Undergraduate Level (T4)
Mental Retardation (Educable)
Mental Retardation (Trainable) .

NORTH GEORGIA COLLEGE
Chairperson 4
Special Education Department

+ Dahlonega, Ga. 30533
(404) 864-3391, ext. 310 or 311

Undergraduate Level (T4)
Mental Retardation. (Educable)
Mental Retardation (Trainable)

Graduate Level (T-5)
Mental Retardation

. Learning Disabilities

Behavior Disorders
Interrelated -

. Hospital/Homebound (Endorsement)
Gifted Education (Endorsement)

V4



UNIVERSITY OF GEORGIA

Division for jonal Children
570 Aderhold Hall
Athens, Ga. 30602 -

(404) 542-168S5, ext. 31, 330r34

Groduate Level (T-5)

Director of Special Education
Mental Retardation (Educable)
Mental Retardation (Trainable)
Speech Pathobg; )

Muitihandicapped

Audiology )

Gifted

- Early Childhood (Special Education) -
Hospital/Homebound (Certification)

Gradudte Level (T- -6) .
Mental Retardation (EMR/TMR)
Behav:or Dnsorders

VALDOSTA STATE COLLEGE
‘Chairperson

Special Education Department
Valdosta, Ga. 31601

(912) 247-3270

_ Basic Coursework ™

Special Education Administrati
Multihandicapped
DeafEducat:on Co
Glﬂd 4

Post Master Level .
EducahonSpecnhsthpeaa.lEducahon .
(extenuonoftheT-SmMR LD, BD, DE,
andMH)

- WEST GEORGIA COLLEGE

Chairperson

Department of Education
Carroliton, Ga. 3011
(404) 834-1332

Undergraduate Level .

- Mental Retardation (Eﬂu;@ble
‘Mental Retardation (Trainable)

Early Childhood Education

Graduate Level

Mental Retardation (Educable)
Mental Retardation (T ramable)
Learning Disabilities
Behavior Disorders
Interrelated . -

Gifted (endorsement™

* Administration o
. Early Childhood Education™

Deaf Education (endorsement)
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e +  In providing services to behaviorally digordered students, it is apparent that many of these students are in
need of additional services. These, serviC® can be found in the following resources. oo ’
*° ®Local School Services T e

School GMc pounsebr - S:Md guidance counselors participate in screening, referral and placement
processes for students within the- school. They observe and often participate, in behivior management !
planning sessions with teachers, as well as consult with teachers with regard to specific intervention tech-

. . niques with students. For crisis sityations they provide indivich nseling and guidance sessions and
. conduct long-term group. or individual counseling jons for studepts who need continuous igp_port.
. School Social Worker/Visiting Teacher — School workers function as liaisons between the school

and the home and community. They are primarily concerned with coordinating services to the student and
family with regard to community and school resources. Family counseling sessions are at times initiated to
asgst the family in management techniques. They also become school contact persons to medical and social
agencies and provide assistance to sfudents to facilitate their return to the school program and regular class
placement, . N : :
School Psychologist/Psychometrist .~ The role of school psychologists involves consultation with school 7
personnel and parents, individual evaluation and counseling with students and parents. Also, psychologists
are often involved in in-service activities for regular and special education teachers. In many systems, the
psychologist serves on a committee of school personnel which considérs chilgren who are experiencing N
difficulties. In devising an early identification program, psychologists may advise child study teams on the
selection and use of appropriate screening instruments.and techniques, They participate in gathering data
about individual students and present this information in the 'form of psychological reports. This report’
‘helps to clarify a child’s situation and to generate furtMer discussion which promotes a better understanding
of the child. For those children who are experiencing behavior problems, the p§ychologist participates in -,
-the design-of a program for behavior management and instruction. ’ ’
® Multidistrict Services * . . ‘

Centers for Severely Emotionally Disturbed Children (Psychoeducational Center Network) — The

° - SED centers are multdistrict programs designed to serve a low incidence population. The projected populetion

o for SED 1s one-half percent of the population, ages 0-18. There are currently 24 centers, each with satellite

-»services providing non-residential, community-based services including diagnostic, educational and’

psychiatnc assessment and remedial services such as special education classes, individual group therapy

and parent services. v ) .

. Eath center is responsible for serving childre’n, ‘ages 0 through 18, who are severely emotionally disturbed
or béhaviorally disordered. The major admission requirement is the presence in a student of an emotional
or behavioral disorder severe enough to require a special child treatment p#ogram or a special education
program not available in the public school or community. Children who have mild to moderate behavior
problems.or discipline problems are not eligible. These children eligipre for SED. center services are

charactenized by e _ - \ B
severe emotional disturbance such as, but not limited to, childhbod schizophrénia, severe emotional .
) deprivation and adjustment reactiais; . .
v ’ ™ M i
E severe behavioral disorders such as, but not limited to, autism, neurological impairment, cultural deprivation

and developmental lag. .,

-

Severeggchogkrelated maladjustment such as, but not limuted to, behavior, socialization, communication
- and academic skills. .. . -

» - - .
. At all ceftters referrals are accepted from, but not limited to, early childhood progra?ns, private day care |
A programs, community service centers, well-baby clinics, kindergartens, public schools, parents and other

+

child'serving agencies and physicians. ’

For additional information, contact the Coordinator, éenters for Severely Emotionally Disturbed, Georgia .

~Department of EducationiState Office Building, Atlanta, Georgia 30334,*i call (404) 656-2425.
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Georgia Luming Resources System (GLRS) =

. GLRS maintains an miructxonal materials center where specﬁﬁ;cators can preview and bo::ow mateyials. *
The' collection includes diagnostic materials, teacher trainifd-sad professional and chid-use |,
" instructional materials. Materials are loaned on .a short-term basis t&rpgpvide nal intervention f6r
particular children, to be used by teachers for trial or preview or to helpﬁftage selection and purchase
decisions. .o
GLRSprovndesmservxetmmwgthrwghworkshopsandcmferemesoneﬁecbveusedmdmand
educational equipment, new teaching techniques and methods and innovative instructional materials. Every
effort is made to provide workshops which directly relate to the identified needs or interests of each school
system -

GLRS mamtams a videotape collection of outstanding special education workshops which have been.con-
ducted throughout Georgia..In addition, exemplary special classrooms can be vndeotaped These tapes
maybeborrowedforworkshops in-service meetings or individual previewing. :

GLRS _ sponsors vanous special projects to introduce innovative ideas and materials being used successfully
with exceptional children across the nation. The Select-Ed Prescriptive Materials Retrieval System, Computer-
Based Resource Units (CBRU), Educational Research Information Center (ERIC), Materials Analysis and

+ Retrieval System (MARS) and the Master-Teacher Model are some of the educational mnovatlons which
GLRS has introduced ta Georgia educators. ,

GLRS acts as an information interchange network. Informatloq is dissegninated to special educators about
» ' the various areas of exceptionality, about programs and services offered to exceptional children in-Georgia
" and about meetings and conferences of interest to special eduicators. . .

GRS phovides information and referral for diagnostic services and educational plannmg for the severely
handicapped child.
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Chapter X.Q

| Parent Involvement
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Abehavnoqallyd:sorderedstudenttypucaﬂyhasproblemsnotonlyatschoolbutalsomthehomeandcommumty
The behavicrally disordered student only spends a small portion ofhls/herdaymascl'loolprogramandltns,
therefore, presumptuous to assume that school initiated programs to éffect change in the problem behaviors
of thg student carf and will occur regardless of what happens away frgm school. It is evident there needs to be
a coordination of activities at school, athomeandmthec en;tobeasrgmﬁcantchangemthe
problem behavior(s). ‘ ) 5
The role and responsibility of the teacher of behaviorally disor students is primarily direct service and
- coordination of activities at school for students. The teacher does not have the authority er direct responsi

for the actwities i the students’ home or community. Consequeéntly, the teacher is in a dilemma owv
total needs of students and the actual limitations of his/her job function. *

- It, therefore, becomes the adjuvant role of the teacher to establish and foster an honest, open communication

system with the parent(s) in e.rder to more closely aligri the activities at school with the activities at home and
in the community. .

In order to establish and foster a better commumcatlon system with parents the following procedures are
recommended.

¢ Fujly inform parents of all due process standards. It is at this pomt that hon%t and open communications
bedin. The teacher should take the time to fully and thoroughly explain what 1s meant by each right established
under due process and how it affects each parent. Due process standards are for the protection of everyone
and it, therefore, is to the advantage of not only the parent but dlso the teacher to fully understand what is
happening and why.

® Parents should be encouraged to participate in all meetings concerning their child. In setting up the meefihgs
consideration should be given to the employment situation of the parents, and attempts should be made to
select a mutually agreeable time and location for the meeting. As much notice as possible should be given to
-the parent to allow for conflicting schedules to be rearranged.

»

® Teachers should communicate often and openly with parents concerning exactly what 1s happening in the «

classroom and the program. A teacher should be sensitive to parents and use words and language they can

understand. The teacher should not use “educationese” and acronyms to make the classroom and program *

mystical and unapproachable. Parents will be much more supportive of the program if they understand it
and feel they are part of if rather than the recipient of only the results of it.

® Parents should be informed of specific techmiques they might use at home to manage therr child. This not
only will be directly beneficial to the parents in management problems with their child but will also enable a
-eonsistent and continuous approach to be developed at school, at home and, hopefully, within the community.
The parents become part of the active process, thus strengthemng the total program for students plus relieving
anxlety over problem behaviors at home. .
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Program evaluation is useful for detemnmqg areas of program strength and weakness. The followmg program ’
assmnent checklist suggests areas that should be considered.

r . . .
: : ) Yes No

Comments .

.ﬂ- -! .I.! ' ’ ! ] . . ~ - ’-

Children are of legal school age :

" All children are placed on basis of comprehensive
evaluation cogsisting of “

Individual psychological

Behavioral observations’ :

Appropriate social history—

’ Placement Co'mnﬁttee minutes contain documentation of f
one or more of the eligibility requirements for BD ] ’ ‘
placement . :

Due Process Procedures

Hearing/vision screening prior to evaluation

Parental eonsent prior to evaluation - ' v ’ .

Student subject of Special Educahoriﬂac!ment '
Comrmttee X 3 .

Y

\ 0

+ ' Placement committee meeting minutes are kept

Parents are involved in placerient decision and ' =
_development of the IEP ’ ~ ’

IEP complete (only one IEP, reflecting all services, per
stutent) .

E

Due process forms include all parental nghts required . . ’
by P.L. 94-142. . . .

Annual review of IEP ‘ I , K

N ;
Confidentiality procedures are adequate~ . . . . -

Cowpreher;sive Program qnd Services

An appropriate program of instructional services is . -
available at the elementary, middle and high school levels . ‘ )

Referral system clear!/g;cplained to classroom teachers’ . g
\and other special éducation personnel . . '

Two percent incidence figure of total school population” D . ' -

N v J -

R S
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Swportmcesappropnatetostudenuareavaﬂable
as follows.

Trmsportation

Sotial worker  *

a

Psychologist/psychometrist ™~ .
Related vocational instruction (RVI).

Psychoeducahonal center (SED)

.Cnssmwenbonserwcgs

-

Program Management

Classload within each delivery system within state
recommended maximums

~ Adeguate time alkmed@for teacher consultation

Ty

” Adequate staff development/in-service program A

All BD teachers have valid Georgia teaching certificates
with certification in either BD or interrelated x

[
Paraprofgssionals, if available, are appropriately licensed

ngiannandScn;icn )

The instructional program provides each student with
academic and social skills leading to independence as
an adult

Teachers incorpofate -assessment information,
instructional objectives.and evalyation data in the
instructional prograin

A complete Individualized Educational Program (IEP)
" written for each student enrolled in an approved -
program is availble .-

The [EP includes.a psychological, social-behavioral
assessmerit, academic evaluation, an outline of the
education program and a plan to return the student
to the regular school program ,

There is evidence that the teacher maintains periodic
reoordsofeaéhsmdent'sacadenicandwcialprog'w

Therenevndumdperﬁ:dcrbpormgtotheparents
regarding the student’s progress |

3




A

 Housing, Facilities, Equipment and Materials = |
Each BD class is housed in a buiding for non- | hd
lw:thcappedchidrmdcmparableschoolage .

Adequa!ematenalsareavailable

BDbcﬁbosarehrgeenoughtoaccormxodatespecal .
equipment, teachmmterdsandmdwﬂuahzed . .

Rmxrceareasolﬂ\eschoolsuchasﬂmelbrary
gymnasium, aﬂroomandau&tonmnareavadable
for the program 0 .

I d

When necessary, prog'amsareaccessibleand ~

architecturally barrier-free

Evaluation
There are valid and feasible procedures for evaluating
teacher effectiveness .

There are valid and feasible procedures to evaluate
student progress

- W
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_ National Agencies and Organizatione
American Academ‘ahﬂd Psychiatry (AACP)
1424 16th'St., NW.

Suite 201-A e

Washington, D.C. 20036 ",

American Association of Colleges for
Teacher Education {AACTE)

One DuPont Circle

. Washington, D.C. 20036

American Association of Psychiatric Services
for Children (AAPSC) .

' $1725 K St., NW.

Washington, D.C. 20006 .

American Association of School
Administrators (AASA)

1801 N. Meore St.

_ Arlington, Va. 22209

Amencan Personnel and Guidance -
Association (APGA) .
1607 New Hampshire Ave., NW. .

Washington, D.Q 20009

Amencan Psychological Association (APA)
1200 17th St., N.W.
Washington, D.C. 20036

Bureau of Education
{).S. Office of Educati
400 Maryland Ave., SW.
Washington, D.C. 20202

~ Child Welfare League of America (CWLA)
67 Irving Place '
New York, N.Y. 10003

Council for Children with Behavioral

- Disorders (CCBD)

1920 Association Dr. \
Reston, Va. 22091

Council for Exceptional Children (CEC)

1920 Association Dr.

Reston, Va. 22091

Council for Admirustrators. of Special.
Education (CASE)

6807 Park Heights Ave.

Baltimore, Md. 21215 ]

National Association of Social Workers (NASW)

1'42?:’ St., NW: R

Suite 600 , ]

Washington, D.C. 20005 .

National Association of State Boards of
Education (NASBE)

444 N. Capstol St., NW. ] 51

“Suite 526 .

Washington, D.C. 20001

‘

the Handicapped (BEH)

: )

/

t ]
National Association of State Directors of
Special Education (NASDSE) - @
* 1201 16th St., NW.
Suite 610-E - .
Washington, D.C. 20036 '

. 1200 19th St., NW.

National Association of State Difectors of Teacher
Eg/ucation and Certification (NASDTEC)

State Board of Education /~ )

Division of Staff Development

250 E. Fifth St., S.

Salt Lake City, Utah 84111

National Committee for Prevention of Child \‘ ,
Abuse (NCPCA)

111 E. Wacker ’

Suite 510

Chicago, III. 60601 -

National Consortium for Child Mental Health
Services (NCCMHS)

1424 16th St., NW.

Suite 201-A—,

Washington, D.C. 20036

National Education Association (NEA)

1201 thh St., NW. )

Washington, D.C. 20036

National Institute of Education (NIE) .

Washington, D.C. 20208 -

National Institute of Mental Health '
5600 Eishers Lane
Parklawn Building
Rockville, Mo. 20800

National Society for Autistic Children (NSAC)
169 Tampa Ave.
Albany, N.Y. 12208

Parents Campagn for Handicapped Children
and Youth

Closer Look

Box 1492 .

Washingtog, D.C. 20013

Rehabilitation Services Administration

Office for Handicapped Individuals

S. Partial Building

Washington, D.C. 20201 N s,
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ShteAgenci«mergamzatiom ) ,
Stateo:gmintionsgeheraﬂydonothavepemmntaddresws.Astheofﬁcersofﬂwo;ganizaﬁonchange,
s0 do the contact phongnumbers. To receive current information on these organizations, contact either your
local superintendent or special education director or the Geqrgia Department of Education.

Atlanta Art Therapy Institute Southerry Association of Colleges and Schools, Inc.

Council for Children (404) 875-8011 - '
Council for Children with Behavior Disorders Speech and Hearing Association
Develdpmental Therapy Institute State Advisory Committee '
W Art Therapy Association . Visiting Teachers Association.. .
Georgia Association for Children with Learning ‘
Dlsabdmes .
Georgia Association for Retarded Citizens
(404) 761-3150
Georgia Association of Educators . \ ‘ .
(404) 289-5867 .
Georgia Association of the Deaf
(404). 524-2862 *
Georgia Association of Educational Leaders
Georgia Association of Elementary Principals
Georgia Association of School Psychologists
Georgia Association of Secondary Principals
Georgia Community Action Association
(404) 577-6528

Georgia Congress of Parents and Teachers )
(404) 659-0214

Georgia' Council for Administrators of Special . .
Education _
Georgia Federation Council for Exceptional i /
Children -
1-800-336-3728
Georgia League for Nursing
Georgia Private School Association
(404) 4584770
Georgia School Boards Assdciation
(404) 452-1742
Georgia Society for Autistic Children L - '
Georgia Special Olympics, Inc. ] v
(404) 6360388 - \l A ' .
Georgia State Employees Association
(4p4) 523-7884
Local Advisory Committees -
Mental Health Association . . u
- (404) 522-9910 ‘ : —— - .

Professional Association of Georgia Educators, Inc.- - T )
" (404) 938-6803 )
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Appendix A: -
Parental Rights in =~
- Special Education ~




S ' ".SAMPLEFORM e ’ LN
. . ' - - ‘ oy | A
P Pﬁ!’tﬂlRightlinSpecalEc!ucatwn o C @
* - Ash parentofa chnldwhorsrecelvmg special education benefits, you an rights whlch are protected '

- by state or federal law. Wewantyoutoknowaboutthsenghts , T

- . Your ngmts are listed below in outline form under eight headings. If you wouldke 2 further explanation of
. . any “of these rights, you rflay contact your local superintendent or the Georgia Department of Education,
. Program for Exceptional Childfen, State Office Building, Atlanta, Ga. 30334, (404) 656-2425. < e

s 'RECORDS, . ' : T
AR " Right to inspect a'hd review records; 2) ngh1 to have a representative appomted b you revieg the records; ’
B . igfigo make copies of records; 4) Right to'be informed of all types-and locations of records being collected, ) .
| .t tained or used by the agency; 5) Right to ask for an explanation of any/ifém i\ the records; 6) Right to ask .
for an amendment of any record if it is inaccurate, misleading or violate privacy Nghts; 7) Right to a heéring
Lt . lf the agency refuse§ to make ‘the requestedamendment } Q) B .

’

, OF INFO TION I
RF T }) t to restrict' access to your child’s records by thhholdmg consent to disclose recyrds; 2) Right to be ’
Y * notified and recewg copies before information in your child’s file is destroyed; 3) Right to.be old tg 'whom
e information has heen disclosed; 4) Right to review and receive cofies’of all information sent' ¥

where your chrld ‘seeks o is ehgble to enroll ) ; ,
N mospmom EVALUATI(5N .
S 1) Right to b})tam an mdependent evaluation by an approved examiner; ?)'nght
< evaluation cohsidered in erther meetings ‘whete placement or program decisioris ar
* “challenge the IQenhﬁcatlor), evaluatlon or placement of your child; 3) Right to be t
evaluationi may be ‘obtained at no” expense or low expense; 4) Rxght to an indepe
- expense if you disagree wrth the agency’s evaluation and a hearing rules in your favor; 5) Right toan ™
. evdluation at pubbc expense when the evaluahon is requested by a hearing officer during a hearing.
¥ - \' , ) ,

*  NOTACE - g ’ )

1) Right to be notified and present at all meetmgs before the agency initiates or changes (or refuses t¢ initiate
or change) the idéntificatioh, evaluation ot placement of your child; 2) Right to have that notice in writing, in _
. Your native lahguage or other pnncrpal mode of communicatien at.a level understandable to the general public; @

" ‘3) Right to have the notice describe the prOposed action, explain why it is proposed, describe the.options '
R » considered and explam why those ether option e rejected; 4) Right to be notified of each evaluation ., o

procedure, test, record Or report the agency has u for any proposed action; 5) Right to a description .
+ + of any other factors which are relevant to the agenc%tsﬂ:d action; 6) Right lve present at a.l.l IEP meetings. - P i

N Q

* CONSENT . _ - /.
1) Right to give consent before a preplacement evaluation is conducted; 2) Right to give consent before mmal- ‘

]

* placement can be made in special education; 3) Right to a description of the activity for which consent is

. requested including a list of records (if any) whichpwill be released and to whom; 4) Right to revoke consgnt at'

; C e any time; 5) Right of the agency to pr in the absence of consent to a heanng to determme if your child .
* ke sbould be evaluated or mmally placed . ’

GS . D . . » ,
S 1) ngl;rt to request local mediation and,/or 9n impartial due process *hearmg to question the agency’s identifi- -
. " cation, evaluation, or.placément of your child or to question the agency’s provision of affree appropriate
o public edueation; 2) Right to be told of any free or low-cost legal and other relevant services available (#g. an
) expert on handicapping conditions that may be a witness at thg hearing); 3PRight to have’ the hearing chaired
, ’by a persan not er’hpl ed by a ‘public cy involved in the &ducation of yous child or ot ise havingany  ~ .
" . personal or prof interest MPthe ing; 4) Right-to be advised and accompanied 4t the hearing by
» -« counsel and to be accompanied by i uals with special knowledge or training in problems of the handi-~ |

. ., .
- X e ‘
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capped; 5) Right to have your child prese;n; 6) Right to have the hearing open to the public; 7) Righ to present

. _ evidenge and confront, cross-examine and compel the atfendance of witnesses; 8) Right to prohibit the intro-
ction bf any evidence at the hearing that has not been disclosed at least five days before the heanng, 9) Right
have a written ‘or electronic verbatim recorgfof the hearing; 10) Right to obtain written findings of fact and
a\written decigion within 45 days after the krgeducahon agency received the initial request for the hearing;
ight to appeal to the Georgia Board of
; 12) Ridht-to have a hearing and an appeal set at ajggme reasonably convenient to the'parent; 13) Right
to appeal the decision of the Georgia Board of Education to Civil Court; 14) Right to have your child remain
] in his or her present educational placement until completion of all hearing and appeal proceedings, unigss
N parent and adergy agree otherwise. ' ’
EVALUATION PROCEDURES ' '
1) Right to have a full and mdxvxduﬂ evaluation of your child’s educatrona? needs; 2) Right to have the evaluation
made by a myltidisciplinary team including at least one specialist with knowledge in the area dthe suspected
disability; 3) Right to have your child assessed in all areas related to the suspected disability; 4) Right to have
appropriate tests admmistered by qualified evaluators; 5) Right to have fnore thas one cnterion used in
determining the appropriate educational program for your child; 6) Right to have the evaluation made in your
child’s native language or mode of communication; 7) Right to have a reevaluation every three years; 8) Right
to have a reevaluation in less than three years if you or your child’s teacher requests it.

»

LEAST RESTR!CTIVE ENVIRONMENT o

- 1) Right to haveyour child educated with nonhandicapped children to the

. 2) Right to have your child remain 1n a regular educational ervironment, unl
schools needed. Removing a child from.a regular class environment ma ly be done when the nature or

. * severity of the handicap 1s such that education in the regular class, yitf"the use of supplementary aids and
.‘ services cannot be achieved satisfactorily; 3) Right to have a confinuum of alternative placements so that

removal from_the regular educational progﬁm can be the least restrictive situation; 4) Right to have supple-

aximum extent appropriate,
a special class or separate

‘, hentary services such as resource, room or itinerant instruction to make it possible for your child to remain |

in a regular class placement; 5) Right to have placement in the school your child would attend if nonhand:capped
children in nonacademic and extracurricular-services and activities such as meals, recess, counseling, clubs,
athletics and spg‘clal interest groups. .

-
v

. As pargits ef-handicapped children, you have many nghts And with these rights, there are certain responsi-
bilities: The school system 1s responsible for safeguarding youf nights. You, in turn, should attempt to keep

_— the school system informedtof things that affect your child’s education Also you are urged to assist the schoo
. by attending IEP conferences and by keeping the lifies of communication open at all times When yougire
-~  unhappy with your child’s edugcation, it is important to tell your school principal or coordinator q{ special
" education. If you nekd further assistance in talking to peoplg in the school system, there are parent groups where
you can obtain help. Also you may contact theé Gegrgia Department of Education (see page 1 for the address)
But first and foremost, talk to your child’s teacher, principal or other school administgators..Schools are there

) *to hélp chlldren garow a?d develOp into capable adults, but schools need the help and coopergtion of parents too.

Y - 1 -
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ucation and receive a decision within 30 days of the filing of an .
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U b o a
ol : v SAMPLE,FORM ’ _—
l"‘ ) \ , ) . . [
‘\ . L K Parentd Coment for Evaluation - .
o N '
. N ,’ ' ) _'\ ' , Date .
Dear 3 ’ ‘
Your child, /\ . has been referred for evaluation by ' '
- / - 7 .
Name . . * Position » ,
» * - Y ) 3 ; . - b R
* . Name - o * Position R .
= ‘ M . > -
. Name > Position ) -
We bebeve that an evaluation of your chdd is needed for educanonal planmng The evaluator(s) who work

unthyourchildwﬂlusetestsmthefoﬂmmngareas

Visioﬁ —  Motor . —_ Béhavioral
L . Hea,m s - Psycholdgical ___ Other (See —
- . - explanation below) .
. Ac'hngvement ' Speech/Lahguage
Should you have any questions about the reasons for the referral or the nature of the evaluatlon contact
- - (Name] ,___(Position) at_(Phone Number) -Attached is a statement of parent rights.

Wnthm 30 school days followmg the evaluation, you will be given the opportunity to discuss the results with .
' nneoneknowledgeableabouttheevahxahon lfnoresponse:srecewedfromyouunthmlSdays,anappropnate \
sc?wolofﬁcralwﬂlvmwwhdrmtodetemmt}wreasonforbckofresponse If you refuse to grant permission

for this evaluation, ettheryouortheschoolmayreqmtlocalmedlahonoranm@ﬁalheaxingwithm%days )
‘ . ofyoursag\edresponseorlackofresponse . ‘ _ s

v

You may disagree to Rave your child evalﬂated but your decision must be clearly mdlcafed on the attached’

fgrmandsagnedbyyouPleaseretumtheattachedfmmtowurchddspmctpakassqonaspouﬁ)le ,d‘
f e ) - ’:. « Smcelely ) S '
: . | i
¢ Name
t ’ . Lol *
Title - .




. - SAMPLE FORM , ‘ '
_ S R ‘
‘ E ‘ Parental Consent for Evaluation

.

M@wmwmmmwmm&gwtommcwmted .

. P . 3
. lhaquadorhavehadmadtomﬂ\eattachedleﬁerrequesthgpemﬁssimtoevaluatemy:#ﬂd —_ .
z . . [ 4
‘ Should you desire the specific time, place and date of your child’s evaluation please contact
< (1 at LI T . v - .o
o Check one below . . _ .
. _ . . ~ .
— 1 agree for the i : School System to evaluate my child.
’ ——— 1 do not agree for the following reasons: _ ' ~ .
- - h - . . ’ - 2 . - > . Y » N . -~ *
“;‘i .
[4 .t * =
. - ’ B
- L L3 = f_
o =+ |
3 ~
Parent or Legal Guardian _/ ‘
Date’ o ' .
“)
N ) ' F ] ’
E 3 \ - N .
-, —
e ) . v
A i ()
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7%‘%_: a
SAMPLE FORM _
Parental Conser for Placemient A
L
’
Dat®
On .- the Special Education Committee of your child’s school met. As a result

dﬂmnﬁeﬁng.theioﬂounngrecomnmrdahmxswemaderegardmg

The Special Committee recommended thatyourchild pamapatemthefollowmgspeaaleducahon pr&am(
located in — -

" This recommendation is in consideration of the service needs identified in your child’s Individual Education

Program (IEP). Attached is a copy of the Special Education Committee minutes. Also attached is a statement
ofparentrights I there should be a question about this placement, you may request a conference.

You may accept or reject this placement recommendation, but your decision must be clearly indicated on this
form and signed by you. We will attempt to contact you again if we do not have your response within the next
fifteen days. NO CHANGE WILL BE MADE IN YOUR CHILD’S PLACEMENT UNTIL WE RECEIVE
YOUR SIGNED PERMISSION FOR PLACEMENT.

If you refuse to grant permission for services, either you or the school may reqt'zs‘fﬁxediaﬁon or an nmpamal

hearing Mtlhq fifteen days of your signed response or lack of response. .
The attached form should be completed and returned to your child’s principal as possible. If you have
questions or concerns about your child’s program we hope you will feel free to con us at any time.
— Sincerely, '
. . \ . i A
- - * ( ! NM ' .
\ | Title - =
A
-l iy . .
"™ Telephone Number _

61




- : - . ‘

" participate in the folloumg special education program(s) at

o SAMPLE.FORM
Pareital Consent for Placement
!hawregd,mhawhadnadtomthefduoummtmnt. : .
This is to certify that | have been informed of the recommendation that

-

» - . ?

)

[y

& ! ‘
rd

Funderstand that this recommendation includes all H@wce needs identified in my child’s Individual Education
Program. ’ . - . L . e o
" Yes, | do agree with this placement. .

—_—

_No,ldomtagreemhmspg@u. . -

_

r3

o

e

. L)_’_l would like a conference concerning my child’s placement. *

4

-

Parent or Legal Guardian.

I,

!
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Screening and obeervation.

. Mcmnakemdanmwdtxhﬁémbfgaﬁmﬁdatamgﬁmmowwmmwm
as well as sociometric methods. " .

.

. Classroom teachers continually bbserve their students. The collection of data about these observationsis a very -
Mmdwmdmmwmmmmmmmm@mmmcm

guidelines for gathering observational data include the following: ) .
1. Observe the chikl in a variety of settings including structured nd unstructuréd situations, and individual
and-group settings. 5

2. The recording of observations should be “obiective” with the minimum of interpretive judgment. ~
:'3. To achieve the most from observabonalt‘echmques infoﬁnation from more than observer is beneficial.
4. The behaviors to be observed should consist primarily of those related to the for referral.

5. Observational @Ma should be accessible, appropriate and acturater A
There_aremanytoolsandtechniquauhkhcanbeusedhéatherhgthisbehavbral‘ tion. Among these

are behavior checkiists, t:ehavior rating scales, anecdotal records and sociometric tet

Behavior ChesRn ‘ . ' i
A behavior checklist will enable the observer to note whether or not a trait or characteristic is present. It does
not allew the observer to rate the quality, degree or freqyency of occurrence of a particular behavior Generally,

-“ checklists force the observer to direct hig or her attention to clearly specified behaviors, allow interindividual
comparisons t6 be made and provide a simple method of recording observations. Checklists are usually used

A )

®

in the initial efforts to identify BD youngsters. Numérous checklists are available. Care should be taken tobe -

sure checklists reflect the particular behaviors which are of concern. . -
Rating scales should be.used when finer discriminations are needed. They enable the user. to indicate the
equency or strength of behaviors. In using behavior rating scajestt should be remembered that though based'
observations, the observations frave been made over a considerable ambunt of time. For this reason such

ratings might best be considered,as impressions of perceived behavior. In choosing a behavior rating scale the .

foﬂwmgquaﬁmwnﬁghtbeusedasagﬁdemrwiewhg_varbuspansdthescak.
* Technical Information ' '

Whywasthescdeongmaﬂydeveloped"l?thspurpose compatiblewiththetypeofébservatio;\ ofbehavid—r'
foryhichthescalewillbeused? - -

Was the scale designed to measure the traits you wish to rate? )

Are data from validity and reliability studies inchuded in the manual? Does the scale meet standards of refiabilty -

‘and validity? . .
* Is information about the collection of normative data prgyided in the marual? Check the normative sample
description for appropriateness of the san!ple? size? population characteristics? . .

General Information and Instructions 5
Are;hstrucﬁons clear and easyto understand?

L)

. Isthe sale of an appropriaté length for the purpose for which it is intended?

Are age/grade levels for which the scale is designed appropriate foy its intended use? -

Does the scale provade for observation over time? Doks the behavior have tolbe observed more than once? in..’
different settings? -« S ) v ¢ C

' “ .
. '6 < v

i
:
.
. Iy - . )
:




i)
i ‘5{,5

‘Na*maii:edate

' “Huntington Beach, CA 92646

. o
ftems™ . .
hesdeitmspecﬁcobmvablgmtsabombd\wior?l 3 .

Are the behavior descriptions inchuded in the scale relevant to an academic setting? Would the teacher have an

opportuitytoobaewethisbd\aviqr? . _
Isthemdmmuﬁcknttowyﬁwnmmndhwandsﬁwu&wuom?
Aremmupreaentedinanundgrstmdab}eandusefdmamm?
Arenompav&blebysex?byeﬁmicm?
Canaﬁymbroadadiwmmxmbedeﬂwdmmvfﬁusfxtm/dhmwfms'caesavdhbk?

After having dmeanevéluabon‘ of the rating scahtxsm" -such questions as those above as a guide, choose one
whichwﬂmeettheneedsqfthesituationhud\khitwﬂlbeused.ltmaybepossibletomaintahaﬁleofsuch
scalesandc}ncklists{me?agaccas.Whenadmgoﬂmerstocompkteramgscahsitiswisetoofferassistame
hiﬁallyortoeonductatrai:ing-session.lno:dertohcrease:eliabilitymreﬂ\anomratingofasmdent’s

bduvbt:jmldbeobmiedﬂmeanmm&hévbrch'qckﬁstsandmﬁngscm.Afewexamplaof
behavior checklists and rating scales are listed below. . - : o

H. Quay and D. R. Peterson - .
ages 5-18 years . ) _ .

. Available from—

Donald R. Peterson . . .

39 North Fifth Ave. ., ' 3 ’ 7
Highland Park, NJ 08904 . .
Burks’ Behavior Rating Scales
by H. F. Burks s . .
Preschool, Kindergarten and’ Grades 18 '

+ Available frog—

Arden Press -
8831 Alavarado »

Chid Behavior Rating Scale B ‘ .
by N: N. Cassell - - :

- Grades K-3

Available {{g'n— .

Western Psycholegical Squces o

12031 ‘Wilshire Bivd. ‘ : R
. Los Andeles, CA 90025 - ) ‘ .

Devereux Adolescent Behavior Rating Scale )

by G. Spivack and M. Swift e i

Normal and emotionally disturbed ages 13-18 : .

Available from— , . ’\
Devereux Foundation Press v ]

Devon, PA 19333 . .

Devereux Elementary School Behavior Rating Scale v .

by G. Spivack and M. Swift -
Grades K-6 '
AVM ffan— [
Devereux Foundation Press
Devon, PA 19333

‘ww t

BQ_




Walker Problem Behavior Identification Checklist

by Hill Walker )

Grades 4-6 . AN

Available from—" .
Western Psychological Segica

Publishers and Distributors . .
12031 Wilshire Bivd. . ) s
Los Angeles, CA 90025 .

Anecdotal Records . , .

Another way of gathering valuable information "about behavior is to maintain anecdotal records. Anecdotal
records document specific incidents of student behavior. They should contain a factual description of what
happened, when it happened, in what setting and under what circumstances the behavior occurred. Con-°
sequences of the -behavior are also useful. The interpretation and recommended action should be noted

- separately from the descripfion. Each anecdotal record should contain arecord of a single incident. Incidents

are rated as soon as possible after they occur and records from a wide variety of settings can be included
i.e. classroom,-playground, lunchroom, etc. . : - .

Advantages of anecdotal records are that they record critical incidents of spontaneous behavior, and provide
the teacher with objective descriptions rather than making him rely on vague generalizations. In addition, they
can be used by others working with the child as a source of information-upon which fo base diseussions of the
pupdl. B2ause they include the setting in which the behasgor was observed, they provide a more thorough
description of a pupil’s behavior than either checklists or rating scales. )

Dnsadvantages include the fact that anecdetal records are time consuming to write and are often subjective.

In some cases thereis a t to only record the negative incidents: Even with these disadvantages, data
gaﬁwredipt}ﬁswaycmbeanwngthgnwstmefulfmiden}iﬁcatbnarﬂplanmnq. ’

» ' ¢! -

Sociometric techniques

Sociometric dataisalsoveryusehxlinobtainhgab’ett;erunderst.andirgof.thé child. It aides teachers in decision *

making as well as in organizing classroom groups and improving the socio-emotional situations of children.

* For the behavior disordered child it can be of value in screening, identification, pianning and evaluation of the

program. When gathering such information it is important to write questions which will be clear and unam-
biguous, are in language appropriate for the age level of the students, and adequately tap the areas of m.
For. example, questions designed to detefmine popularity (Who are your best friends?) would not reveal h
students are considered the smartest (Who would you like to'study with?). Results of such quegtions should be
organized in soime useful manner such asa data matrix or sociogram. Of special interest for the teacher of the
behaviorally disordered is the child who is isolated in his own peer group. . )

t

66 - :
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. - i '
" As with other techniques sociometric techniques should be used with care. The group relationships portrayed
‘ are dependent upon the kinds of questions asked. For example, John may-wish to play with some peets but
. work wjth others. For this reason the procedure as well as results should be clearly defined. Furthermore, it

* should be remembered that data is only as valid as the rapport which exists between the students and teac
- and as the students’ willinghess to be honest. :
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. “ ' ’ .
~ Charactenstncs of Behavior anordered Students S

1. Short attention span — Phs&fﬁcuhyconcenmmgonomsub)ectbngemud!tocanphtetheach\my
2. Worhyperactm—ls , constantly on the move; acts unthout}xevnousthoug}n '

. 3, Failure to complete tasks — s careless, unorganized, unable to plan how to finish a task
4. Listening difficulties — Uninterest¢d and déésnot seem to undefstand '

5. Ai«hds interaction with other children or only knows how to interact by hurting — lsaloner
leaves the group rather than interact or bullies, fights or otherwnse refuses to interact appropriately .

Avouh adults or éhngs to adults — Stays away from adults< most situations or will not leave the side of
the adult — .

Repetmve behavior — Repeats unusual movements or worfis over and ove’lmost as if unable to stop

=]

-3

8. Ritualistic or unusual behavnor — Has a fixed or ritualistic way of doing something not usuallyexhibited

by other children of the same age

9. Resistant to discipline or direction — Is deﬁant,‘re'sentful, destructive, negative, refuses directions,
difficult to manage, defies without reason )

10 lnappropnate conduct behavior — Lies, steals, uses profanity, masturbates, parpcnpates in sex play, -
esses, is cruel, runs away, etc.

11. Unusual language content — Language is bizarre, strange, fearful, uses jargon, daydreams, hayry

odd or different talk with others or in stories
12. Speech problems — Has difficulty with rate, articulation, quality or no speech

13. Physical complaints — Constantly talks¥f being sick, hyrt or tired and has little energy
. 14. Echoes other’s speech — Parrots and uses words but not for reason of communication

15. Lack of self-helg-skilis — Is unable to feed or dress self for no explained reason

16. Self-aggressive or self-derogatory — Tria to verbally or physically hurt self

17. Temperamental — Is moody, sensitive, sad tmtable shows extreme emotions

18. Withdrawn — Daydreams, is a loner, shows htﬂe feelings, is manipulatéd easily by others, left out by
others, has no friends or peer group, is out of touch with reality

19. Anxious — Looks for constant reassurance in each task he/she undertakes, uses nervous gannerisms,
ﬂe( seems ta ﬁmsh is preoccup:ed with death, accidents, disaster

20. Self-stimulation — Has persistent behaviors such as tics, shakmg, gckmg twirling, etc.

21. Attachment to objects — Is preoccupied with ob;ects without regard to their intended uses — inappro-
' priate use of gbjects - .

2. Nomupqlmvebelnvion'—Maintainsmeyecontact,lookspast people
» 23. Immature behaviors — Prefers younger playmates, has frequent crying spells !
24. lnpulsivity Acts. without thinking, is frequently in trouble with peers and adults

t

25. History of .chool failure — Frequently fails grades, tests, programs ° }
26 Frequcnt absenteeism — Stays out of school or cuts classes frequently unthout apparent reason
- 7 d ’ . '\

1 - 68 .
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: Spscnal Student Ratmg Form S
) S et
w “Teachér i - —Date
Y S " *(' i 7. ’ .
T - Trainee L L Official Class
) Legend: G-Good ~ S-Satisfact
\ - . ; . FFW ’ " U:tjnsawory Q
" . P-Poor L :
. A.mm—Commnmthhﬂs ¢
-'I‘RadimAchmt(‘Score) .
2. Handunting — G or F or P
- 3 OraICamnwncatDn—-Ablﬁtytomken# o, -
- understood G orF or P . " a
* . General Rating SorU M .
_ 4 . ~ [ I o
B+ Social Studies (Skills)* - ® S
1. Attitude Toward Work GorForP~ oo -
2. Pmctuabty GorForP A e
3. AcceptsCrtusm GorForP™ * | -+ -
& Ability to get algng R
- with Supervisory .. GorForP . ° o

with Fellow Worker GorForP

,\ General Rating Soo U
' C. Mathematice y : ' ° - L .
’ LMathAchmnem(Score) . *
2. Functional Problem Sohing G or For P ,
D. Health . . .
1.’ Coordination GorForP, ‘
2. Health Practices— .
v CleanlinessGrooming GorForP —_—
Dresses Appropnately G orF or P N
3. Realth Learnings— . . Ld X
Safety Education G or F owP —
" E. Homer Eco.—Irldustnal Arts : L~
Manual (Occutlhonal) — Nonmanual Skills .
k. Ability to Perform Wark (Manual Skillsy GorF or P
2. Speed and Aceuracy : ] GorForP ]
3. Abidlity to follow instructions GorForP ——
" Ability to stay with job until éompletion - G or For P - 7
GeneralRatmg. SorU . - a
_F: PmondnyC tics . ¢ .

kommeachlgroupwnhanXb.\) o
J,,'l.!ﬁrﬂploOﬂmStudents f\»’f«. w"".

3 ~ -
.& 2 Worksand plays wel with others - % ' ‘
’ b. Doesnotgetalonswenwnhothers .
2" Attitude Toward Group Control -
. a? Usually nonconforming. .
, b. Occaslonélly resents group control ¢ - -
“~ " ¢ Responds wefl to group control. . S -

'a Requmrmrdinateamounto(agemh\ t. _
‘4 B"S:ansﬁedm;hreasunﬂeanwm ofattennong ’ —




>
. @
i
. :‘ = 3
. , 1 '
. 13. Work Habits’ ] ‘ . )
. a Rarey attends to work., - b - e
b. Generally works with sustained attention. —_ , ,
LN c. Worhunﬂ\mwdotfmum —_ o L. s
| o 12.nitative . LN A
. aFrmmryﬂukuongnalcontnbunon : -
< b. Requires direction. * - -
13. Nervous Habuts N " Y .
* a. Has numerous nervous habits. S . ! ]
R b. Is relatively free of nervous habits. P— . i ’
14. Relationship to Patents .- . ‘
2 Seems free m relationship to par S — P ’
. b. Parent-dildnlatnnshpmdﬂurbed - . '
. . li Personal Adjustment . : ’
. aUWmcomemed . _— ,
, b, quumlyseemcunhappy h - N o
)
- £2Y ' “ >
) - - ~ “'
. . R _‘n ’ L]
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i
o . Case No °
'« . Address ~
Telephone  * ‘

. EXTENSIVE SOCIAL HISTORY FORMAT
Name .Ed;xcation Case ¥ i . X
Age Sex — Date of Birth: . _ .

“—~— Marital Siatus _ Referred by ‘ \
- : )

- Mental Status Summary

place

Alert and orientéd to: time

presentation of patient visually »

verbally ,) . - _ ' ~ " 1-..“3' “.&;
‘ motoric Sehavior o 'y - mted‘m defects - . .
intellectual functioning - memory X
) N . A
idéation - — delusions N _
: judgment inisight into problems — )
. affect (‘appropriate to content of interview) ' o : .
. - e
’medmptud Mm = [] - Concentra'tm - 4
i ‘prese:\tingsymptoms(whata‘ndumeﬁmﬁce@ 2. - -
. . R . “4“(@'4‘ ‘ . ’
[} . . : , ,:n
Subjective: Symptom Picture L e ' g ,
How do you get along with your siblings? (whole, half, or step), — 3.« .
\ . . oy ) .
: * = - . . v ‘
N BEEETINE . )
‘ ~ T -
. T & * - -
- . 70 - - , .
. . . \
n‘ A , -




How'do you relate to your parents?

" Have you ever abused street drugs or-alcohol?

Trauma to you?

.

H%doyourﬂatetoyompeergrwp? X

How do you relate to authority figures? (defiant?)

X

-8

W}un*t}byoufeel.youcanta.ﬂttowfnnyouhavea'problem?‘ -

¥ l - ‘

4 & ¢

Whatd.oyouseeasyourpn;blems?

A

Do you fear losing cqntr-ol (hurting self or others)?

[

*

Do you ever faint or’lose gor\sciougms?

[ 4

Are there money problems? .. >
® . - »
Are-there sé¥ problems? (delinquency?)
. .

Do you have fears. that interfere with everyday fife?

-~ -

‘s

S

rF
Do gyo.u prefer the coqpany of younger, older or same-aged™persons?
(S ,

\

What type of people do you associate-with?

Do you keep regular'hm;rs at home" -

Would you: describe’yourself asa bu!ly .(cruel?) pr.a scapegoat (§hy, timid, St;bmiss.‘ibe?)? —

. Do you have close friends (strong alleéance?) -

.-




v

) / . ]
I 4 . .. .
Do you have a short attention span and poor concentration? ®
L d " \
., T N Y
. Areyouakme,rorare,youg'egarious(wiﬂ\drwnvs.outgoing)?‘ v -
( ~ ] - :
JAre yousensitive'onanysubiects‘? P
- e, .
Are there crying spells (frequency, reason)? __ —
Aré t;aere feelings of sadness or hopelessness (depression?)? :
v : .
‘\‘}1 ’I . \
— T
Are there guilt fe2lings? MrS i A
»
Are there sleeping problems? (nature of?)
K -
; =
Déjoufedlearorﬁarmfrmnothgrs?' = b
P . ) . lb ] - -
" Do you have eating and/or appetite problems? .
. . R [y n ’ Jn
€ L. .
Are there problems with energy levels (apathy, fatigue, restlessnéss)? s y

Are there thoughts or ideas which worry ;A? (obsessions?)

- ~
.

’
. L4

Do you feel anxious, tense, nervous, irritable, cmgrrelsomé?
? , ] [ Jd : I 3
Has there been a recent death in, or add*‘to, the immediate or extended famil’
.) . \.,. — ' . . ‘Y t
" Avocational interests _ s -
Family ’ \ R . '

‘/ . . e YR " ,.
Ahyone-_in family other than student with a history of emotional problems? (type, when, who, relationship to
student) . ' e )

' ‘. L ] . ("',~
Sy .




k3 [y
. - v
. > 4 - [ ]
Howdoesstudent:dat‘etoparents? : —
How do parents relate to each other? \ ‘ \
, e -
I:lasﬂ\efebemtramnatofamilymembersot}mthanstudent?
- . = - 3
Father's name : ' Mother’s name
Age _______ Occupation Age' Occupation
Education __- ’ _ Education
What do parents see as the problem? ‘ ~ 4 , : : .
PR T P " ?
Names and ages of sibiings? -
L ]
Name Age Occupation \
| N
Name Age~ Occupation
i o
Name ! Age Occupation _
Namg Age _ O::cupation . = '
Name Age Occupation )
How do siblings.relate to each Gther? _ ’ ;
‘ -
Objective: Symptom Pictur\e “ ) . R
Assessment of Symptom Picture ‘ R , ’
Previous psychiatric help (from who, when, why)? i
Previous psychological help, R ' ‘
- ‘ o »
Other counseli 3 services : . i
’ - ‘ ‘?9 . ) ta ~
N &
" . N A
.. P v'A v‘_:.’ 4
* . 7? ‘.
tal ' 0
’ - 73 -t

il
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’

. Hospitalization(s) — / : 't .
l R b . . »
Other agencies involved with student and/or family (contact & reasons?)
. — (o ) :
. [ Medicatons ™~ | '
. ’ Name - > -
Prescribed by —_— 4?
* why . 3
T
* Dose (mgs.)
r lngtmcn’ons
Resdits Y SN \\ ‘
v
) ~ How does student relate to peer group? . .
Who does student talk to when he has a prablem?
' _.’ ) . . .
How does student relate to authority figures? (defiant?) )
— L = . ?
Has st‘ude‘nlf abused street drugs or alcohol? n

.
)

’ Does student Baye legal charges pending? - -

L]

Has student ever lost control and hurt someone or himself?

Have you notk:,gd‘a sudden personality ¢hange in the student? _

s

4

. /S S

. Is money an issue in the student’s f)roblem?.

\‘Ar'e yo-.;(ware of any sexual deiinqqency problems?

What do.you think the student fears most? .,
. . ’ ) PR

- - JOTEPCN




» ~
e

Does sue student associate with younger, older, or same-aged pe‘rsons" -

’ “w
How would you describe the people that the student associates with? ’

- . Does the student every destroy property?

How does the student respond to rewards and punishments?
}

reward response .

. punishment ' response

Does student curse and/or get aggressive? When?

—

Does student have a short attention span and pdor concentration?

X [ 4 .

Does the student have a girlfriend or boyfriend that you know of?
- P

® Ve | -

Whal subjecf is the student~most sensitive about?

-

A

v ,
» "Have you nbticed any crying spells?

Va

Does the student seem sad, hopeless or depressed?
» :

Does the student sleep well?

Does the student eat well?
Is the student fearfyl of anything? b

! ‘

Does the student have a probm with fatigue, apathy, restlessness?

.
a

~e = - z

[ A .

What do’you think.the student worries about most? b4

1

c e - - ®

o -

. ‘\ Do you feel that the student 1s anxious, tense, nerv;/ous, irritable, quarrelsomte?

A

4

e B '
! .
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Suggested Materials - Affective -
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PUBLISHERS AND DISTRIBUTORS

. As listed
Name and address . in entry
Wesley Publishing Co. Addison-Wesley
Sand Hill Rd.
Park, Calif. 025
yforlmtn.ncnoml AIT
Television .
Box A
Bloomington, Ind. 47402
Services, Inc.
626 Justin Ave.

Glendale, Calif. 91201 ,
American Guidance Service, Inc.
Publishers Building

Qjrcle Pines, Minn. 55014

Argus Communications
7440-NMatchez Ave.

Niles, . 60648

BFA Educational Media ~
Division of CBS, Inc.

Box 1795 -
Bowmar/Noble Publishers, Inc.

4563 Colorado Bivd.

Los Angeles, Calif. 90039 ;

The Center for Humanities, Inc.
Communications Park .
Box 100

. White Plains:N.Y. 10602

The Chid’s World
Box 681 s,
Elgin, 1. 60120 ~ .

Childcraft Education Corporation
20 Kilmer Rd .
Edison, N. J. 08817

Children’s Press
1224 West Van Buren St.-
.Chicago, lll. 60607
Coronet
65 E. South Water St.
Chicago, III. 60601
Creative Visuals *
Box 1911 J
Big Spring, Texas 79720

m ﬁtchez Ave

*Niles, Ill. 60648

Walt Disney Educational
Media Company

500 South Buena Vista St.

Burbank, Cahf. 27012 v

BFA

Humanities

Child’s World

- Childcraft

Children’s Press

Coronet

¢
af

i




Corpora .
Box 7310 ° - v
Waco, Texag 76710
Education Unlimited Corporahon

- 13001 Puritan Ave.. . .
Detroit, Mich. 48227

Box 392 - -

Freeport N.Y.'11520

Educaw\al Manpower lnc
Box 4272.D
Madisen, Wis: 53711

EducabaalB@admg Services

320 Rt. 17 _ .

Mahwah, N. J. 07430
Educational Record Center

3120 Maple Dr. N.E. ‘ .

Atlanta, Ga. 30305

Encyclopedia Bntannaca
Educational Corporation*

Publishing C. ’
1640 Fifth St.-

Education Department

* Box 2113

‘. Santa Moriica, Calif. 90401

Guidance Association
Commumcations Park

Box 300 .

White Plains, N.Y. 10602 -

. Hubbard
Box 104 LA N
Normbmoumeéosz s

Human Relations Media \
39 Washington Ave..
Beasantvile, NY. 10570\

LES.S.
Box 714
Clemmons, N,é 27012

Lakeshore Cumcdmn
Materials pany

2695 E. uez St.

Box 6261

Carson, Calif. 90749

EPS .

EBEC . N .

Eye Gate ‘ B E

]
T A

GA L] a" .

Hubbard - _ \




Marsh

. McGraw-Hill Book Company. McGraw-Hill .
1221 Ave. of the Americas LS .
NewYork.NY 10020

C}nfhlEMcrrﬂPtbﬂmgCo Merrill
1300 Alum Creek Dr.

Ohio 43216
Motivational Media M. Media
8272 Meirose Ave. .

mhnrme Ave. Dept. 78
Chatsworth, Calif. 91311

Pennant Educational Materials Pennant
Division of the Wright Group
8265 Commercial St. Suite 14
La Mpea, Calif. 92041
People Books
8504 Germant, ve,
Philadelphia, Penn) 19118

-+
Pyramid Fims
Box 1048
Santa Monica, Calif. 90406

/oL

School Diviss .
400 Hahn Rd.
Westminster, Md. 21157

Scholastic Book Serw:e’

904 Sylvan Ave.

‘Englewood Cliffs, N.J. 07632
Science and Mankind, inc.

Two Holland Ave.

White Plains; N.Y. 1

Science Research Associates, Inc.
155 N. Walker Dr.

Chicago, Il. 60606

Social Studies School Service 1
10,000 Culver Bhd. .
Box 802

Culver City, Calif. 90230

Society for Visual Education, [nc
1345 Diversey Pkwy. .-
Chicago, M. 60614

The Stephens Company, Inc.
1021 Columbia Dr. N*
Atlanta, Ga 30309
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New York, N.Y. 10019

560 West Lake.St. -
Chicago, . 60606

Xerox Education Publications
1250 Fairwood Ave.

Box 16629

Columbus, Ohio 43216-
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Walker

Xerox
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K/P .

, SRA
167.75 \x

K/P
P/I,
m-m

. AGS
122.00

. ’ - , &;s Q‘ .
: L . ® ’
\ ,‘.:,.. / . ) e . " "‘.
‘ SELF A}VARENESS/SELF CONCEPT ,h’ .- . <y
. PeabodyEarlyExpéﬁenc«Kltz
. (PEEK)
Helps y8ung children to think mo; trvelyandto ekpress their thoughts aqd‘eelmgs
more clearly. Foguses on ¢ , and oral language development
¥ 7 MyFriendsandMe . .

~

A

‘ Prog'amofgroupactwm&sandmatenalsdesagma,toasasttheheal;hypersonalandsocnl '

development of young children. Basedonthepremsethataclearpersonahdenmyxsbastc
to healthy psychological development and that a person’s ndenhty is developed through s
social interaction. A

4

~Pmsenﬁﬂs . Dynamaq Power ‘ Lo .

L4

[}

s Desngned to help bmld positive amtudes in children: Develomd around charactembcs

Ieelmgs needs, and crises of young children.
Free To Be'... You And Me .

Features art, pl'btography, music, games puzzles, things to make: Designed to teach young
. people important concepts about mdependence fnendsl'gn cooperanon.&elf fulﬁllment

% F*m on Self Development - Stage One: Auareneu %

'L‘opncs&\ch as self concept development, responding to envxronment socialization, shanng
eproblem solﬁ'ng help children develop awareness. y

. Beveloplng Under’ttandmg of Seland Others “
' (DUSO) ,

*Based on the prermse .that every child is confronted with social and er&ﬁo difficulties
and that the classroom teacher canhelp children learn to cope with these challenges. Variety

of materials and activities allows teacher to, select the approach rnost appropnate for each =
group. Awailable in*2 levels. vy

Growmg in Undentan‘ing ‘
¢

Hﬂps child Undérstandthat he will grow and change and that he has spetial, unique needs
' ‘ [

RN " Attitude Development ¢

Teaches positive personal attitudes through chﬂdren s Rerattire. Books provide oppottunity
for paygg child toundastandhnmseﬁandh:snoquandwﬂlhelphnntgrsetposnvegoals

GotToBgMe . ,

Encouragos self expresaon l'uldren become more feeh'ng‘s, hop;s fears,
strengths, weaknesses, lkes. . Presents serigs of sentences that allow
fmmgtnnyeutdcmhve . o .

EaﬂyChildhoodStudmeta P

Uuummmmwmmzpyd\gcmummmmMMandmdeveloppoum
social and ethical values. Will help to slape‘mmqu and teach the child the importance of
‘posmwwthwdchange o r

TheBcconungFile - . . T

g *Bookdﬁkuonplansprwndesnﬁnso(teachmselfa\varenw queness change. -

Spmtmaptersprovldeopportumheslorsmdentrespomes
quc‘ldlkfdrHumanUndemndihg P
Actmtyprograms wwmmlmnuﬁomebasxcumulumskﬂawhﬂe

stimulating -awareness, career awareness, ulues decision; making,
mult:culturalstudns

¥

2



s .
Scholastic
7450

~
K/P/t ’
¥ (15 minutes)
ADS

-20.00-rent

225.00-purchase

.

lmpobceonou

Slbunéwwyom\gstermymnchsshwlwwhkeotherpeophanddﬂerentfmmﬂem
butabmnalhssomeonespecal

. .

. ! ' WhoAre You? )

Exploresrelanonshrpsbetweenchrldrenandﬂ\elrfamly,teachers and friends. Byunder
standmgﬂ'\evrevypomtofothers children can better realize where theyfit in at home, in the
classroom, Shd.mmanyotl'lereverydaysltuatnons o

. . M- Thats Who ‘ * & |

Heg children appreciate their own mdwnduahty and better understand others Encouragés
n to take asclose-up look at themselves and develop a greater sense of awareness.

- "'f'lcetmgroxwm ,

Sttmulates students to take a close look at themselves and to develop posmve self concepts
and healthy aftfudes. DY ,

‘\. » t ltsGood'l‘oBeMe

Chrldren are shown examining the:r feelings and shanng them wrth other§ Ernphasrzes that
feehngs areanormal part of life. ¥

! \

T Visual essays help yoting childrer gain befter understanding of themselves and their social

/‘.

environments by showing children from different ethnic groups. Children enéouraged to '
‘express feelings about what they see. Five different kits with 5 filmstrips each. Includes:
WhoAmlHowDolLeam,GettmgAlong,anglnlCanTell v

ldentity

- °
Sound ﬁlmstnpsand coordinated materials foster a strong sense of self awareness and self’ a
. importance in the young child. ' .

SN I Can A :
Frlmstnmrd color posters help child build awareness of accomplxshments and abilities. \_/

f

uild strong self i image and posmve attrtude about learrung Umt'l 2nd Unit 2
pyrchased separately. . ) .

Y B ’l’mSomebodySpecial‘ 4 _. .

Helps children learn they are worthwhile by just béing themselves. Indirect lessons on the—
worth and uniqueness of\each person are revealed through the everday lives &f 4 children.
A : Tl T
. . There s Nobody Just l,ake Me

Songs to develop self ldenhty, selt' understandmg. eelf assurance, self conﬁdence C.e

I3
.

Helps

L

Y

o T e Hand In Hand
b
Included are fayonte songs,and new help build sélf image and body awgemss

.. encor:rage “spontanecus responses, sim! te memory, and make children aware ol

themselvgsaspeople , ? ; IR
. /' e WhoAml? . f\'
LrsteﬁtoTonyathravehalongtherﬁ’ﬁ%ldnsc&ery
‘) N
. ‘ L ". Gctﬂg’ToKnow!dyulf -,

Focusonbodyawareneu bodyimage poauonmspace‘feehngs,moods

85 u




. , F
. KP ) . . . lLiw Myself ,
r : ’
. . ERC v Helpschildrencreateapomhwatutude Eachsongradorceschﬂdsndenmyandgyxbs
2995 undemantingofpersonalfeehngs . .
“K/P ] o » ’ ItsA Happy Feeling l .
r o "
Lakeshore o Songs and activities for learning about the body, feelings, emotions. .
6.95 ‘ . ‘ * ’
3 KP oo T % AmietheSnake .
! r ¢ .’ )
oL \. " Arrye talks with chidren on a of subjects desgned to help them with self concept,
.' 4900 ' W *attitudes, handling problems, comfnunication, body movemefit. - ]
b~ P’ .‘ L ‘ . ) Bﬂ Box
. mm = g .V )
DLM RN Developed to help students gtablsh positive, self concepts and to, express feelings and
, 58.00 - s reactions to people and things encountered in everyday life. & S . .
' "'(1 Y ) . ’ ¢ Imagine That R . - .
bk + .
Pennant 53 ongnal poems help chxldren explore therr senses, their feelind® and ther warld. Each . .
9.95 . poem has starters and stretches to,put mmds in gear ard extenders to put the creative L
. * experience to work. Y , /
. P. . . L;lhpopogonAdventummSe Awarcms.'l'lnMelCanBe >_, .
m-m .
¢ SVE ' - Teaches youngsters self awareness, vaIues, dec making. Combnges fantasy with realistic
135.00 solutiorss., - i '
\
.P . o, LolhpopDragonAdvenmresmSelf'Amreneu )
. " st6 o \ -
. SVE - Children age introduced td concepts 1 “self awa . Explore snmlarma and differences Y
‘ nooo . in people, e’s feelings, and the re tionships st tshavewlﬂwpeersandaduhs A
j:w . 3 Someone Special Me pog . .
; ‘ ’ SVE . Chzldrerrd:scwer who and why they are "and become aware of their own ;.iashments )
, & 11000 , - Shausvmmﬁwyhawbothpnv&gesandrespombthmasmnbemdafamdyam
) : . community. . . .
. p , . . . ' ( . ‘- . A ) . VOU— -
. q st6 » - : -
{ . Coronet Eot stories ﬂlustrat everyday probl of ‘relating to others and developing v
- ¢ 95.00 - - posi attitudes. By exaégi?ﬂﬂg and finding twists for common situations, these
' < . ot teach tolerance, consideration, and s¢if control _ - .
. Pennant Introduction to concepts’of feelings, self esteem, and assertiveness
395 ) . . W,
- . * (
) R . 4 TA for To , ,
bk [ , . . .
: (h‘ Pennant .. Tagts abbut Prinzes and Frozzes, Warm Fuzzies, feeli andfeelingbad, beingangryg .. * . .
. 695
. : 3
7 o ' mmmMmAnd \‘"
o bk . )
Y Pennant’ N Bookolassemveﬁesscmcepts Humorously presented, |toﬁemyoung The
. 395 i tunity to develop a sense of personal righ tobecomeappropmtely., .
L5t e assertweandtoga;nagrea{ersemeofworthasa -
R 7 , ) . All About Me ' . ‘
. ac
. 4 Lakeshore - mu&medcardsgemudemsamkmgw t themsebes
. * . 4-% *e R ‘ ~




P . HappyToBeMQ : -

Rewodmbkxuwtycard,stobuid,poansengeardmkesmdentsamdﬂ\w \‘
own values, amtudgs and environmient.

’ . lnsethfo;ge.ﬁ

Stimulates students to expiore fhenr , beliefs, likes, dislikes, relationships with others,
. and g)als : v . .
Me .
: —
As children draw and write ”ses to open ended statements they become more aware of
_therr feelings about themselves, then'fam:hestheu andtheuvalues

Puppct Enrichment Program

Provides carefully planned semofmnvamgacnwb@playsandsongsdesagnedtodevdo;
language and listening skills. Dealsunthcogrnnveandaffecnve leamning.

»

. R : l.zammgAboutMc
Showshowpoat:veandmgnwpercep , feelings, attlmdesandvaluesaﬂectself v/
_ concepts. Open ended problem situations enab!usmdents to act out situations. \

A Girl Like Me/A Boy Like Me: Developmg.Children sAttxtude’ Toward Sex Roles

Makes affirmative statements of what chddr;n are bike and what they can become. Portrays
children who aré not steteotyped n attxtude behawvior or occupational aspiration.

Journey To Success *

Encouraging and supportive fimstnp aimed at helping the chxld succeed in his own way and
Wentify success by his own terms.

R PeoplcNeed’Yo,: \

Shou{s that each child is speglaﬁ'hd\fmportam 4
' {

& EveryKndlsSpec

He:ghtens stuknt s awareness of his own feehngs and the feehngs of chiHren with specnal
problerps

—_— You're The Only You _ ‘
Succaesfully demonstrates that é¥en though the individual child is a' small part of something

very large, he himself is unique. Every child gets an unders: that hie lives in a neighbor- - -
ho&nsamemberofafamily,andtsveryspectalperson tfamily .

QBengou“

Fosters understanding of each persons unigueness. Exammes human body funct)on,
feelings different waylof expressing feelings. 4

, NSy TR

Tries to show children that thinking, feeling or saying bad thmgs or performing poor'ly
ttmgsallpeopleoccamﬂydo Domg saying'or feehngbaddnngsdoesntmntmtyou

. . Fe - ) .
L It's Up To YM' ignettes {Self Discovery) e e,
Oﬁetsanopenendedpresentahont encourageselfdnscobery Common behavior patterns

Mﬂ\whnchﬂwclﬂdcaneasﬂyndentﬁyareshwn sharing, honesty, being different,

87
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8 mrouay ToBeMe?  °

mustrates Q@wardmﬁ&qtbcyoul‘self thenndstofthePre)ud)ce
defined and )amplesaregvend'pre:xd;qgfoods st:‘mqons and pec:)plers .“

[ L4
. -

R f‘,-.rrmpac‘ ‘

]

L 4

hmmwzé'w.&mmwemmm,wpnm
' . M .

i o .TKForKuh

Helpskxdsfwdomwbo&seyard Taiksaboutﬁeiho?arent Mefg';;gd\dt Me the Child,
how!ok:wuhosméhargeafokes promises, agm&qents con

g , Sometidng Fér 1030 lnvanme&c,eéﬁorsccalsum.

Contains 75 se!f‘directed deventnt tds for erpécmg students’ self percepbon Toplcs
mlm‘w blar,r‘\e‘ W‘;ﬁ;’;j“‘emy_, pride. - - ‘ ‘

. . s <Lt The Me File )
Prcmia chﬂdren'the opportumtyt( record and d:splay cu:rent interests, thoughts,dtean!s

v -

Focus On Self bzvelopment Stagc Three: lnvolvemem

Designed to elicit chnldrens:deasandfeehngs to encourdge them to think about their values
and to act on them. Helps focus discussion on causes of behaworffoblem solving, self
emobons expenemes, choosing, responsibility, relauonshnps oonﬂic

.. . Toward Affective Dzvelopmcnt —
»’ .‘ R . (TAD)

o

Lasons activibes and materials designed to shmulate ps and aﬁectrvh develbp
untl'ﬁad\

ment., Lessons designed to involve students actively other. Focyses oh real life
expenences and on -developing patterns of motivation, feeling, understanding, #d particips- .
- ¥iotf. Student are encouraged to develop realishc self images, toconsader thetrwuz
, chafactensu:s and aspirations, and to think creanvely
SRR U MeMyselfAndl :
Emphanzes self chrecbon by explammg feehngs and reinforcing pos{nve concepts of (personal é
whrth. Devdqps self knowledge and formulatessvalue goals. ,

'“'. ’ . ~d < onthToMonthMe S . ~.'

” .

Studentskeeo an on-gomg)omnalabout themsehzes Includes 4 actrities £ eachmomh
ofﬂ\gschoolyear 4 P

’ . " This Is Me R

. Monvates students to exercise commumcahon skills. Provides oppoﬂuwhesiorx
apmecmesglfandoﬂ\ers ) 3

‘ ' - . SelfAMneuAucﬂon : A )
! Simthuonolanaucnonsafe Smdentshaveachame tobldfontemsthatrepresentavamtgl
o('alues frm'ncamersmkcessrogoodrelahomhnpsmtﬁoﬂms

.’}*' KidPac ' *

ptodzxedfrommeTAForKnds b)dudelesoundﬁhnstms coptesdTAFor '
leadefq manual N .

b




~

o

. ‘)_ -

P 4 ‘ .

ol .
Z&i h ) Gettmg To Know Me

6 .
Eye Gate Providuthesndemwnﬂuanmsditmohnnself enablmghnntocopeunthhndaytodny
74.70 ¢ - thgAssstssmdenttobecmnmawedvarnusdevebmaemalaspects mcluding
. physical, mental, social and emotional. LY
l‘/‘JH E Becoming Yourself -
o .
Scholastic Usesdm.@'nsm\dcmdnuddlegaderswmuoduceseﬂawmmepts
189.50 ) Deagledto}\elpstudemsexplonsel expressse!ftood\ers and understand self andothers.
Available in 3 segjarate units. M

ZJH Devclop'l!s Self Discipline ‘

. 4 ~ . =
Leamning Tree 7 This presentation e how one develops self discipline and how it can be of personal
64.00 benefit. Addresses g .issues-of deferred gratificaton, setting goals, detenmmrg pnonm
) self dnsaphne 35 a strategy of aclievement.

YJH/SH ' ' What Do [ See, How Do | Feel?
F (11 minutes)

- ADS . . Enmﬂ\émgmmntardﬂwpemnlrebhonshpstondSyomgpeopbPresented
20.00-rent -7 with an mtrospectwl insight mto therr indindual sensations, responses, understandings.
155.00-puzchase ; p
.bﬂ'k'l ’ : . ‘Discovering Yourself

-‘ ] .
gSA ’ o Helps students develop self concepts via self appraisal charts, quizzes, examples?
JH ' T HowWe Grow |, T
si4
BFA Prepares the pre»adolﬁcent and early adolescent students for the chang&s they soon will or
85.00 . already have begun to experience. Knowing about the processes of physical, mental,
\ : emotional, andspcalgrw&wiﬂhelpsndentsdevelop_posmveammd%

~ JH/SH Why Am I Afraid To Tell You Who | Am? '
bk
Pennant : Explores games and roles people play to avoid being honest wnh themselves and others.
275 . Encourages openness and self awareness. . .

.TA For Teens . .
7
?‘ennant Discusses’ dilemmas of the teen Jyears in chapters including: ermers Losers, and OthL(_,
795 People; What is Transactional Analys:s Being OK, Feehng OK Straight and Gsooked Talt
Hasdles at Home

JH/SH ‘ : Help Yourself ’ , .
bk )
Argus” Strateg% for students to evaluate thoughts and feelmgs leading t6 self awarenegs and
250 . heightened self esteem. e w .
JH/SH 4 : : The IALAC Stoty '

bk - =
.Pennamt ~ Everybod needs to feel loveable and capabtie. [ALAC traces ‘those events na students

- 195 .- daym#e:ﬂ'ieraddtohsse!frespectormkehmfeeire)ectgd. 4

WJHSH - The Total Person Game‘ ' . N '
g - ‘

Pennant Eachphyerrepresentsoneof tsolﬂ\esamem\agmarypersonahty therolep[ay‘mg

1495 U feelings, attitudes, values, and tions, groups of 4, players mteracf as sepagpte total

. persons” to resolve chlemma smubons ' ,

JHSH - . . Innerchange v v
sm .

Peonant ' @ — Mecbveedmaaonprogramﬂmmdsmteachmgsmdentsaswdlassubpcts Usesopen
169.00 ended group arflundividual o‘an Uses confluent approach to synthesiza cognitive and

; . affective domains. Targets contemporary 185y@s w .
- 83 . & _
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» . ! ¢ ' ’
A . . J{ . ‘ .)l \. - . @ . . ,
. \ 7 ‘ . . , ‘ . \M : . e a4,
J/SH . ) ing As A Person  ° C . )
Ysm . ' ' \ ' ng " / o
© SSSS Explores becoming a person. Topics include basic , reality, emotions, the body, roles, ~ -~
- 795 . ‘ self image, relating to others. , , )
. JH/SH - Why Am | Afraid To Tell You Who I Am? ' AN
. mm
. Argus . * Examines roles and games people play. Character cards illustrate the roles discussed in the
60.00 =+ book, Filmstrips reinfarce the book and provide the basis for discission and ro play. -
. . - .
JH/SH ' Me And Others o
* al/wibk , . Y . \
Lakeshore . - Casseﬂes,ﬁhﬁﬁps,mbphyhgexemm,arﬂopenerﬂedxﬁwwbmksbdpsndents, c e
109.00, develop a positive selfimagebybecomiggxﬁqre aware of themselves and others. - 0,
&nﬂ$ ' L . . ) : - . . v
Argusq ) " The image of vultures is used to symbolize sem.sm&mswﬂlreahzehpwﬂ\eﬁcan
. ° 2000 7‘{ be their own worst enemies. The allegory ¢ ty and her habit of belittiing hersetf.
- ’ & . « - "
c:‘Hz/SH . .. o _Developing Self Respect
Lakeshore - Redﬁedmmﬁnﬁoms?wst@ntsh@sekrmtdeawiopgm;tdseﬁkm,seﬁ
55.00 “Scceptance, establishing mdependence, and taking responsibility for behavior. .
"+ JH/SH ' ‘ L Beco;n’htgA;lAduh ,
5 ' ‘ ..
:  Disney — “ Leain how self knowledge contnbutes to gratifying relationships with others, how effective
- - e~ 118 s e . comshunication is the‘key to all | relanonships, and how communication depends on active
- / I!stenmandhomstexpressonoﬁeehng. . + .
¢ S :
JH/SH o ! ~  Winners And Losers - ! ‘ ‘
af N i | - _
« . Argus Cartoon-like sketches illustrate numerous characténzations which stimulate discussion ona
‘ T, 2000 host of subjects. Wtsconsnderﬂwbmadmxgeofegmples, they will come to
. A recogﬁpemﬁundemﬁpdﬁwuwnﬂrengﬁsarﬂwgakmss,asmﬂas&mo{oﬂms. )
S'kH C i You Knew Me, Would You Selil Like Me? .
< " Pennant . ‘. | withseﬂm:prqvem,&mmsizeslam\gtoﬁmseﬁ Describes a devglopmental
225 . . . by whi wugettokrmwurseﬁ,identﬂyyomm@hiﬁmkpasé.ardbtﬂd,
L Jseff esteem building on your strengths. .
SH . ' R . . About You T ?
.~ bk - - . . 4 L .
Y N SRA :  Helps students better understand.themselves and others. N ' ) v,
365 > 7 ” : P : ‘ ‘
SH , T " Journey To Self Discovery T ,
- Pennant . Wﬁie-inwxr tf\oﬁghtsbbokgfvessmtlier'\tsanopponwuty toexplor'e ther needsemobom,
* ‘29 . goals, relationships. Toe - RS
" , , [} 0 1 . - .
! .Sunburst \ E;phhuhmwfedhmdwﬁmtyd‘ex‘elop'andu;hyaddescents aravuhmerabletolthern.
. 69.00 ' Studentsbamtddixmsmncesdfgeﬁngsdﬂemmyqrdxqmpmtkalwchﬁqm
. _ ‘ g;rchan@'lsbdiaviorpattermarﬁdevelophgahealﬂxysensedself. .
. SH 5 , - How Do | See Mysel? ~ : ‘
o ‘ : .. o .
Sunburst . mmmWemMMMﬁnMthmﬂ

oo - . Smdenumemmnagedtoexamﬁwnmmseﬁmgesreahsﬁcany.ﬂwbamtodme
achieveable goals apd discover prgctical guidelines fof altering undesirable aspects of their

. .. sei images. ) .
.' . . v \ R . . . .




- - ¢ * . ‘
. { L, ‘ e )
3 . - - . ,
L e Y N
T SH euoullt(v'&thouPhy ) ' oo
. of : .
. Sunburst Studenbexmmﬁmhadaccamdteangebdamﬂutdemawtmtesﬂwwchm\m, . .
L. 6900 , goals; and’results of role playing. ﬂnydwcoverthatewrya\ephysamtydﬂu'ﬂ\ey 4
k- ) . cmtoamteﬁ\arwnmdwdmhw ‘ ) ) *
:Ianf N . HopeFotﬂnFrogt
Pennant . " A peychological fable. TT\estoryo(FredtieFmg,hdpedbyatrmxdsbaetod:scthas ’
39 ' been e prince, Ihrougxm\plestomsandcobrdlusmmmﬂwwﬁm
mﬁm- inf and being loved makeffleople feel happy, ile, important, fulfiled
. - ., P
. Alages ‘ . The OKGame* ~ '
L4 9 . ‘ > ;4
. Pennant Newmays of looking at yourself and others.™
965 - . N '
F ) N M .
( S, - )
) v .COMMUNICATION S, i
= - . " i s
;/l ' . PR How We €ommunicate . .
Eye Gate Dscussaverbalandnonverbal commumication’ Oriented toanauaremssofcommm R
4980 u cation today, what it was like in the past, and what it may become. ,
e ' ' ) . BodyTak N .
. 9 .
| . Ed Man __ lmphmphyscal expressaonoflmonons Helps teachustoﬂseourbod:aaseﬁect:ve"
700 communcators. .
VIH . . : D hterpemnalCo:nmunicaﬁon
c/sm : g ) -
Mafex -, - Helps develop listening and communication skills.
17.50 ' ”
. . o, ,
JH . ‘ ' ) : '.ornmpmcanpn. Person to Person
+ mm .
Scholastic Students become aware of the many ways to comm\mncate, their own commumcabon
9950 - - problemsanduaystowercgmeﬂ\em s ’
VHSH | . - andiyaadl'locﬁle
o ‘ .
L. Argus A hhﬁudqnwreahuhwdwuhendlyar\d}mtﬂeanm:desdetemﬂwmyﬁwysee
20.00 > the world and the world sees them
VJH/SH i : . TheUngame ... Tellit Like It s .
- 9. " 1] A .
+Pennant Opens honest channets of comm tion between participants. Helpsplaycrsexploreown
950 ‘ feelings, attitudes, and mg y threatemng atmosphere.
& . VIHSH L g Roll-A-Role .
g
, Penmant ) : PmrsolplayersroﬂcharactetcubesandHavemreemmutestoactoutasxmanmorstb)ect
9.50™ ‘ . asseendwm#\sonmelseseyes
VHIsH e - Social Security -
9 . L]
, Pennant Wayo(shamg:deasandfedmgs Playersbecome soc:allysecure asmeyexercnsethetr% , ,
«950 . ) . commqmahonskills , . .
.\« . VISH : Reunion : T .
. , . g : . N . ~ . i , ’
¢ Penmant ! Gamddhbgmanddhtm.Spa}kshnagmﬁmandmrpemcmmmm. .3 ¢
9.50. / ' NI ¢ ’ & ’
. - &
. JH/SH : . < Generation Rap - .
1 ' }obbms .
Lakeshore Smdent:takerob‘dparemsorlodstoexplorefamﬂycormmmcaoon ;nagnme
10.00 - . (ormat "

, v 9 91 ’ S ) ?

.
[ » . . . !
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N e .
. Body Language \

S}nmhmmdtenmebodypoadm,gésmres,bchlexmesdmg,aﬂtomhtow-
nicate our feelings without words. ‘
ComdicaﬁonSki.:/Lear@gtoLi:tenandExpleoumIf
Enmindmdnmwphybemeenkstenmwspeaking:&anmuﬂwdiﬁcmﬁesd
expressing our emotions to o . but stresses the importance of doing so.
- To Person: Tuning In To Others’

. -Sndenmvdﬂmkeum\:fg:ﬁmpmbkmmﬂgodsmﬂmpomﬁmhlpfuﬂytomeoﬂm
person. Practice skills phrasing, showing interést, conveying empathy, observing body
language, ‘noting tone of voice, and challenging assumptions.

1 earning To Be Together

_ Designed to assist students in examining behavior and attitudes which prevent communica-
tion between people and toeprreaheuntewaysofhandﬁngtheseteeﬁngsandétﬁt}des‘

B . N R
Encourages meaningful, interesting dialogue between individuals. Adaptablé“to one to one
or group sessions. Separate versions for different age groups. p

¢ 4 ’ '
. i '
) Y LN .-
COPING -
Y Where Is Daddy? - ‘ \
Story of & ; andhowshelearnstOuT\derstanddivorce. .
. ""',r . . v

2i

Nobody Asked Me If | Wakted A Baby Sister ’.

Oﬁwrfsfedupuﬁﬂ\hsréwsistu,nutogivq &y, then finds a reason to keep her.

k. o I Am Adopted
Beaunhdwa;ercolorsandnarréﬁveteﬂﬂutadopﬁonmeansbe\aég. «
- R Howie Helps Himself =~
,  Howie wants more than anything to move his wheelcharr by himsetf ° o
¢\ -
* ' AButton In Her Ear
: Lo
* Sensitive, realistic story of Angefa getting a hearing aid.
- . L] -
©r The Tenth Good Thing About Barney’
’Tenders‘tpryofabcydeaﬁhg’wlﬁ\ﬁied‘andapet.l A )
. Noay Nora _
. . . N ] .
i mmﬁvedntdzvebpsamemefehbymtchﬂdren—dbemgwedwhﬂeoﬂwn
attention. . )
/ . L
' RO e

oo 82 o




78.00 *

’phnamovmgtribute e

» - ST
Transition . .

Aélﬂd’shtalscl’éole:pmemecanbeam\eofexcntmnt growth, anxiety, confusion, .
oraini of all. ﬂm’booksexplonsomesmahonsﬂ\atchﬂdrenmyhavetoconfront

when dntering school for the first time.

Readandﬁstenbookseprrethefeemgsdchﬂdrmasmeyemomterwandmum

‘ unsettling situations. 5 -

MovingDay—FeelingsAbout ]
Emwmgoschﬂdrentodealuﬁthfeeﬁngsresdﬁngfrmamtoaﬁewhm. .
- k- 3

. ‘A Cane In Her Hand 4
Storydavisu,aﬂ'yhnpahedchildmdhwslwcopesuﬁthlwrpro@lems.
] - . N .‘\‘ * .
“‘. We Rémember Philip -
Thmpactdﬁnaddendeathd&\esondﬂweuteacwtoucmmchxldmnandmey

{
Fables of Forut Town

. R 2 ; :
Residents o Forest T4 are animalswith hunan problems, They dealwithfeskings of being
left out, overcoming imagmary fears, and others. Response book exercises ask chikdren to
judge situations in relation to their own behavior (no reading or writing).
o Feeling Free
About all kinds of people with handicaps and how they cope. ﬁ p .
. $
13 . w- . wl . ] . .
Helps children put competition into perspective. Reahshc situations point out good and bad
reasons for competind. Chxldrenleamhowtowmandlosegracefully

Death: Facing A Loss
Sensitiwstoriesolhwmchldren&al th deaths of loved ones give students an under- -

standing of death and gneving. Opens the yforchildren.todiscussandshsretheirown
feelings about death.t ‘

o

-~

‘Exanmtwosxtuabonsthatmayaﬂec sshophftmganddesemonbyaparent
'l'hewhysanduherefores,the andprobiems to be faded areallbrought
out. .

UndumndtheaﬂuABuicPrognmlnDuﬂlandDying .
Deathtsshavnasamrmalparto(thehfecwle lmludesattmadestowarddeath pracncal

preparations, and coping with death. —— . i
) Living With Death = .a
Ert&xragugrwp.toconsiderdeath}notasanendtolifebutasapanollifeitwlf. .
\
. & f"

.. N,
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_ JH/SH _ Coping: Strategies For Growth .
sf4.
. Mafex Dramatizes personal crises and outlines poss:ble strategies for dealing with the situations.
' 9300 - Deals with competition, coniormity, authonty, decxsmn making. - . e
j . ' > . -
JH/SH * " Coping With Series
bks ’ .
AGS May be used for individual readihg, as background for group discussion or for special group ’
‘ 23.00 counseling. Facts and ideas are shared without maeralizing. 23 books deal with personal
. and ethical questions, everyday problems of school, home, fnendshxp S
JH/SH s Keeping Cool: How To Deal With Stress '
Clc . )
Humanities -Examines causes, effects and methods-of handling stress and acknowledges that stress is a
12450 (& normal and necessary part of life. Emphasis is placed on the importance of choosing healthy
’ ‘ rather than unhealthy responses to stress. i .
JH/SH ) Hassles and Hangups . » )
M Media Without moralizing, prebnts a reabstic variety of hassles and hangups including common
£ 35.00-rent problems related to sex, drugs authority, and interpersonal relationships. ;
. 380.00-purchase . .o { 1
g SH R g Help Yourself
bk :
Pennant | Designed to give people a set of guidelines and a frame of reference for rational self counseling.
250 - Practical book that provides an opportunity to learn how to cope with life in today’s hectic
. wprld.
SH ~ . HowToGetRidOfEmotionsThatGiveYouAPainlnTheNgck, -
-~ bk e
. Argus Presents 30 personal exercises desrgned to make it easier for students to order their pnonhes
. 195 and take charge*of their lives.
- SH - . - = Coping With Life: The Role of Self-Control N . &
sf-2 .t
Sunburst Defines self control as the ability.to express feelmgs n constructwe ways. Explores the
69.00 .- significance of self control in our hves.
SH - » . Gramp: A Man Ages And Dies ‘
* sf ) - S . . .
Lakeshore Documents one family’s expenente with the aging and death of a grandfather Helps students -
27.00 develop better understanding of death and explore alternative ways ol with old\age ) C
and dying. ] . . “ ~
SH : Dealing With Stress L
©od2 . ’ \ |
Sunburst - ) mm that stress is 2 normal part of living. Examines the causes and effects of stress ¢ |
69.00  [Mustrates specuﬁc techniques for dealing with stress. N T
SH B ¥out Emotions: The Coging Protess ’ ‘
o2 .-
Sunburst > Learn what emotions are and‘\%w/they develop into mtegral parts of personality. Improve "
. 69.00 . understanding of own-emotions and learn to cope, with everyday feehngs. 2 -
DECISION MAKING - .2 -
K/P \ ' " Ideas, Thoughts, And Feelings
T ' - [N }
. ERC . Songs relﬁng to discovery, problem solving and independent thinking. .
, 795 ' T B ; -
- \ .
P/l - Learning To Think Aad Choose - .
bk . .
. Pennant *Students learn to examine a prdilem situation, analyze the optidns and choose a logicat

15.95 ) course 'of action. 30 pro'bbm situations.
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bk/c/sm
Lakeshore
2995

VJH
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-

ViH
4 -
Eye Gate
980

VdH
o
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250

-

VdH

Addison-Wesley
.34.00

. 500

JH/SH

10.75
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BehavionlDecmGamc
-thmukedtomkedecmsbunmmmnlmmcmmﬂwewwday

) ’X WDecmonMakhlg . ’
Wtowmmmmmwmem
problgnswbyﬂwcharactersmd\estm Revolves around elementary interests, '
reinforces social skills, self concept, cmmucaoonslq’ﬂs problansolw\gskﬂls

VahmandDecnﬂomUcStom o~
Provocative stonesmconelatedunﬂnactrvihestohdpstudentse their own values .

axddevelopdec&onnalmgddlk&wralmbsmhued . N

A A

. .- Altcmauchardc o,
l6cardapresent4problemsmpersonalresporﬁbihty Stnmduscardsal’mut\.\abomol "
pmblemsAltermhwrespomtcardsd@uctSpossﬂ:lesolum )

l\hkmsbm *

-

‘Designed to mtrodueé students*to concepts of rational decfsion making. Attempts to tach

j,strategesﬂntwﬂlmdﬂ\esn.ﬂenttobettermﬂerstandtheprobm R

~
~

- Decisions, Decisions : . -
Bemmredtomkqﬂwer@tdecsmsw}mtdnsﬁhmtnpwaﬂabbut Value judgment,

‘shoites, options, consequences, awarems &akmnves*we@'nmpms'andmmgﬂ
prescntedmclevefcartoorm Y . L
' - Peop‘c?!ppctl ? o= =

mewwmmmm&mmmwm

- Gmdanudenumwmmdambumggoals nnﬂmgpiam explormg‘lactorst}at »

éaineqwncg e e T e
Tmuawﬂemﬂgedsocnlmpmsbmmsmaﬁwughtcompeﬂmgmy.mmwdcmﬂa o

engagemprobbm-sohmgandcreahwﬂmkmandphnpoahveacbmprqec? .
‘,.f‘fm—";‘

Helps yo develop effective decision making skills that they can apply to their -
personal homlandvocahonalliwsrﬁuaadmﬂ\efumre ’

KYouDon’tKnowauthureGomg Ym’HProbablyEndUpSomcwlnnqu

influence choices and career

present problems relevant to this age. 'I'hethoughtproble;maresmm\anzedmdaort printed
statemenuﬂntmfacnnlmdneuhalmvalmyudgmntbutdeagwdtomkem
reacbons

: Decmon:AValueoAppmchToDechionMakTg )

A AN

\

“In this ﬁhmtnpstudcnumeet&dmySlack,M\olackswmpowerandDr Dmclooewho
hdnc.&dmyreaﬁuhowni&im bad habits, and emotions can block his effort to make

ish ueprrestepbydeppmceduratodecmonmakmg -

do what they want.

b 3
=)
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r - .
- * L) &‘
' . . . i N o "b
- ] . - . .
Helps tegnager 'Iidlabalar*betwee forfreedmnﬂﬁserbedtodevelop ' -': A
adult resy es. Investigates increasing freedom of choice in datipg, séx; appearance, -
. hd automoblle use. Urges students to ca:efullyasseSsxheconseqwnces. b :
o(théchocest_heymke . . ., T
” - - e T
- . TwMade A Decision — t
- . T :
Animated and documentary accounts of individuals-dealing with mw help. © .

© 7 RolindGoas < 0. T

)_,Eprresﬂ\eqmstlonofwh‘:hcomesﬁrst theroleorthegoalandhowoneaﬁststhe’ . »

. students examme their, values and build the self confidghce ne¢dad to'n sesponsib| .
“decisiong™=— : B - s .

‘- .othgr Presents ideas whxch help young people formulate then' own answers and ¢ lines. . .
’ 'Feelmgs and Thoughu ) " v S i i
izes that we must learn the dxfferences between feelings and thoughts SO we can ' M

nd our decision makmg proc? Examines aspects of human aebons that go into .
Cl’mes — N s, f

5 N . | Py .

Pnonty-Decwion Making \," . o

Confronted-\m a s:rmﬂated threat to thelr suryival, players are challenged to work toge!her M
- . P A s

. 0N

. - N

Groyp must make isions concemmg dxlemmas The-debne(ﬁng session that folldws ™
concentrates on ethic of group decision making, effects of different lea‘dershxp styles, ahd o,
the ways%hat prejudicdcan distort the decision making process. - .
Decxs\;’ons and Outcomes . e :}

Exercxses in the decision raking process By re\newmg the decxsrons and answers given to.
problems posed in the book, the studem is able to exarmine the values and directions evndent
in his cho'ces

/

- Pomts of View '_ : ‘

*Catds dep|ct situations involving people wrth conflicting views. -Students examine, both .
sides and decide the best way of resolving the copﬂ\ct Helps students better understand
needsand values of peoplewhodlsagree .

A Choices, - ' y

" A semester course in personal decision makmg Covers topncs ranging from careey,‘ Y N

‘

.. ton and life style to commumcahon skaills.

B You Decide: Making Moral Decisions .

h .

Students are confronted with a senes of moral dilemmas taken from literary works.
Encourages moral argument and decision making. * : {
a Decndmg For Myself - ‘ .

‘Edzs students to think of themselvésas responsnble mature mdmduals udes a
young man ’s smrch for acceptbnce losing identity aé part of the crowd, and howrafecision

ns made.
Life Goals: Setting Personal Priorities

i ~

Helpr students. dgvelop the skills they need to makextbmpetent decisions about.values and

hfe goals..Uses real life dramatizations and cartoons . ' \'
] ‘ \. o

26 B —




.

. Balanced treatment of specrﬁc decision making skills. Suggests 4 useful techniques for

Deci'ion Making: Dealing With Crises  ~

cnsns management

-
i

* . DIFFERENCES. -
- K/P ' > Is It Hard? Is It Easy?
bk .
Lakeshore Srmply and clearly shows that everyone has dxfferent strengths and weaknesses \
N ! 595. .
ll:‘/kp , - Why Am I Different? « .
Lakeshore Warmly told story of childvet grappling with their differences.
525 . ! s PLES
L4 )
K/P i * He's. My Brother
. bk . o
. Lakeshote Compelhng portrayal of problems and pleasures of hfe with a slow learner.
" 5.96 . T
. -K/P - , Everybody’s leferent . o -
for vl —_—— - }
AT - 4 ] A seeing eye dog, a hearing aid and Irp readmg, physical therapy, and encouragement from
'180-00711000 . . ,° friends help three determmed people succeed nlivingand wbrkmg with others in spite of their  ° '
. differences,, , .
. K/P o ' > % No Two Alike
v/c . ' \ . L s
AT . Different cultures and indlvidual experiences make people different and special. .
_H0.00 . , e - . 4
. K/P , y Aliké But Different .
! V/ [ . ., e
AIT Three children with physical handicaps show the smnlarmes and drﬁerences n their lives
11000 ., " and those of other children. ., )
" KP - Like You, Like Me -
¢ - sf10 )
EBEC . - Designed to help integrate handicapped youndsters into regular classrooms by credting
17§.(X) ( positive attitudes of acceptance and help on the part of nop- handlcapped people.
o K/P 0, k . Every Kid Is Specnai Y
st6 . .- ' . " .
Random .- ' Deals with problems and expene!'ces of special children. As viewers see the failures and  °,
108.00» - . successes of the youngsters in each filmstrip, their understandmg and acceptance of the
’, - ﬁand»capped and of themselvas will grow. . ,
- « . RN
. P Stones To Thlnl; About
. i sf6
Coronet , Stories drawn from various cultures encourage krds to develop posmve self concepts andto
‘ 85.00 understand different points of view. )
P . ‘ Mister Rogers Cassettes and Books -
‘ bksc-15 - T
’ . OL Des:gmed to help children understand u%mdual strTngths and dxfferencqs and to develop
7495 positive feelings about themselves and others. Specially written with-handicapped chnldren in
A mind. -
) - P/l \ - - Undentanding Differences
sf4 N
Learmng Tree How handicaps affect daily lives of both hancﬁcapped and non-handicapped is vrewed and
64.00 discussed. Attention focused on social frictions that often develop, with emphasis on how
. these can be dealt with and minimized. *
/ N . .
Q ’ ¢ ' 9{9 . L A
. ERIC : : 7. o o




. : v - < ’ '
P/1 *Children Everywhere
sf4 ' - Lo [} > - . ’ . @
. Leamning Tree Introduces young students to universal childhood ‘experiences by examining various things
60.00 . ) children have if common. Encourages children to understand and appreciate diffevences
) - between individuals. .. . .
PA. T Are People All The Same?
F (9 minutes) te < . .
’ Pyramid Emphasizesﬂmti.tisagoodfeelingtobepartofagroup.Exanﬁms‘a?s'u"nptionthataﬂ
15.00-rent strangers of other races look alikepEmpRsizes uniquepess of each person.
160.00-purchase, ’ . ‘ ’ ' - 1o
P/l _ ‘ - What Makes Mé Different? " ] T
‘F (9 minutes) -~ , : - to- ,
Pyramid ° d Examines various attributes-that result in differences among people. Approaches differences *
15.00-rent in & positive way. | ) <
160.00-purchase . T ] . .
P/l ’ ’ Peoplé - Dif]erent But Alike
F (10 minutes) \ . " . o C .
AIMS : . People are supertficially different, but it's what's inside that really counts. Eun approach .
20.00-remt . to sensitive problems via pantomime, music, rhymes. .
' 170.00'purch‘ < ) ~ : . ) , ’
P/1 . » ’ Who Needs You? R L
-/ F (11:minutes) . - ) . . . ) M '
AIMS Rudy, who is from a Mexican-American background, sees how to.view his difference asan . -
. < 20.00-rent : asset. Viewers have the unique opportunitytp realize that each ohe of us is unique and to
155.00-purchase consider how to use individuality constructively. g . = . _
. . . . ) - - /
I , What Is A Handicap? : _ ,
y'4 . . . : B
N BFA L/ Gives viewers opportunity to know 4 yound people who are handigapped. Shows characters
'. 76.50 ’ + in everyday situations. Encourages viewers to see similarities befween all people and to
U ) ' . establish friendships with the handicapped. * - ’
T 77 | The Best of All Possible Worlds - ,
sf . . : .
. Argus . - -Positive'approach to helping students learn to accept and appreciate variety and differences N
> 2000 . in other people and the world around them. ) '
i / ) ] JH/S.H\ ' " .Man: A Cross Cultural Appreach -
N m.m & . - . -
Lakeshore " Explores actwities, interactions, needs, and attitudes of all human kind. Photography and o
<) 39.00 . recordings illustrate how different people meet common needs. Helps students recognize -
J . : universal similanties and learn to understand differences. / .
Cooa ages : C _ Drap, The Drog o
“ ' Pennant Life is difficult for Drap because he can’t croak like the other frogs. He learns that even those |
20.00 who aredifferent have a contribution to make and a selfhood in wh}&they cars tdke pride.
L 4 a ‘. : ’ . - s
. . ' ' i 2 - A
. "FAMILY ' '
} v KP . The Open Family Series
tks . :
' Walker Children have difficulty adjusting to some normal life situations. This series offers a resource
3475 to help young children’ handle these life crises. Subjects pertain to,going to the_hospital, ‘
: ‘ handicaps, dying, babies. y ‘.
VKPP , What Are Families For? . . % :
.V/C . - - - - N !
‘ . AT < Animal and Kuman families dapend on each other, have fun together and help each other, .
~ 110.00 . no matter what the family group may be. . , -
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1 - ¥ ] ’ - ~ -
.. * *
. . .. " ' *
. K - . .
N : - ' ‘\ | ) v ’
» ' - °
'gk . The New Baby J ' - .
# Childcraft Reactions of older brother and sister to the new baby are boht;\ogtive and negatjve. A baby Y
6.95 ig’ precious, but also a threat tq_tbe security of the dider chi . . ' 3 .
E/la . o 1 Won't Go Without A Father .
k ro . - .
«  Chidcraft .. ‘about a fatherless boy. Reveals the troubled feelings of one such boy and shows how #
525 ‘ he adhsts. ‘ . : C
. v . . . Je o < L
. :k . My Mom Hates Me In January  « ° .
Childcraft  * ) To show that real life moms and dads don't always behave like storyboek stereotypes, this_ . T
526 : . story pictutes a mother who gets upset over jus} about anything. .
P 6' ’ y 8 Me And My Family ~ °
Coropet *Case studies of typical fagnily interactions help youngsters develop insights into their &wn ’
P 95(9 feelings and behawior patterns. ‘ N e \
- p, ) " . FamilyFeelings ) o .
. o5 o .
Ed. Un-itd. RN Sibling rivalry, a youngstp/,;d‘ay with hus father, affection between children and grandparents.
49.00 ‘ These and other themes show children that emotions within all families are similarand expand
. . their ubderstanding of their own place within the family framework.
P/l Personal Feelings About Your Family )
sf-7 ’ . - . /
Stephens s Provides children with insight into the source of feelings about family. Child gains an under- - .
90.00 . . standing of himself and those closest to hm. ¥ - ) :
'y . P/UJH ‘ ’ Feeling Left Dut ° .
- F (15 minutes ¢ . /o“ K .
L. ADS : Divorce leaves many children witlra temporary sense of isolation and depression. This ) . .
. . 200rent " film is designed to heip children thPdugh this period of adjustment. -
T 235.00-purchase S )
I Fanily Values Activity Cards - /
ac . ) . :
: * "Lakeshore , ¢ 40 repraducible actifities give students insight into their role as family member.
‘ - 4.9 ‘ ’ . ' < . \ .
vH - _ , . What If A Crisis Hits Your Family? = ° ~
‘ 46 e , - '
' Eye Gate ’ (Each filmstrip shows a child whose family % undergoing a crisi divoree, illness, moving, -
* .74.00 death, unemployment. Watching a cfisis in an impersonal way canlprepare a child by helping
. ' him to understand the reactions hg is likely to have if this ever happens to him.
VJH : " Your Family _
o4 . . E ) .
i Learming Tree * - Demonstrating each stage the viewer will go through, the varying roles from dependent
. 54.00 ’ infant to old age, this set makes clear that each of us is placed in these roles as we age. Varying
- T family situations including divorce, death, ilness, and financial stress are-explored.
e 7 yJHmH SN * . All Bottled Up. o
. F (11 minutes) r
- . Animation and an original music track highlidht a child’s perspective of alcoholic parents. - -
. 2000-rent » Understanding the ‘problem means dpn’t over react, don't take the abuse personally, and
.. 170.00-purchase don’t bottle up your feelings. ) ' : .
. ,
7 o 7 JH. L L . What Are Parents For, Anyway? - - '
5 s‘_z °: , - . 4 .
' GA . l\ Four dramafic vignettes illustrate major causes of parent-child conflict and methods™ of
. . . 5950 resolving it. is is on need to express real feelings, to hear other’s point of ,andto
’ . reach mutually agreeable solutions. L VTV ) . .
M y 9 :) : , ‘
\)‘ e ’ [ 3 \ '
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v . ’ ’ 7
;IfH2 [N . Brothtrls, Sisters, Feelings an;i You b - |
GA B Helps students become aware that competition, jealousy, and anger are normalfeelingsin ’ ):l
59.50 sibling . selationships, that there are constructive ways-to deal with sibling conflicts, to.
. appreciate the unique feelings of mutual pride, affectlon and support siblings ghare.
JH I { ! Undentandmg Your Parenti T
sf-2 - . .
GA - Examines range of typlcal problems in relationships between teenagers and parents
59.50 ) . motivates students.to actively ?k improved farnily interaction. - ,
;I‘!-gSH. o . * Marriage: The Kids-Eve View
Lakeshore . Explores the impact of divorce on family l:vmg Young people whb've been affected by divorce ]
148.00, , share then' experiences and explairt how they've coped .
JCI:/VSH ‘ ) ’ . Farmly Crises: When Parents Dlvorce ®
<
Humanities ! Helps teenagers identify, understand and deal with problems that accompany dworce Deals
139.50 © - with positive as well as negative side of divorce. Yoing people are given sensible gudelines
) ‘ for handling feelings and situations that arise dunng this period. .
SH . My Parents Aye Getting A Dlvorce -
sf ¢ .
Sunburst . - Directed at the problems adolescents may encounter when faced with par,ental separabon
69.00 * : or divorce. Some of the causes of divorce are gxamined. Teenagers are encouraged totakea
/- = positive role in dealmg with problems and helping the enbre family adjust after separanon
SH .4 o " Familiesln Crisis ' , c
sf-8 )
Coronet . Case studies of probleins in fanuly living-offer altérnatives and open up questions. Docu-
120.00. T mentary style interviews with real life families probe effects of cnsas on"careers and farmly .
' o At.relauon?h)g - - .- _ . VAR
JH/SH .o N Family Living ‘
sf IR | * . % ° ! .
Scholastic . . ‘', Stidents will see how others handle problems of nennﬂ;smnon, peer pressure, family .
14950 . cooperation.” . - .
- * SH C ‘b, : ’ Adolescent Conﬂlct' Parents vs Tequ }
L VR y
Sunburst . Program assures students that this‘¢bnflict is a natural part & maturanon With a greater
69.00 ) . . understanding of the nature of the conflict, students are aided in identifying potential sourcés
’ of conflict in ¢heir lives and dealmg w:th them when they arise. -~
SH . B S Realities of Family Life ,
m-m
Lakeshore : Sensitizes students to the realmes, challenges' and options of family life. Gwes student )
298.00 . realjgtic ‘understanding of the different phases of family living from adolescence to olbage.. -
.. . - Explores common’ farmly problems and a‘itematlve ways to resolve them. . ’
sH N Y. . HowTo Live With Your Parents And Survive ° .
C/e = - oo
Humanmes \ Humborous exa mination lationships between pagents and te¢nagers offers construgtive
79.00 ) : advice for improving relationshnps. -~ . v . .
SH T T ) Vlolence In The Famnly' The Secret Tragedy .-
C/e ST * .-
Humamties Takes studénts beyond the headlnes to examine the underlying causes bf violence, to see
. 179),00 ‘cycles of wolenge become established in a family and to evaluatetthe social andpsyc
e \pressurcs that contnbute to’ violent behav:or ,
, . FEELNGS/EMOTIONS .
K/P ‘ . L v IWasSoMad - Y
bk ) . . . e . ) .
Lakeshore = . .Helps chiidren understarid feelings of anger and fjow to discuss them openly ' -
5,50 ! . oL T v . - R R -
‘ . . .t ) %o ‘:'- N ‘ A “ i
' ) . ‘e \ ¢ ‘) ¢ . . ‘ 4




» * -
. ) '
t = ’ ’
¢ . ¢ f"( . ! ] :
R/P . ' - Feelings — Inside You And Out Loud, Too
bk ) ' ' . - - .
Lakeshore Photos‘nd text explore many familiar feelings. N -
b ¥ 495 hd . . . ’ 2
' ‘ R HowlF
Children’s Press Short, child-like statements about such emotions as love, {ear,-pride,-anger, and joy accom-
5.50 ) . pany full color photographs of cl'uldren in actlon .
K/P | -/ ldcntnty W' ' 7
bks16 . d o .
\ Child’s World * + Series of books dealing with feelings, being-alone, friends. S -
-88.00 . , . . :
, o . . ,
K/P : : ’ IHatelt -
bk ' . . ‘ . ' .o
La;)eshom ’ Children discusé everyday situations that fhake them feel uncomfortable. ~ *
5 . .
: . .) . ’ - . . e—
:‘(/P ). ‘ The Quarreling Book . .
k . : , .
( Lakeshore Everydne Was i a bad rthood until a happy puppd turned that around. . * /
\ 395 . A B . .
. , 2
’ K/P ¢ ‘ . ' Sometimes | Like To Cry .
: bk A am - -
Lakeshore < };Joey relates times when he cries, concludmg that tears are okay , z ] .
5.% L] /] . . . A%
K/P ‘ ' Sometimes I'm Afraid . ' -
b bk ~¥ b 4 5 o
‘Lakeshore, - Children learn to deal with fear and discuss it openly. -
195 e ' .
! e *
- K/P , Sometimes I'm Jealous
bk V4 v . .
- Lakeshore . Parents’ love for the older child gives his secunty when the new baby comes
- 1.95 ) :
K/P ' How Do Wou Feel? . - ’
bk . .
Lakes&xe ! Beautifully illustrated, simply wntten book asks children to examine their feelngs and . :
4.9 . tespond fo the situations pictured. '
K/P~ , ) Grown Ups Cry, Too ) ' .
bk -
People Young leams that we all cry sometlmes——when we're scared hurt, sad, tired, and even
s 1.85 N happy.
K/P/1 ' . Sometimes I Get Angry . :
bk . . v
. Lakeshore " Children learn to deal with anger and discuss it openly.
' 195 Lo L \ !
P . . ‘ ' What It Mean Series - * )
bks ‘ B lk“ .
N Child’s World Designed to help young children understand and deal with  various expenences and feelings.
' 29.70 .
K/P / Songu AboutMy Feelingn - ’
r P '
Lakeshore : Songs and activities create safe environment for chnldren _exploring their positive and .y
, 7.95' ’ negative feelings and developing healthy self images. . . :
®
K/P r Everybody Cries Sometimes
r
ERC . Objectives are. gaining cMe, feeling good about yourself shanng feg hngs, having a
7.95 sense of belonging. Music ant Iyncs are used to create an atmosphere of u ritanding and .
. . respect for each other. v
Q '
: : 100 ' . .
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My Moods And Feelings

Self discovery record that offers y

. acknwledgeboththepleaantand

.Anger, padness, fear, growmg and changing are all emotions-+that small children have to learn’
-ta cope with and understand. 'I’hroughsongsandrhythmgamest}usalbumunﬂhelpachneve

this understanding.

-

<

£
Helps chikiren recognize and accept feelmgs of fear, anger, lonehr;ess and need for

-~ friendship.

awareness. - /-

v

Explores umversahty of fear and dramatizes 2 chddren coping with fear of authority ahd fear
, of self assertion. Encourages children‘to examine, undetstand and express thei_fears.

. It's Good To Be Me
Leads children to think, talk about and share feelings. Designed to help children get in touch

.withsemotions.

£

",

children an opportunity to examine, explore and

unpleasant emotions

WontYouBeMyFnend?

14

101

| &)

" How Are vou Feelmg Today?

" Shows ¢ basic emhons—happmess sadness, anger, fear. Hel'ps children regognize and
express their own emotions. .

Sometnnes l Feel

How Do You Feel, Finyface?

Funnyface is a pantomime artist. He shows the variety and universality of‘feelings. Children-
are entourzged to participate as the mime explores the different waye people react to others
and to thei onment and the dlfferent ways thetr feehngs ar&expressed

lAmlCan,

Features Mlster Rogers entertaining young children in ways thatreach their inner feelmgd

about themselves and others. Specially WW
explore with young children their feelings and fi
ob\nous hanrhcaps, but those without hand)caps will benefit equally.

Everybody ls Afraid Somehmes

So&fears are useful and some are fun (as at Halloween), bqt.,others are enem»es that
n should talk over with someone

The Many Famofcmunh'

res,

I Have Feelings

* S¢e How You Feel Cards )
Helps chlldren identify, express and develop language relating to emotions.

X}
.

Everyone Faces Fear

102

loped es

-

e

hers open discussiéns and
y for children with

T 12 posters capture events and emotions that children experience -but may have difficulty |
recognizing and verbalizing. Instructions include comments on each situation and sugges-
tions for using them to stimulaté language develqpment and general social and cultural

c IMMM task cards asg'chddren to recogmée and express their feejings anc?va_lues.
s ~ '

- ) Anger Is Paﬁ of Everybody’s Life
Pret n overview of the causes and effects of anger. Dramatizes 2 young people coping
w;th t authority and thelr peers.
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. P/i/JH Undentandmg Your Feehn9> . N
. oo ) ’
: Learning Tree Explams and demonstrates that everyone has emotions, but there are a number of ways these
55.00 . emotions can be expressed—some are socally acceptable, gome aren't. .
VJH 4 ‘ : . Warm Fuzzied .- .
d . N -
Argus - Conveys to students the yoygof sharing and the consequences of greed Viewing and dns 8
20.00 cussing Fuzzies results in a Posmve approach to shanng—that of gving generously and not A
' counting the cost. . :
ls/fJH . : " So YouDidn't Get Your Way: Anger ,
) Pennant Helps young people understand the feeling of anger in themselveb and others. Shows that
"65.m . it is natural to experience anger in certain situations. Dramatic sketches encourage students
~ . to express their problems and feelmgs preparing them to deal with this emotion. -
‘ YJH - : * Your Emohom The CopmgProcess . .
sf . ' ’ - .
’ Pennant ' . Students examine ;eahstrc case studies and learn what emotions are and how they develdp -
59.00 ) into integral parts of their personahty They fearn how to cope with everyday feelings. ’
WH - . » " So You Didn’t Get Your Way: Everyone Faces Fear '
. - d . - - 4 . .\ - N
Pennant . Three part program examines different types and aspects of fear and helps students differ-
65.00 - entiate between real and'imaginary fears. Students are shown that talking about individual
! : fears is often the bést’means of handiing them. * N '
VJH i Hdlthy Feelings ™ : U )
4 . * -,
BFA - Stories of the events in the hves of 4 teenagers helps students examine their feelings. They .
70.00 . - . learn that feelings often caye other feelings that are related to their physical health and that” - .
- . * sometimes people can change feelings by changing the way they act. *
A4 /2JH S a ' The Many Faces Of Youth ) Lot ‘
p .
DILM Designed to introduce studqrts to "their "emotions, allowing them to see, understand and . R
, 5.00 discuss how others react to therr feehngs 12 photographs of teenagers expenencmg various "
\ emotions and situations, . ) :
' JH/SH . ) . . Feelin’ » o - .t ’
g’ . ‘
Pennant Helps students ide; trfy clanfy and expréss personal fealings. Encourages students toexpress |
9.50 s thoughts and feehngs regarding their expenences )
. « } . . 4 L4 s
SH - ) How To Feel N
sf - . :
Pennant . Helps peoplke get n touch with their emotvons and deal-wrth them na posmve way Helps
2495 - develop respect for own feelings and those of others .
[ . . Ny
, SH . , Why Do 1 Feel This Way? \ . . '.'_“*“ ) N
C/C‘l .
SMI Students are monvated tolexplore the physical, psycholomcalhnd rnonvatronal elements -
124.50 involved in feeling an emotion "and communicating it to others. Dramatizes agerjes of
situations ‘tealing with common emotional e)(penences mvolvmg family, fnends and school.
i ’ 1‘ .
: N RELATIONSHIPS ) .
- v . . . f . Yol
K/P i . ) *  Mine, Yours, Ours VY .
bR . - « N _‘S‘., -% ;
. Lakeshore .~ Pxtures apd brief text lustrate the idea of owning and’'shdnng. " - g : '
550 - - * ) . o e
K/P - "7 ImteractionBooks - " < \
* bks R .
Child’s World Senes of 8 which explore the many situations chnldrg;rdéncomter as they grow older
. 47.60 : and ther world expands. Deals wrth evex@ﬁay expenencesn “that may frighten or confuse
. / .. Chlldfen. v \ 1
. . : 102 1 U 3 . r
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Children’s Press
149.75

r LY
Lakeshore

- 798

K/P

r
RC
6.95

K/P
sf
Bémar

"128.00

]
KP - .
sf6
Bomar
96.00

K/P

m-m
" EBEC , -

403 00

P
F (10 minutes)

* AIMS
.20.00-rent
155.00-purchase , ~

KPP . hd
v/c

AIT

11000

K/P

v/c (
AIT
110.00

P/l
sf4
SVE R
60.00

————
_Possible resolutions to potentially overwhelming situations are explor

.

Together . ;

”

Awareness of interrelationships is stimulated by numerous full color photographs and easy
text. * \ ) .

0y

" Anyhow, I'm Glad I Tried

Never mind that Irma is a truly disagreeable and mean kid. Motherisays to be hice to
her. This will help children reafize an attempt at friendliness is a worthwhile effort.

Interaction Book Bags

« Won'’t You Be My Friend? s .
Songs and rhythm games help children leam to interact with others while recognizing and
accepting’their own feelings.
L
I've Got A Reason To Sing ~ . .

Lively acfvities cover: getting along with others, respecting differences, sharing, working
together, and learning about the world. -

I Have A Friend In You /
'E‘xploran'on of the meaning of friendship through dialogue and music £

M You Do Something

Presents ssimple examples of cause and effect, progressingto social-emotienal confrontations,
children can identifyf with . p . LI
- - R [} —
) . I Know How You Feel 3
Helps children understand that there are many behavioral options c;ben to them and to
predict probable outcomes-of-vareus behaviors.

Getting Along With Others

Thoughtfylness, cooperation and understanding are qualities explored in thas unit.

.

- Guidance . . . Working With Others N

Vanous situations are presented. The vieSoer #s urged to participate by responding to
narrator’s questions, such as “How do yﬂmk it feels when someone else makes fun?”,
“How can you help?”

.

’ ' Evegybody Needs A Friend '
Imaginary friends can be fun and comforting, but it 1s good to know how to make real friends
and how to be a friend. ° Lo co
T ' Friends

Young children talk about being friends-—lau.ghmg and talzmg togeth‘er, helping and teaching
one another—and about how it feels when somebody’s just “plain mean”.
' . © S

¢ Learning To Live With Others

Stones designed to help children think for themselves emphasize the importance of gétting
to know yourself and getting along with otl:er people Children from a variety of ethnic and-

econotnic backgrounds are shown .

- LY [P

Q

Ty
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5{7; .- o Winnie the Witch and the Friendless Creature
. SVE A fierce and fedrsome creature learns how to make friends wiyen Winnie teaches him to smile.
19.50 Viewers‘leam thaf if you want to win a friend, you have to be one. ,
. A \ .
*  P/NYH ’ Acceptance
L) . . . § \d
ADS, ) Flowers are used to portray the individual and various groups who either accept of reject
20.00-rent . him, showing how most people need a group to besidentified with, put that a group does not
130.00-purchase . nec;san'ly accept the individual. Done in animation form with ng narration.
P/l = .o ' ‘ Being Kind _ N :
sf4 - : - . . ) ’
Random , Shows what it means and how it feels to be kind, and How this behavior affects us and the
6000 | people around us. , 4
l:f/-i . ) : \ ’ ) People Need People \
Leammg Tree . Shows students the basic dependent and interdependent relationships between peopié\
60.00 - Also examines the way which dependent relationships grow and change as the individual
o becomes more self-sufficient. ’
P/l . ’ . - B;zing Courteous—Being Considegate ‘ .
s‘ -‘ i - - . - q '
Pennant - Makes the premise that an understanding of consideration for others and the desirability of )
58.00 ' orderly, flexible social interaction is central to appropriate and courteous behawvior. Lessons ‘
s : conducted through zany stories. - R ,
P/VJH ) ‘ * Finding A Friend . .
F (11 minutes) L. . ‘ '
ADS ) : * Danny learns that frendship is a 2-way street. The only worthwhile relationship is with a -
20.00-rent * person who wants to be friends with you. ( : .
155.00-purchase ! .
P o .- Guidance . . . Does Color Really Make A Difference?
F (11 minutes) . -
SAIMS. Presents 'several sequences wherein'ethnic origins are unidentified, but diffggnit colors are - .
20 @-rent presented in varying hostile actions. The viewer is led to believe-that these actions have no
"170.00-purchase * beanng or relationship to ethnic origin. Conclusions are left to-the audience.
- . ' . ' . *
P/l ) ) Focus On Self Development . . . Stade Two: Responding
m-m ‘
SRA ~° : Topics include self concept, abilities, limitations, interests, concerns, communication,
184.00 . companionship, acceptance, rejection. Stories and acfivities encourage students to think
and talk about personal, social, emotional, and intellectual life. - )
VIH/SH ’ ’ Join - &
gl . ' . - . . s -
Pennant — - Teaches students how to work together. Success ¢an depend as much on team work skills
7.9 individual mnitiative. In this small group game, sthdents work silently on solving a puzzle
¢ which requires gsoup cooperation. . Y
' . ¢ ’ ‘ ki
JH . ) Transition
mm’ . . '
AGS g Explores heeds, goals, expectations, feelings, values; conflicts of le school children. ’
125.00 . Helps develop self respect and regard for ‘others by promoti uman understanding, -
empathy and personal responsibility. Organized into 5 self e6ntained units which may be
purchased separately or together. )
JH/SH - *  Relating: The Art.of Human fnteraction ‘ l j/
sf .o : ’ .
HRM . Encourages studgnts to critically evaluate the ways in which they'relate to others. Demon-
55.00 strates how we/give and receive impressions.
JH/SH - 1 You And The Group
sf e .
HRM Probes workings and dynamic s of groupinteraction to help students assess their own groups, .
- 55.00 . Stresses problems as well as importance of belonging to a group.
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Sunburst
99.00

"SH

. Sunburst
= 69.00

-

K/P’
bks-6

1 Children’s Press
._ 3300
K/P -

sf6
Bye Gate
74.00

den

. Eye Gate
- 1870

K/P/1
——sf2
Ed. Act.
2500

N P )
~  sf4
SVE
78.00

P
sf4
Pennant *
74.00

P -
F (11 minutes)
. AIMS
. 20.00-renp

»170.Qggpurchase

1

1
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Problems In Human Relations: Resolving Personal Conflicts

. Examines various factors that contribute to personal conflicts and directs attention to this
method people typically use to deal with them. Stresses dealing with problems odpenly.

Interpersonal Life Skills Complete Multimedia Program

’Des"ngned to help students &evélop the skills they need to get along ‘with others on the job, at
home and with friends. . .
Me And Others ‘

-

Varied pr8gram teaching basic life skills: how.to know and live with oneself and otl';ers.
Learn how. to examine selves positively, recognize and deal with different roles, how to
communicate successfully, feelings and needs of others.

’ . The Gentle Art Of Saying No

Students learn speciﬁc.verbal skills for asserting the right to say no’without feeling guilty
or unpopular. - oot

»

Relating: The Art of Hux.nan Interaction

) . / N
“Students discovgr how weflgive and receive impressions. They analyze the role of manipula-
tion. They learn to enrich their lives through more effective communication and other

techniques of interaction.
e N »

-VALUES -

‘e / Leaming About Living: A Value Series

character are demonstrated.

Provides children with stories that have values inherent in them and wherein falities gs_i ]

-
‘

Ll N
Values .

Designed to assist young learners in developing a §tandard of values. Explores areas of social
conflict. Appropriate and inapprapriate responses are.given without a judgment being made.
Students are asked to role Blay or discuss problems and responses.

Furthering Values p

* Designed to further young people’s thinking about their own values. Presents situations and

alternative responses so students ca ¢ up their own minds.

5

Teaching Children Values ’ {
 }

Open ended stories in which egch'child can see himself as the central character provide the ..
*  opportunity te broaden unde‘rstépding of such values as integrity, responsibllity, Courage,
, love. ' .

i

. Winnie the Witch: Stories About Values

Winnie and the town of Ipsilwhich add their magic to themes ofshonesty, responsibility,
diligence, and forgiveness. Characters confront problems involving values. .”

3

5 .
Wonderworm = ‘

.
#usical stories each present a problem or situation which the children will relate to. I each
story the characters are faced with conflicts and decisions which make.it necessary for them

- to examine and clarify a set of values. -

Guidance . . What’s Right?

Various episodes are presented in which the viewer is asked how he would handie a certain
situation. O

N 117

™~

"



U 7
15
Pennant
108.00

P/l

¢

“ v

Explonng Moral Values

Present dramahzed situations involving value' decwlons and concemmg pre)udlce,,
» authority, and personal ethics. Helps students learn more abo mselves, gain
confidence in thier own judgment and define their values. . .

‘ Basic Values For Everyday Living

Demonstrates how a solid framework of good moral and eth)cal values can make every day
happter

. s

Wbat Do You Think?

'Encourages childrer}eo think about sit ns where value judgménts are requlred 'Hel;s
childgen formulate their own values and gecide what’s best for therh.
. . Being Rcsponsible -

. -

5 .

Members of the Maple Street, Aces teach lmportant lessons ‘about responsibility to. self
and others. Topics covered intlude: health, appearance, positive self image, personal values,
\goals importance of teamwork, meeting obhgahons -
\ \ r

\f- Being Kmd

Deals with the ¢ ;&g kindness—what it means, how it feels to be kind, and how thls
behavior affects us e péople around us

Vandalism, Stealing, Lying, and Hurting People

The behef that almost all children agree that it 15 wrong to hurt peopl’s the core of thls
program. Dramatic vignettes are used to examine specific pehavior.
- Value. Tales

Senes of books created to help children understand basic ‘personal values. Each is written in
easy to read story form. Fhey are tales about real people and their accomphshments

Serendipity Books

Individual’s reading for ent'ertamment will be stimulated by the moral at the end of each tale,
i.e. Kartusch is a sightless snake who shows Furry Eyefulls how to fee! beauty without hav:ng
to see it.

Tmngition: Formulating Values

. ~ ) 4 4 '
Helps young children deal with their feelings and reactions during the transition from home
to school environments. .
.q

: X Forest Town Fables - ’ ¥

\) v

Cassettes narrate animal tales about kinds of feelings and problems éxperienced by yGUna
children. Students listen and use the corresponding activity sheets to make decisions about
their own values. . -y, : . ,

“The School Values Auction Game_ (

Values certificates are auctioned off allowing students to determine what 1s most important

to them about school. ‘ ‘ .

It's Your Choice p

v

Presents real life conflict situations that stimulate values clarification activities. .

P ‘ »

Values: MaKing Choices

Presents 4 conflict situations common to thjs age. yeélousy—lwalty, trust—privacy, group
conformity—individual ideal, the 1ssue of what price winning.

-« . 107

106 . (\

[




110.00
. Xerox

/JH
sf4

60.00

VJH '
&4 -

Pennant
10000

I/JH/SH
sf
Pennant
.. 98.00

VJH/SH

aennant
895

bk/sm
1850 -

JH/SH
p/sm

JH/SH
ac
DLM
1050

JH/SH-

145.00, -

Learning Tree

JH/SH -

Argus
7.50 (each)

N

.5,

. Tales ol Winnie the Witch

. Winnie helps teach Nalues that make life happier for ourselves and otlxers Iove sharmg bemg
netghborly and unselfish? looking at both sides of a story.

Values F'tlmstnp‘

~

2

"\1‘

Cartoon characters and amusmgustones raise basic value Questions and stimulate students .
to think. Explores such issues as accepting theweonsequences of decnsnons [eammg from
mistakes, success afd happiness. ».

47
Girls and Boys—Men and Women

Helps studerits ut{derstand theﬁportuniﬁes and problems key now face. Encourages their

k]

belief that problems can_be overcome and are worth dealing with because of the greater
opportunities nowfaVailable to us.

* 5

N

Values ln Action

1

.

14

s 1

Gives students practxce in decision making and alternate solutlons The ﬁlmstnps are problem

. stories that stop at the point of decnsnon

Values Clan&:a‘on Progmm

’

‘

.

Uses™allegory to shmulate examination of 50ch issues. Students watch 4 stories in which

Provides values clanfication strategies for everyday-living. Helps students recogmze own
values and gam insight |nto thert thoughts and feelings.

Making Sense Of Our Lives *

i

-~

S

D 4

Caller reads statements instead of numbets and players identify the \alue category empha-
sized in the statement. Players mterpret fstatements in terms of 8 value categories and
exarmne the value in different statéments. \

.la

-

Meeting Ym\{nelf Halfwk ‘

»

-

]

s

_ animals act out situations involving prejudice and discrimination. Stor"les are open ended.
- Value Bingo '

*

- . [ . .
36 units in which a poster focubes on the theme with the central concept to be developed and

explored. Some of ‘the units include “Learning About Myself” “Expressing Feelings and
Emotions”, “Goals, Deasxon Making”. .

" Sensitivity

46 cards present prol')lems shared by most young people. Students are encouraged to find
answers that are personally rewarding and respectful to other people concerned. Cultivates

sympathy and understanding nécessary for moral development

Vaiuves

A '
+ Board game designed to promote classroom dtscussnon of current socnal |ssues ‘As players
move along the board, thery feelings ahd values are cha'llenged by other studgnts

Planned KI
view of

‘ Life Line

\

help students show consideration for the needs, feelings, interests, and pointsjof
hers Encourages role playmg and discussion. Includes students in a variety

-

dilemmas that give them practice in considering cholces makmg decisions, and discussing
probable oufcomes and effects )

Maturit_y: Growing Up Strong

/

'

Fiction and nonfiction helps students define individual arfth social roles and encourages

discussion nogffuch quéstions as ;Do you dare to be an individual?” and “Do you know where

you're got

1

4
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m-m
. 99.50°

P
. Sunburst
+ 119.00

¢ .
L s4 .
; Lakeshore

Pennant

#

> bad?mismn\st;iﬁdf’u:mrelaﬁonshipbememmhmmm.
o . ,"’ Y, .

. . . Values for Living -

P

. . ° Values: What's Imporfant Tg.You? - ..
. Each of the readings‘and ;ch'viﬁe's contributes to the student’s understanhing of hns personal
values. Includes short stories on the meaning of life and death, personal goals, coflicting
~~values and articies about winning, losing, and cheating. ‘:
' + Truth and Consequences -

* Telling the truth has consequences which are not always pleasant. Are white lies really %0

’

*  Strike It Rich .

Open erided storyqha prospector who conftonts the question of how wealth may change
PeOPlean'dltf\eir values. .. . P -

o You Have To Want éémethmg ¢

Confronts the problems young people face jn search of values and meaning. Provokes

giscussior.x and personal fesponses about what we value most in life, -

-
'

’
Y .

* Gives each student a chancé to think about his own values and decide whethgr they satisfy
hitn or whether he needs to work on dévejopingig set of standards that will reflect the way
he truly wants to live. . . ) . )

A [ ' :

: " Understanding Values - °

N

-

hd ’

e T e v o .
Thes filinstrips do not teach answers, instead a.chan of logical questions are raised from

» .

§ _ . which the individual must take a stand and therefore come to an evaluation and understanding

of his ownWalues.

SN

’
L4

~ .'.. Where Do You Stand? A N
N
Students are asked to evaluate situations and make decisions based on their own values.
. - . s

Qﬁers,I.OO waluéexercises. Sogis to develop the student's positive self lm'agé by strengthen-
ing the, decision making process. #

. Loyaities; Whoie Side Are vw? .

family, friends, ethnic group, and country is covered in stories, plays, and articles
_.intended to reveal how loyalty is part of life. ’ ) : :

! “ 5 Values For Datinl¥ -

L L'aokg\l;lsxploﬁng One’s Personal Health Values'

., 'By contrasting current dating values with those of the past, this program highlights the widely
rgent approaches tq love and sex that are possible, explaining that no one approach is
. right forall. y .

L

. v .
Lifestyles: Options For Living - '

" 'ﬁnmmps:ﬁd activities help students clanfy valies, establish priorities, and set realistic goals.

’
[y

PROFESSIONAL/RESOURCE *
All items in the professional resource ‘section are books..
100 Ways Jo Enhance Self Concept in the.(jlau_room

Includes a variety of tested techniques for t:;c/lwét:g group leadérs to use in helping people
to unglerstand themselves better and to r rd themselves more positively. _

* <




o Peorant SR SeHEotun:AChuroomAﬂair o
g 6 . ‘ .
. £ ' Pmbcdchssmomteétedachwuestolwlpyoungpeopbfeelgoodabwt&wmhmme
. o - their, talents, ’and develop social skills.
- TRC S ) « . ve ' WsMe. BuildmgSelfConcepuThroughArt v .
1395 .
' Achvmes provide Expenences for chlldren that will sttengthen self concept and body
. ro T awammessthroughﬂ\euseofphotographs,nnrrors,selldraumgs lnallactwmes the child’s
K ovmface:sthefocusoftl'leacbﬁty .
' DOK ' . lt'e Me/YouTll See ’ ‘ <
295 >
. ’ Develops poabve self concept in students. Activities pertain specifically to vafues, clanﬁcatnon
. . . andallaredesngmedasameaﬁstorl\onvateanddevelopcreanvetlnhkmg
. P‘e,qsple - T : Learning DlscuulonSlulls Through Games’
. 1 ) .
. Filled with ldeas for fun ways to bu:ld commurucatxon and discussion skills.
© - Penmant ' ’ Looking Out/Lookmgln. Interpersonal Commumcat)on g
, 15. .
L. Actmt;gased text wnth emphasis on leammg by doing. Each chapter combmes text material,
. . readings and class activities.
L] . s - hd . ’ s .
People - . ' The Cooperative Sports and Games Book: Challenge Wlthout Competmon
395 .
. ' Over 100 games based on the idea of cooperation, not competmon ) ‘L coe
- R - . " . Awareness Games: Personal Growth Through Grpup lnteractnon
- 3& . _
N . ’ ‘Pmcncal handbook of over 100 awareness activities and games for groups of 4 or n“
) . Pedple : A Peaceable Clauroom Activities to Calm and Free Student Energm
495 ¢
. Helps meet the need to change inner disquiet into more producnve and creative energys
- Addison Wesley ‘ Aware o L

7.w 4 . L
T ‘Handbook for teachers to help improve classroom behavior and students’ social develop-
v ot ment. Contains 4 units wnth J0 discussion and role playing .activities.s

Survwal Kit for Teachers (& Parente) .

"Real classroom problems and real ways to cope. Things to ‘do, things to say,whlle it's
happening. From 5 to 30 ophons for each problem behavior®

, Transpereonal Education: A Curriculum for Feeling and Being , | -

3l

- T o o Lesson plans tHat put transpersonal psychology theory to work in a fypical classroom

. -« situation.
L4 . : . ’ -
C - . People ) - Designs in Affective Education ®
’ IO(I) ' toe R .
- . Resource program for junior and senior high with 126 different strategies on.themes of
’ communication, freedom, happiness, life, peace, love. R
' Peopl; Toward Humanistic Education: A Curriculum of Affect .
. . @5 . . Specific procedu;es for encouraging students’ emotional growth as well as examples of
. ’ * behavioral objectives for affective learning. & .
. Pennant The Other Side of the Report Card: A How-Td-Do-It
) 995 , . Program for Affective Educatlon ‘
’ ’ . Emphasis is ol becoming morg aware, more self confident, more in rsonally effective. 24
. units plus a trouble shooting guide to common set- backs S
I . R

-~

. .\ },_ * \
: | " 109110
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» s o . .
Affective Dim'ﬁon—mming and Teaching/for Thinking and Feeling

180 [ / -
. "’ ) . Comprel'nenswe planmng and teaching gu:de with focus on emotions, amtudeé‘and values.
, lE.SS . i AﬁectiveEducahonGmdebookClauroomAchwﬂumtheRcalmofFuhngc -
‘e 750 .
| . - , Contfains tested cbssroom Jactivities and 4 specially useful resource units. .
P(’,m:ﬂeg5 ) . Strategnes in Humanistic Education .
.s- R ’
s Contains over 200 recipes under 13 themes, including imagination,.anger, ;oy. death s
’ prejudice, accéptance. !
Pennant ~ ‘ . Role Playing for Social Values -
15-% - ~. ’ - ,,‘J;, v
Concentrates on the use of role playing to explore group béhavior and the dilemmas of the
. «child in search for identity and personal values. Provides simulationg which enable young
. people to make trial decisions, to confront the consequences of their deélsaons, and to
analyze the values underlylng their behavior. .
SSSS O] ’ . Value Exploration Through Role Playmg ; . "
495 ™ N .
) Descnptlon of specific role play techniques applicable in junior and seruor high. Stresses o
- . usefulness of role playmg in‘encouraging student discussion. ]
P?Ant . o . Role Playmg in the Elementary School: A Manual for Teachers
6. .
— .o Presents rationale behind role play. Clearly explains how to make this .techmque an integral 4 .
part of the cumculum Lesson plans for 50 role play'situations. ‘ T
L oo ‘
Pennant T Value Claffication in the Classroom: A Primer .
9.50 .
» *~ Step by step guide to the value sheet approach Supplies sample activities for 6 valug sheet -
’ ' formats.
Pennant Begmnmg Values Clarification: A Guidebook for the Use of
5.95 . Values Clarification in the Classroom ¢
: " Describes step by step how to use values cldrification in the c}assroom Shows how to help .
. students clarify those things that are important to .
Pennant’ ' " Values Clarification: A Handbook of Practical § jes for Teachenand Students .
6.95 ) - .
) : s gontains 79 strategy situations, complete with f)r'ocedures. co C : - .
Pennant - - Clarifying Values Through Subject Matter . .
39 . .
. / it Emphasizes the need for the values level of teaching in addition to the facts and concepts
: levels. Examples from 20 different subject areas. Helps teacher emphasize the very areas
that make learning rewarding, including personal goals and values. ‘
Pennant ’ : Human Values in the Classroom .,
6.95 : . -
- Aim is to create a room environment of acceptance and trust, where students feel free
to test and e Hheir values. -
Pennant # Pe ‘ducatnon. Valjues Clarification and Beyond Y
895 ) >
' Helps }eachers i egrate values clanﬁcatton strategies wnh the total curriculum. Instead - e
. of.setting aside & “values time” during the day, teachers can use these strategies through .
. d‘w day- N » - - » * N
Pennant . . " Health Education: The Search for Values . LR
13.00 ¢ . v
- ﬂ\ods-book that applies values clarification techniques to health education. Helps students
y how values originate, how they can be changed, and how students can develop
) skills in values clarification that will be the basis for a lifetime of health. -
Fd ‘ * ; ¢
N ]
‘ ) . 110 1 «
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! sPecwle95 - ‘@ Dewloping Values with Exceptional Childnn ’
95 - ¥
. . T, Y Pracncal handbook d teacher-tested ggtivities and values clanﬁcatlon strategies for use
. with exceptlonal <hildren.
’ / 1'6 Wesley. Teaching Strategies for Social Studies: Inquiry, Valuing and Degision Mafdng k.
S ‘ . - . Cenhdﬁesgsﬁmt&wmmmgoaldeocnlshﬂnsshouldbeto}wlpsmdenudevebp
. -t “ oy h, L theabthtytomakerehcuvedecmxs,thusenabhngﬂ\emtoresdwpersomlpmblermard -
K, " - shape-public pohcy through mtelhgent social action.
‘-16’;!5\11{!', - ) . DcvclopngffechveChmodm'Groupc 0
et Y4 ) ‘ anarﬂyapracbcalgmde wrﬁaemphastsonspectﬁctfungstodoﬁ\atwdlenhanceumng
) - .. > promote social growth and ease tensnon and discipline problems
) ;’o;gpb S e, . Left Handed'l'eachmg ‘ :
-t v .
\ Excellent units and lessons for students which combine cognitive and affectlve dlme)nnons
. . S, ‘ - of learning. .
< T People . ' )  Meeting the Needs of Children ,
%
495 . s, 7 ‘ , ‘ h
' : .200 suggestions for meeting the emotional needs of all students.
| People * t? ’ Reaching Out: 'Interpersonal Effectiveness and 'Self Actualization -
695 "~ . ~
. { ] ] Exercises presented in a theory context. Skills for mmatmg new fnendshlps as well as
’ S - maintaining good relationships over t:me ’
. " People * o . ) DecmomArePouible < i ’
650 :
R . Educational mental health approach emphasizes the ability to apply systematic, step-wlse
. ‘ » . thorough process to real life decision dilemmas.
T O'AGS' L ., The Bookfinder: A Giiide to Children’s Literature About the
. 285 . o . Needs and Problems of Youth Aged 2-15 _
- T Refere:nce work that deschbes and categorizes 1031 current children’s books according go' .
’;( . psychological, behavioral and developmental topics of concerry to children and young =
'\‘- = adolestents. .
Chnldcraf! " " The Geranium on the Windowsill Just Died Buit Teacher You Went Right On
695 -~ -
s >~ . Sensitive, humanisticeview' of chidren’s reactlons to teachers and schdoling. VMd. 1llus.f
v strations underscore the messages transnutted tg the teacher.
" Goodyear L7 Wlll the Real Teacher Please Stand Up? o o
9.50 , ., .
AN N Contams material that extends and deepens the reader’s apprecnabon of-teaching to the
R . whole child and to mdeml differences Stresses usmg the group to explore ideas and
“ B . .’"’\ . [} . feehn@ ]
Pennant , - o . Teacher and Child
22 ',
1 N »  Offers practical sugeshons for teachers as they face the daily challenge of ch:ldren and
‘e Q their needs.
» - P} .
. . Pennant L Schools Without Failure . /
! © 298 . . — *
- _ | %  Proposes a program to reduce school fa:lure and to help children find involvement and a
. oy " positive identity. (
¢ Do Pmnam ‘ ) S ' ' Reality Therapy.
! . 195, T
< ) . . . , Encourages individuals to face the reality of the~situation and to take responsille action
. ’ “ . . appropriate to the s:tuahon Clearly devnstrates the effects of responsible versus irre-
- R sponsible behavior.
f\ § : ’ * i
o C, 111 : N ,
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Lakeahom o : T A Develophgﬂumn Potenhll

495" . - - L

: - ‘ . L Phct:cal suggeshond for helpmg students increase awareness of themselves and their
| L T YL relationships with others. ~ IE .

Pernant - ' (-_GminguTogeam.
I Puts hwrence Kohlbergstbeomon moral development mto&teacherhandbook Teacher

A

‘ . ’ . e dxscusmnofdﬂemms
Childcraft .. ] -~ 2 l.gamlngtoAd)mj oL

Lo S Reahsbcdevekpnwntofdrfﬁculues,problemsandopportumnesteachersfacemworkmg
- -*  with young ;hﬂdren Focus&s on children’s feelings and teacher attifudes. .
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ABC
437 Armour Circle
Atlanta, Ga. 30324 °

Alfred Adler -

159 . Bearborn St.
Chicago,m.Wl .,
Allyn & Bacon

"Rockleigh, N.J. 07647 ~
' American Guidance
Circle Pines, Minn. 55014 \

Barnell Loft
* 958 Church St.
Baldwin, N.Y. 11510

Book Lab
~1449 - 37th St.

' Bropkh’m, NY. 11218

. Bowmar
4563 Colorade Bhvd.
Los Angeles, Ca.

Chidcraft

20 Kilmer Rd."
Edison, N.J. 08817

Communication. Skill Builders

817 E. Broadway | -
P. O. Box 6081-E
Tucson, Ariz. 85733

Continental Press
127 Cain St. NW "

<

Atlanta, Ga. 30303

-

Publishers

Dynamite_
Box 2005 N
s Englewood, N.J. 07631
EBE
425 N. Michigan Ave.
‘ i Chicago, [II. 60611

Edmark P .
13341 Northup Way ST,
Bellevue, Wash, 98005

EMC
A . {80E.6hSt. *
. "St. Paul, Minn. 55101

ETA
159 W. Kinzie St.
}hicago, M. 60610 e

Fearon
6 Davis Dr.

Belmont, g:i 94002 '
_ Harcourt Brace - '
. ) 1372 Peachtree St. NE
Atlanta, Ga. 30309
= [ESS
' P. O. Box 237
Wayne, N.J. 07470

Interpretive Education

. '+ 400 Bryant St,
- Kalamazoo h. 49001 -
Janus Book iehers

3541 [nvestment Blud. - Suite 5
Hayward, Calif. 94545

Croft . \‘ King Features
Box 15 Dept. 1241 .
- Greenwich, Ct. 06870 235 East 45th St. .
CTES t New York, N.Y. 100.17
- 180 E. 6th St. Love Publishing
St. Paul, Minn. 55101 6635 East Villanova Place
Curricilum Associates ", De:wer, Col. 80222 /
6 Henshaw St. - Lyons
Wobum, Mass. 01801 530 Riverview Ave.
Developmental Therapy Resources . Elkha'rt, Ind, 46514
Rutland Center . ' Mafex. . ‘
North Pope St. . 90 Cherry St. - -
thens, Ga. 30601 Box519 .
DLM . Johnstown, Pa. l§907’q
7440 Natchez Ave. Magic Circle Press
Niles, Ill. 60648 *7574 University Ave.
., LaMeca, Calif. 92041 -

T 14 o
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.McGraw—Hiﬂ v :
1212Aw‘ﬂugoltheAmencas
NewYork N.Y. 10020

Mer,rill
1300 Alum Creek Dr.
‘Glambus, Ohio 43216

W)dem Education Corp,

-_PO Box 721 *

Tulsa, Okla. 74101
National Geographic World

** Dept. 00777

+17th & M Streets, NW
Washington, D.C. 20036

Prentice Hall .
P. O. Box 527
San-Joie Cahf 95106

Scholastic

902 Sylvap Ave.

Englewood pﬁﬁs, I}J. 07632
SRA

259 East Erie St.

Chicago, Iil. 60611 - .

Steck-Vaughn -
P. O. Box 2028
Austin, Texas 78768

Steve
3427 Oakchff Rd NE
Atlanta, Ga. 30340

Teaching Reséurces
100 on St,

Bosten, Mass. 02116

’WPS ) -
12031 Wilshire Bivd.

Los Angeles, Calif. 90025

Xerox Education Publications
1250 Fairwood Avenue

L4

—~—

-P.O.Box 2639 .

Cotembus, Ohio 43216

Follett :
1010 W. Washington Bivd.
Chicago, lll. 60607 *

Good Apple
Box
Ca , 1. 62321

Guidance Associates
757 Third Avenie
New York, N.Y. 10017

" Laidlaw Brothers . ' .

Troll Associates
320 Rt. 17 ’ : .
Mahway, N.J. 07430

\ Walt Disney-Educational Media
500 South Buena Vista St.
Burbank, Calif. 91521 ) ’ .

Argue
7440 Natchez Ave.
Niles, Ill. 60648 . . . ,

Goodyear Publishing ‘
Santa Monica, Calif. 90401 ) . -

Division of Doubleday
Thatcher & Madison .
River Forest, Ill. 60305 .

l}n

[ A}
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.~ SUGGESTED READING MATERIALS
Distar Reading I; II, I ce s
Corrective Reading (grades 4-adult) =7 e -
Reading Labs (1-3) '’ e
,School House Work Attack Kit (1-3) .

)

"School House Caomprehension Patterns (36) X
Thinklab | (3-adult), I (5-adult) - .
Newslab 1 (4-8), (59 _ :
Super A (comic kit) réading - 2 & 3 HY/LV*
Super B reading - 4 HYLV

Reading for Understanding ‘

!

»

- . - .
S . - e b
DM . ¢ of
o~

SoundFoundabons (elementary) T ";

Scholasbcs .

Phonics workbooks . .

Individualized reading (16) .

Sprint (secondary) Level | - reading 2 & 3 HI/LV, Level Il - reading 3 & 4 HI/LV
. Sprint Libraries HI/LV- .

Real Life Reading Skill$ (secondary)

Action Magazine (grades 7-9) reading 2 & 3 H/LV

Action Remedial Reading (7- 12) reading 24 HI/LV

- Scope Senes ) v K
Bamell Lot , ’
Specific Skill Series (16) - ‘ - .
Specific Skill Series (4-9) . "
Supportite Reading Skills ' . N

* McGraw-Hil
Time for Phonics
Reading for Concepts (secondary) readmg 26
Learning Skills Series (secondary) reading 2-3
New Practice Reader -y ‘ : s
Continental Press - ' . h

- .
Step-by-Step Reading A & B (masters) - . R
/ Xerox Publications

Pal Paperbacks (secondary) | . ‘
Kit A (reading 15-3.5) HJ/LV 3C76301 .
Kit A+ (reading 2.5-2.5) HI/LV 3C76501
Kit B (reading 3.5-5.5) HI/LV 3C76401 . )

Reading’ Success HYLV '

Reading All Around You (reading - 1 & 2) * _ : N
(Markets & Menus, Trips & Travel, Shops & Service)

Know Your World (newsweekly) ages 10-16 reading - 2 & 3 HI/LV

* You & Your World (newsweekly) ages 14 & up reading 35 H/LV
* Ginn Word Enrichment Series

4 ~

+
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M n/ : \ . P J - !
Merrill Phonics Skilltext (readiness - 6)
Merrill Reading Skilltext (study skills)

Croft .= . ‘ -
Skillpacks Intermediate (4-6)
., Prmary 2:3) .

(for Literal & Interpretive)
+ * (for Analytic & Critical)

; . ,\. .
- King Features . 4 K
Eormcs Readmg Library ‘ '
Steck-Vaughn Ea
Adult Program -
National Geographic World -

National Geographic World Magazine (Primary) *
Dynamite :

.

Bannanas Magazine (secondary)
WOW Magazine (K-2) :
Dynamite Magazine (4-8) s
“Harcourt Brace
Bookmark Basal Reading Series ~ \
Bowmar . g
Monster Books [ (beginning reading) HYLV
fl (reading 1) HYLV
N /, ,
. SUGGESTED SCIENCE MATERIALS
Scholastic ' N -
Beginning Concepts Science (hfot) (physical) \
Map Skills Workbooks .
McGraw-Hill

. Elementary Science Modules (nd reading)
SteckVaughn ]
Science for You (made for special education) .

. ﬁ 2 * ur118
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. * SUGGESTEDMATHMAJ'ERIALS ) '
4 SE R A

JIESS S N

Fearon v ' ' '
Pacemaker Arithmetic Program (for slow learners) ) .
Mafex .
get Math (vocational) o ) ?
Survival Math (secondary) - i

2

Prentice Hall Books and Masters ’

Frank Schaffer Math Materials (SLAM, &.) - . . .
» Hayes Duplicating Masters . T '
<Continental Press ' .

" Step-by-Step Math Kits A & B (masters) co

Steck-Vaughn - ) : gy :
Succeeding in Math (K-6) for slowg students /_‘%\
Working with Numbers - . - . .-

Modern Education Corp. ’ BT

Dart Math Game . . '
Spin-it Math Game . ’ . * H

Scholastic .
holastic Math Skills Progi‘ém . T .
Life Math Skills ‘ . - ¢
DLM ) o '
Moving Up in Numbers (basic concepts)
.- Movying Up in Time
: Moving Up in Money

s

9

., ETA , ' ' : , °
Veri-Tech Math Labs (sampler set) rimary, ntermediate ;
Mini-tutors L. ' . . )
A variety of good manipulative materials - . v

SRA ‘ .

Distar Math I, I Il * - : . o
Schoolhouse Math I (1-2), T & I, (14)
Skills Modes'ih Math (4-adult)

o - b ,.3 ’
v .
. , , - . ¢
- - . - -t
¢ . » ' )

. _ "y




s . Harcourt Brace —
. . SequcnhalMath(add&sub)goodfordriﬂ(mul&dw)goodfordnll
Lennes : . ' LA TN
Spectrfim . k o

- -

- v e [
‘ AHI/LV - High Interest/Low Vocabulary

3 "Communication Skill Builders ¥

Gaol I (Language), H(Lansuage)
. ‘ ~ Teaching \Re?ources . }

Fol?cs Sentence Builder

~§

- Fokes Sentence Builder Expansion : .
P * Additional. Cards .

Steck-Vaughn

&

Building Work Families

. > Loye Publications
I Can Spell

Curri¢ulum Associates C .
Working Words in Spelhng -, ’
Preview Set :
Writing Lessons for Workmg Words (masters) -
o . Spelimaster Diagnostic Spelling (1-8) L
Tee, Following Directions (Primary), (Intermediate) : Py

+

Follett * , ‘

Spelling & Wtiting Patterns (1-8)
Schiotastic -
Writing ‘Skills Books (1-6)

.

DLM
Blank Overlay Book
Wl Writing Board
¥ SRA .
"Words & Patterns (1-6)
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Target Speliing o .




LY

People, Puppets & Scripts
Childcraft

Early Years Camera Kit (1 camera), (6 c§meras/guid€)

Me Doll

Portable Easel

Messy' Play Tray R
. Perma Clay (1 Ib.)

ABC L. ’
Fun with Faces (family face puppets)

Art Supplies
Records ' . *

Fisher Price Play Family, Hospital, Farfn, etc.

Black Wooden Telephone
Stand-up MirredJ
Trucks, Cars, Trains -

- Large Blocks ¢
Puppet Stage
Doll House
Erector Set

Tinkertoy Sets : /[

Supermarket Set
Cash Register
Kitchen

" Tea Set
Dylis
Doll Fumiture -
Hats/Clothes for Dress-up
Doctors Kit
Walk-in Playhouse ‘.
Puppets . .
Board Games
Toss Games : ]
Punching Bag t
Jump Rope :
Sponge Balls
Dgich Matesials

nel Board £

‘Body Puppets

a

A}

)
-

e

SUGGESTED MATERIALS FOR THERAPEUTIC PQY

»
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< Axiine, V.M., ’ Dibbs, Boston; Houghtoanﬂha 1964. _
. Axline, V. M., Piay Therapy; Thelmer Dynamics of Childhood, Boston: HowgRton Mifflin Co., 1947:

Clarizio, Harvey F. and McCoy, George F., Behauuor Dtsorders in Chlldren (2nd ed. ), New York: Thomas Y.
CroweIlCo 1976 R ~* . ) ' -9

~Clarizio, *Harvey F¥, Toward Positive Classtoom Dlscuplmmg (2nd edt), New York: John Wiley,and Soné, Tne.,
1976. - i

Clark, Donald H and Lesser, Gerald S, Emot:onal' Disturbance and School Leammg A Book Readmgs,
- Chicago: Scrence Research Associates, lnc 1965.

Collins, Myrtie T. and Collms, Dwane R., Sunm‘ Kxg fpr Teacher§ (And Parents), Pacnﬁc Pahsades, CA:
Goodyear Pubhstung Co., Inc., 1975. i

Des Lauriers, Austin and Carlson, Carole, Your Child Is Asleep, Llonewood Tlinois: The Dorsey Press, 1967.
Dreikurs, odﬂ F., Mamtdmmg Sanity in the Classroom, New York: Harper & Row, 1971. = ¢
Erickson; E. 5 Chddhood and Seei ty (anved) New York: W. W. Nortori, 1963.

Emst, Ken, Games Students Play, Millbrae, California: Celestial Arts Pubhshers, 1972.

Freud, Anna, Normality and Pathology in Childhood, New York: International Umversmes\zdess, 1965.

Frieschman, A. E., Whittaker, J. K and Brendtro, L. K., The Other 23 Hours, Chlcago
Co., 1969. » N

Ginott, H., Teacher and Chdd New York: Macmillan Press, 1972. : -

Glasser, W., Redlity Therapy, New York: Harper & Row, 1965. ’

Glasser W, Schools Without Failure, New YorkMarpell Row, 1969, o

Gordon, ‘The Sexual Adblescent: Commum‘cating with Teenagefs' About Sex, Belmont: Duxbury, 1973.

Gordon, 'l'}mmas, Teacher Effectiveness Training, New York Peter H. Wydén, 1974, y .

Graziano, Anthony M. (ed.), Behavior Therapy With Ch:ldren Il, Chicago: Aldine Publishing Co 1975

Haring, N. G. and Phllhpsf E. L., Educating Emotionally Distubed Children, New York: McGraw-Hill, 1962

Harris, T/ A., I'm OK - You're OK, New York; Harper & Row, 1969. - =~ 3~ *+

Hewett, F. M., The Emotionally Dnsturbed Child in the Cigssroom, New York: Allyn and Bac¢on, 1968
_Holmes, M., Holmes, D., andField, J., The Therapelitic Classroom, New York: Jason Aronson 1974 '

Hoh John, How Chl en Fal, New York: Pitman, 1964, ) \ ~

Holt John, How (ldren Ledrn, New York: n Pubhshmg CQrp ,@Po7.- . ‘

Homme, Hoyd (2rid ed.), How Tq Use Continge. Contractmg in'the Classroom, Chicago: Research Press
Co., 1971, "~

Jourard, SldneyM The Trcmsﬁa;entSelf Self Dlsclosureand Well Being, Pnncetoan N.J.: Van Nostrand 1964
Krumboltz, John b, and Krumboitz; Helen B., Changing Children’s Behamor Englewood Chffs, N.J.:

Prentice- Hand 1972, .

ine Publishing .

) Long, Morse W C., Newman R. G (eds.), ngfhct in the Classroom: The Educatton of CHildreri

,qm%lem (3rd €d.), Belmont: Wadsworth, 1976. , . .

Miller, John P., Humanmng The Classroom: Models of Teachmg in Affectwe Educatlon, New York: Praeger ) ,
’ Pubhshe:s, 1976 . "l
* Miller, R. Warburton and Miller, Joyce Laraying, Dealing With Behawor Problems in the Elementary Schogpl, )

New York Parker Publishing Co., Inc., 1969. ,
e ’ . . . . 1 23 A '
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Morse, W. C,, Cuﬂﬂ R. L, and F'mk H, Pubhc School Classes for the Emotionally Handacapped A
Research Analysas Washingtor: il for Exceptnonal Children, 1964.

Pappamkou A. J. and Paul, James L. (eds.), Mainstreaming Emotuonally Dlsturbed Chnldren New York:
Syracuse University Press, 1977.

Quay, H. C. and Werry, J. S. (eds.), Psychop&t%al Disorders of Childhood, New York: John Wiy &
Sons 1972.
'

Rhodes W. C.and Tr\écy, M. L., A Study of Chdd Variance; Volume'l: Gbnceptual Approaches to Emohonal
Disturbance; Volume 2: Interuennons' Volume 3: Service Delivery Systems; Volume 4: The Future, Ann
Arbor: University of Mﬂngan Press, 1972.

Rimland, Bernard,. Infantile Autism: The Syndrome and Its Impllcataons fora Neural Theory of Behauiog,
New York: Appleton- Century-Crafts 1964. .

Sulzer Beth and Mayer G. Roy, Behauvior Modrﬁcanon Procedures, Hinsdale, Illinois: The Dryden Press, 1972.

Swift, M. S. and Spivack, B., “Therapeutic Teachmg A Review of Teachmg Methods for Behautorally
Troubled Children”, J of Specnl Education, Fall, 1974, 259-289.

" Webster, Staten w. Dnscuplme in the Classroom, San Francisco: Chandler Pubhshmg Co., 1968.

Wood, M. M (ed.), Developmental Therapy—A Textbook for Teachers as Therapists for Emotlonally
> @ > Disturbed Young Children; Baymore: University Park Press, 1975, . ”

Wood M. M. (ed.), The Developmental. Therapy Ob)ectwes—A. Self Instruchonal Workbook Baltimore:
~  University Park Press, 1979.

Wood, M. M.: Developmental Therapy—A Model for Therapeutic Interulintion in the School in T. B. Gutkin .
and C. R. Reynolds (eds ), A handbook for Schooi Psychology, New *York: John Wnley and Sons.
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- 'i.;lfehaci'tida :
2'f-uptm}mafterschoor y
3. Grade papers
P’y u\ooaemnudayémea
- 8: ‘feachemmesmdmnsaletmtoyou
s Be mossciger Wllplice
" 7. Decorate one bulletin board or chalk board
S*Eamtxme to write on chalk board _
g, Halp in ibrary . ,
10. Visit another grade .
11. Be. P.E. leader '
~ "12 Makeupownwnhngassamment }
13. Extraplaywtthyourowngradeoranother

14 Play with clay
: 15 Teach another child :

<10 Put assignngents on the board
18 Disgﬁis&school over the interc?m
"+ 9. Ring bell for dismissal
20 Paint )
21 lmnte mother father,for sister or brother for

. seat for specified time - -
éit with a friend from adifferent classfor lunch
26 Chooae"book to be read to the class
o 2. Sebgt}apucforgrouptoducuu .
28 M}gafmnd ?
, 29" Read with a friend
. 30. Helptéclmhandmﬂpapen,mto

office,
eraseboard emptytrash,dustoffdesks,
shafpenpeocihetc

¢ 31 Car€ lor class ammah

L4 -

K/} smmu&stoducmoammtﬁmmhtucm '

.) o Planaclustm . ) 126

-~

g [ — -2 _—
P
- .

16. Sknpp&b)ect /,,-"

Réinforcers!
u,
35
%.
37,
38,
%9

40.

. Listen to record with earphones
"See a filmstrip -

‘a class project - ’ .
Time to read aloud

Sele;ct. game for )

Free tlmh to wor| puzzle etc.

Choose group tivity .

Take a “good” notehometomomanddad/
(arrange a reward with the parents.) —

Extend class recess by specified number of
minutes

. Play teac her:

. 10 minute break to ‘choose game and play
. Class party

U_se language master

Have a “fun” movie -

. Use tape recérder o

. Draw a picture . . - .
, Bunld with construction blocks =

51.

Ma}:e things with colored pipe cleaners

52. Candy .

53.
54.
. Chocolate instead of white milk )

. A cookie with milk .
. Accumulate pomts to purchase _things (dofl

Dry cereal ' .
Comic book or, any book

clothes, yo yo’s, etc.)

. Marbles ' i

. Pencils-or pens ’ .
. “Hot Wheel” cars

. Choice of seat on school bus

. Smiling faces on papers ’

. Work with microscope and an array of

mounted slides

. Devise code with teacheypr another child and
. Polaroid” picture of the “student of the day”
or week to display on bulletin board o7




"66. “Buying off” asslgnments with accumulated

.' tokens . - -

_67..Use a stopwatch or kitchen timer to time

68. Self-graphing of academic or social prog}ess

. 69. Conductasmnceexpenmentwnhteacher
or classmate

A

70. Immediate correctioh of work

‘71.Eamamovne (mclassroom)andtreatby
savmgpomtsdnstﬁbutedonasystemhcbasns

“ 72. Room host: assist visitors todassroom
introduce guests to peers; explain routine

73. A visit ftom a favorite staff member, i.e. coun-

selor; principal, d!etxhan etc.
74. Comb, barrettes, mirror, ribbons for specnal
grooming time
75. Teacher’s praise and cprﬁplimenté
" - 76. Stile approval
77. Write and stage TV commercials

d78‘l:"npareapuppets'hw

. _79. Develop transparenciés for overhead pro-

pctor

80, Puzzles, dot-to-dot p1ctures, ‘and t*‘am
- teasers

81. Hard work certificate
82. Assemble a 250-piece puzzle. Assembled
" puzzle is mpunted on heavy cardboard and
. sprayed with a plastic coating /
83. Write riddles
84. Mural painting
85, 'Play popular records .

86. Sewing equsprnent forﬁomeecononnc
/""students

87. Lafntosew crochet “knit, macrame etc.
in resource room

88. Construct things: tables, bookcases, etc. -
89 Be movne projector operator .
90. Teacher’s assistant to run ditto machine

| 91. Informal cooking area

92. Work with scrap materials from art

93. Look at mail oﬁu catalogues

L

102.
103.

104.
. Work in school library
106.
107.
108.
109.

110.

111.
112,
113
114,

115.

427
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.

Guide visitors on tour of the school buikling
Leave-schéol one-half hour early

Talking tlme with peers

Listening to an older child tell a story

. Stars;decorative seals, or ink- stamp plctures

on papers 3 o
Da:lygradecards

: Tokens to be exchanged later ) )
. Work on crossword -puzzles using plashc

overlays ’ ‘ ' .
Extra time for doing hon\émrk in class

Right to work mdependentlwon a specxal
project for another class . N

Time to paint scenery for class play .

Tme!érlookmgatownmagazmes
Party in resource room or r class party
Tmetopmsueahobbyatschool -

Time to mtervngwécal merchants for a class
project -

Helpteacherbymalungvnsualandfofteacher
to use with another group of students

Display good work. .
Puﬂd}apesforﬁhnshmviqg . F
Use of radio with earphones
AclassCokebreakoraCokebreakmthe

*resource room

Re[ease time to shoot baskets, etc.
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, - Ve Behavnor Modification s :
T Behav:or Modnﬁcabon is an effettive tool for classroom management It > based on the principle that beha\nor,/
which is pomwely reinforced increases in freqiiency: Deliverying positive consequences for appropriate

behavior and ignoring ina ropriate befavior is the basic technique. However, it thust be used properly fo :
insure effectiveness. Below are a few basic rules: . 7

1) Setupremércemntsys m. Postth:suiroom (ie. Howtoearnrewardsandwhatrewardseam)
2) Remforceunmedxately \ ' ~ '
3) Use reinforcements Baera]ﬂy at ﬁrst and. at cnt:caltmesofday
4)lfusmgcheckmarks \ < ’ ) -

:

{(a) Set up in schedule a tm‘ve to trade check marks for more concrete rewards. May be daily or several
: times a day or weekly, dependmgonstudents ‘ "

“ (b) Keep each student’s check mark card taped to desk with his name on it for easy access and recording.

(c) Use an unusual colored pen or mark for recordmg so students may not fill out their own card.

(d) Keep extra cards and pens and rewards locked up.

(e) Be very defhite about how many checks can be earned for what. Never ax;gue .

() Students start with 0 checks and eam checks for appropriate behavior, work, etc. As a rule, checks
are not taken away. ..

L]
‘ 5) Make a variety of reinforcers available to children and change*frequently. Different children will work for )
o ) dxfferent remforcers Ask the child what activities or items he wishes to work for. .

6) Remforce only ap{ropnate behawgr attention for inappropriate behavior is reinforcing!

- 7) Use activities or pnvxleges as reinforcers. They’re just as effective and much cheaper. Free hme, art
prqects extra TV time, extra dessert, etc are good.

8)Dowhatyousayyouunlldo'$t:cktoﬂ\erules

. 9) “Shape”™ behavior by remforcmg improveents in behavior. Reward successive approximations. Lower
3 expectations if necessary so that child may expenence success and reward. -

w4

10) Slowly require more work for less pay-off ) > ‘ .

11) Always pair your intangible, social approval with the concrete, tangible rewards. The goal is to gradually ’
withdraw the tang?oles

N 12) Be consistent! Give the syspm a faxr try. You can't change behavxors ovem:ght Wthh have developed
over years . . 4
13) Be positive! Force. yoprs,elf to search for “Good” rewardable behamrs and ignore deviants as much as ’
posstble . . -

1]
Helpful Strategy For a Clau\'oom gontmgency Management Program .
1.,'Specify Exphc:t Rules ) . .
"a> As dembcratic as pocsfble . )
b. Discuss with class periodically * .
" c. Keep at a minimum and simple “
' "d. State ip a pdsitive manner ¢ / . = -

) e. Post conspicuoysly arpund room . .

" 2. Try not to attend to g:acceptable behavior < Ignore as much as possable Remember, your attention
. (positive or negative) is rewarding to the offender.
' 3. Try to control peer atténtion to unocceptabie behavior i.e. reward thém for ignoring “bad” behavior.

4. Use appmpnate punishment (i.e. “time cut” or withdraw privileges) only when, absolutely nqcessary . ‘
Whenapnwlegeuwnhdrawn bemtospec:lyawaytoeamutback

Q : o 128 - 128 . -
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5. Praise, attendtoandrewarddeﬂrablebehawor Donttakegoodbehamorfotgranted “Catchak:dbemg
good” and reward, reward, reward! .

: 6 Highly reward incompatible appropriate beha\nor Make “Not punchmg” behaVior more rewardmg than
* “Punching” behawvior.
' Reuardrhustbeunmediateihtheuuttalstagesofthewhabonofconhﬁgencymanagement
8. “Shape” behavior by reinforcing improvements in behavior, Reward successwe approxxmahons Lower
expectabmsnfneca&sarysoﬂ\atchﬂdmayexpetm\cesuccessandj«rd e - S .
9. Slowly require more work: for less pay-off, - ’ e -
- 10. Always pair your intangible, social approval with the concrete, tangible rewards. goal is to g!aduaﬂy
withdraw the tangibles- , i
11. Be consstent' Give the system a fair try You can’t change overnight behavnrs which have developed
. over years. . _ o
12. Be positive! Force yourself to search for “Goo'i” re‘wardable behaviors and igriore devnants as much as
possible .

.
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/ vour room,” rather than, “First, put your shoes in the closet.” The intuitive odhti contract is likely to

\‘/* 1t is striking to note, when o:z begins to observe the order of events, how fréquéntly the order is reversed.

& '

Ten 'Basic Rules for Contindency Co:itracting

. RdelTMConuxtPawﬂ(rewd)Shouubehmediateltwofpamcuhrmmethatﬂus -

N rule be observed-early in the game when the child is just learning about contracting. Initial contracts (see Rule 2)
‘ shwlddemandavsmaﬂblt of behavior, then a progress check to see whether the beltavior was executed to the
contradtou speécifications. Then thee rewgrd should be offered immediately. It is important that the presentation
of the reinforcer. be contingent only on the adequate performance of the behavior and not, for example, on the
\ paseage :id time. Contracting will go well to the extent that the precision of the performan& reward relationship

is respec

Rule 2. hntthontractsShouldCall,forandRmrdSmaﬂAppmxnnahom lfthemmalperfonnance
requested from the student is a small, sinple-to-perform approximation fo the final peiformance desired, no
difficulties will be encountered. If, on the other hand £e performance requested is too precise,-and t t:'s
d:fﬁcultforthestudenttoperform no ameunt of reward will help. In fact, the major thing wrong with intui

; "contingency contracting (as it sometimes occurs in everyday situations) is that the intuitive contingency
manager does not settle for small steps or approximations. The intuitive contract is tikely to say, “Clean

say, “Do all the arithmetic problems at the end of the ‘chapter correctly, then you may watch a movie.” The
¢ ! systematic motivation manager is more likely to say, “Do the first two problems correctly, then we will wgtéh
a movie for five minutes.” The employer, when he is training a new employee, always }?ﬁo reward approxi-
, mations. If the new employee were to be rewarded only for expert performance at tart, he would néver
obtain the offered feward and would more than likely void the contract (i.e., leave .

3. Reward Frequently with Smali Amounts. Experience has shown (and there is considerable
la tory evidence to support this) that it is far more effective to give frequént, small reinforcements than a
- few l#hwe ones. As Rule 2 indicates, this is of particular importance early in the game. ~

Rule 4, The Contract éhould Call for and Reward Accomplishment Rather than Obedience. Thus,

. the contract should say*“If you accomphsh such and such, you will be rewarded with such and such,” not,
“If you do what I tell you to do, | will reward you with such and such.” Reward for accomplishment leads to
independence. Reward for obedience leads only to contxnued dependence on the person to whom the child
learns to be obedient.

Rule 5. Reward the Performance After It Occurs. At first glance, this is the most self-evident of all the

rules: first some task behavior, then some reinforcing responses or reinforcing stimuli. The reader may be )
- saying to himself by now, “Why, that’s nothing but the old ‘first worl{ then play’ rule.” This is correct. But ™

this book suggests that the rule must be taken much more seriously than is gsually the case. The difference -

in cqnt‘gencygmnagement is that the “first work, then play” sequence does not occur just once, twice, and :

three ‘times so that the sequence will occur dozens of times each day.

For example, “Just one mor of cards” (a renforcing activity), “Then you ve gpt to do your homework”
(a task event). Or, “Stop watching television” (a reinforcing event), “And,carry’out this trash” (a task event).

The examples illustrate that these events do not, by themselves, automatically get broken down into small umts
and arranged in the correct order. . . g

Rule 6. The Contract Must bq Fair. This rule simply means that the termsl .of the contract, on both sides
of the agreement (“If you will do X, I will do Y”), must be of relatively equal weight.Imagine a contract, for
example, in which a teacher says to the student, “If you get all A’s throughout the school vear, I will take you *

"© . to the movies.” Thiskind of contract could hardly be called fair. On the other hand, the teacher's say

“If you sit qmetly for two minutes, | will take you to the movies,” would also be an unbalanced contract. In
case, the weight of whatsis offered by the initiator of the contract would be immensely greater than the we:ght
of the behavior demanded by the contract. In general, one must try to relate the amount of reward to the
amount of performance. ™

— Teachers (and parents) sometlma feel uncomfortable w1th rewarding the students “for what they should be
doing anyway.” It seemns to be “somehow immoral to reward today’s child for doing assignments that eartier
generations had to do “or else.” But the fact is that children learn better, and mqre un’f‘lmgly if reinforcers follow

-
’
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wouddn’t say today’s chﬂciren should not get better dental care than then; Fbarents had.
All schools some activities and objects for their children primarily because of their fun value. The
.crucial difference is in the-time sequencé of offering them.

Rule 7. The Terms of the Contract Must be Clear. This means that thé terms on both sides of the agreement ‘

must be explicitly stated. For example, an unclear contract would say, “Do a few arithmetic problems and
then we will do something more interesting.” A more clearly stated contract would say, “Do ten arithmetic
problems correctly and then we will watch the first four minutes of this Popeye cartoon.” The child must always
know how much performance is expected of him and what he can expect as a payoff..a Al

" Rule 8. The Contract Must be Honest. An honest contract is one which is (a) carried out immiediately,
and (b) carried out accordjng to the terms specified in the contract.

Rule 9. The Contract Muat/ be Positive. An apptopriate contract should not say, “I will not de X, if you
will do Y.” The terms of the contract shodl contribute something to the child’s experience, rather than take

« $omething away from him. Note that often contracts used in the school and in the home are implicitly-of a
negative type. E.g., “Behave as I tell you” implies “You will not get punished if you behave s I tell you.” The
outstanding characteristic of negative contracting is that it involves a threat of punishment._

* Rule 10. Contracting As a Method Must be Used Systematically. Perhaps the most difficult thing to

learh about the laws of contingency is that'they go on working all the time, whether one pays any attention
to them or not. That is to say, these laws do not hold only during anthmetic period or the reading lesson, or
only during school hours, for that matter. A reinforcement following a bit of behavior will strengthen that
‘behavior whether or not it occurs during school hours. As one becomes familiar with contingency management
procedures; one might ask, “What is the payoff for the child?” for almost every behavior requesteqyof the child.

Once contracting has been established as a motivation-management procedure, it should be maintained, and
care should be taken not o reward undesirable acts. Remember, the best way to eliminate unwanted behaviors
15 tg make certain that they are never reinforced in any‘way; instead, see to it that in the same situation some
other behavior is reinforéed, which is itself mcorantﬂ)le with the undesirable behavior.

What is the payoff for the parent or teacher? The parents and teachers now using these rules in their -
management of child motivation find that children are eager to perform; under these conditions. These children
do not show med or aggressive traits of children performing under duress and coercion. Nor do they
exhibit the demanding and “spoiled” characteristics of those who are used to receiving ungarned penefits. .

There is a kind of joy in their activities; they seem to have a feeling of delight in their wi and gonscious '

accomplishment and their well deserved rewafds. Observing and participating i this kmd of legrning is, in

tum the greatest reward teachers or parents can experience. -~

. —from Homme, How to Use Contingency, Contracting i in the Classroom

B~
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Cdoperatwe Educatxonal Service Agencnes

CentralSavannatherAreaCESA S _ : e d

Dr. Lauise L. McCommons, Director _ . ) .

Mt. Pleasant Rd. : ) N -
P. O. Drawer 1025 ‘ R G o ' .
Thomson, Ga. 30824 . ' - e

(404) 595-6990 or 6991 S e ot -

Serves Burke, Columbia, Emanuel, G'hscock Jefferson Jenkms meoE\ McDufﬁe Screven, Tahaferro,

Warren and Wilkes. Counties | s

Chattahoochee Flint CESA . “ . ' S
Homer Foreman, Director ‘ v

Box 588 ‘.

Americus, Ga. 31709 »

(912) 928-1290 ‘ !

‘Serves Americus City and Chattahoochee, Clay, Crisp, Dooly, Harris, Macon Manon Quitman, Randolph,
Schiey, Stewart Sumter, Talpot, Taylor and Webster Counties

Coastal Plams CESA ' . .
Allen Smith, Director . ; , o . A
Route 1, James Rd.
Box 1265 . .

Valdosta, Ga. 31601 ‘ . . -3

(912) 247-3482

Serves Ben Hil, Berrien, Brooks, Cook, Echols, Irwin, Lanier, Lowndes, Tift and Turner Counties and \*’
Fitzgerald and Valdosta Cities '
Operates the Comprehensive Psychoeducatnonal Se!tnces of South Georgia (CPES) in Valdosta .

First District CESA

Inman Davis, Director . 3
Zetterower Rd. o

P. O. Box 826 : : .
Statesboro, Ga. 30458 ’

(912) 764-6397 .

Serves Appling, Bryan, Bulloch, Camd'en Candler, Effingham, Evans, Jeff Davis, Lrberty Long, Mcintosh,
Tattnall, Toombs and Wayrle Counties and Vidalia City .

Operates Child Development Centers in Statesboro, Collins, Baxley and Jesup

Griffin CESA .. , :

Dr. R. E. Flanders, Director . ’ ' -
119 W. Vineyard Road .

P. O. Drawer H s o ¢

Griffin, Ga. 4 : ) .

(404) 227 hd

Serves Butts, Fayette, Henry, Lamar, Pike, Spaldmg and Upson Counties and Thomaston City -

Heart of Georgia School Systems CESA ' . »
Dr. Benny B. Wade, Director "~ . v
Extension Bldg., Anson Avenue’ v »

_P. O_Box ) oo : o ; : o
Eastman, Ga-§1023 . .
(912) 374-2240 » ,
Serves Bleckley, Dodge, Laurens, Mont , Pulaski, Telfair, Treutlen, Wheeler and Wilcox Counties and

Dublin City * , ‘ S
| : , 133 : ' | ('..

’




Metro CESA :
Dr. Charles Thompson, Executive Director ‘ . .
2268 Adams Dr., NW

Atlanta,-Ga. 30318

{404) 352-2697

Serves Buford, turandManettaCltlesandClaytonandDoughsCounbes

Middle Georgia CESA.
Warner J. Raines, Director
Knoxville St. at Vinkville St. . :

P. 0. Box 1148 | : J ‘

Ft. Valley, Ga. 31030 .

(912) 825-3132 ST :
Serves Crawford, Jones, Monroe, Peach and Twnggs Counties LT

Northeast Georgia CESA -

C. L. Cain, Director ) \

375 Winter St.

Winterville, Ga. 30683 . i )

(404) 342-8292 b
Serves Barrow, Clarke, Elbert Greene, Jackson, Mad:son Morgan Oconee, Ogiethorpe and Walton

Counties and Commerce, Jeffg;son and Social Circle Cities

North' Georgia CESA -
Jack Holcomb, Director : *
#5 West.Side Square
Ellijay, Ga. 30540 .
(304) 635-5391 . -

Serves Cherokee, Fannin, Gilmer, Murray, Picd#Rs and Whitfield Counties and Dalton City

Northwest Georgia CESA

Dr. Charles L. Florida, Dtrector

‘Route 1, Box 256 | v
Cédartown, Ga. 30125

(404) 684-5443 or 5444 “ ' '
Serves Bartow, Catoosa, Chattooga, Dade, Floyd, Gordon, Haralson, Paulding and Polk Counhes andCalhoun,
Bremen, Chickamauga, Trion and Cartersvtlle Cities
Operates the Evaluation and Service Center jn Rome

Oconee CESA

Lester Herman, Director - 4
N. Harris St. - .

P. O. Box 699 ‘ * . ) ~
Sandersville, Ga. 31082 ‘ .

(912) 5535178

Serves Baldwin, Hancock, Jasper, Johnson, Pufnam, Washmgton and Wilkinson Counties

Okefenokee CESA
Dr. A, L. Woodard, Director
Route 5, Box 406 . '

%

4

’

. Waycross, Ga. 31501

(912)285—6151 * ' e Tt e
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E“nhulesAhn Director —

e 4, Old White Creek School Bldg. ¢ c
Clevelrd, Ga. 30528 ) N\
; (404) 865-2141 g ’
Serves Banks, Dawson orsyth, Franklin, Habersham Hall Hart Lumpkm Rabun, Stepheris, Towns,
Union 'and White Counties and Gainesville City .

Operates Alpine Center in Gainesville . ) '

Southwest Georgia CESA . ,

Dr. Boyd Israel, Director : ‘ . ) , .
Mercer Ave. ¥

P. O. Box 145

Leary, Ga. 31762
(912) 792-6195 .
Serves Baker, Calhoun, Colquitt, Decatur, Early, Grady, Lee Miller, Semmole, Terrell, Thomas and Worth
Counties and Pelham and Thomasville Cities

West Georgia CESA - . . J
Dr. Jo#in Holter, Director /
1090 E. Depot St. ’
LaGrange, Ga. 30240 ¢
(404) 882-0007 s
. Serves Carroll, Coweta, Heard, Meriwether and Troup Counties and Carrollton Hoganswlle, LaGrange
and West Point Cities *
Operates West Ggorgna Center, GLRS







i" o . Georgla Learning Resources Systen. Dn'ectovy

e Katheryn B. Bush b ,
‘ ' State Coordinator, GLRS _ .
¢ .Program for Exceptional Childréen 5 '
* . Georgia Departrf¥ent of Education
. . State Office Building )
' Atlantap 30334 ...
(404) 656-2425 (GIST 221-2425)
. - SOUTHWEST GEORGIA CENTER, GLRS AP Louisvite Center, GLRS Sateu:ﬂ - T
- P, O.Box 1470, Louisville Academy ‘ g .
, Ga. 31702 . . Louisville, Ga. 30434 .
) 4329151 . o (912) 6247794 .
’Southwest Georgia GLRS Satellite . ’ . *Washington Cqgter, GLBS Satellite ’
Early County Junior High School - - ¢ . 313-A North Alekander Ave.
Blakely, Ga. 31723 , . Washington,.Ga. 30673
P12 7283145 . NORTH CENTRAL CENTER, GLRS ®
WEST CENTRAL CENTER, GLRS North Georgia CESA . .
55 Savanna?St. . #5 West Side Square . ’
Newnan, 'G&. 30263 . : “ Ellijay, Ga. 30540 3 . s
(404) 251-0888 (GIST 232-1496) . (404) 6355391 b , s
" NORTH GEORGIA c:-:ntm GLRS WEST GEORGIA CENTER, GLRS o )
P. O. Box 546 . 1532 Fifth Ave. ' -,"
* Cleveland, Ga. 30528 &olumbus, Ga. 31901 .
(404) 865-2043  (404) 324-5661 2
* METRO EAST CENTER, GLRS . *West Georgia GLRS Satelite B
*  Robert Shaw Center Sumter County Instructional )
. 385 Glendale Rd. Materials Center
“Scottdale, Ga. 30079 “  Americus, Ga. 3709
(404) 292-7272, Ext.. 72 v ' (912) 924-4955
METRO WEST CENTER, GLRS NORTHWEST GEORGIA CENTER, GLRS ‘
Metro CESA 115 W. Washington St. -
2268 Adams Dr., N.W. . Summerville, Ga. 30747
‘Atlanta, Ga. 30318 - - *  (404) 857-5421 .
' (404) 3522697 ' *GLRS:Satelite, NW. Georgia CESA .
' NORTHEAST GEORGIA EENTER GLRS Route 1, Box 255 A .
. Northeast Georgia CESA ',/- ) y Cedartown, Ga. 30125 .- .
375 Winter Dr. (404) 684-5443 (GIST 295-6190) ° : "
Winterville, Ga. 30683 . .
(404) 74268292 (GIST 241-7675) g‘ﬁ,‘,}:"cgsO;’T” CENTER,GLRS  a=_,
GEORGIA CENTER GLRS P. Q, Drawer H . l
3769 Ave: Griffin, Ga. 30223 s
Room 1Q1 (404) 227-0632 (GIST 253- 731) -
Macon, Ga. 31204 SOUTH CENTRAL CENTER, GLRS ’
(912) ‘7“513 CHhild Development Center
" EAST GEORGIA CENTER, GLRS., 1492 Bailey St. :
" Joséph Lamar Elementary School -~ Wa , Ga. 31501 T
907 Baker Avé. - 1 - 91 191 (GIST 368-6191) ° .
. Augusta, Ga. 30904 . . . -
(404) 7360760 ’ 3 7 _ . . . . . B
. ) . : ' , o
‘ - !“; » ‘ . )
A - " » ’ -




’SwthCam‘detu GLRS(West)

. Coastal Plains CESA -

’ wm& T e
Valdosta, Ga; 31601 -
(912) 247 :
COASTALAREACENTER GLRS
Chatham County Board of Education

> -

208 Bull St., Room 300 T

; L Savannah, Ga. 31401 .
IR ) (912) 234-2541, Ext. 301, 302

*Coastal Area GLRS Satellite
ick, Ga. 31620 - v,

(912) 2646222 .
EAST CENTRAL CENTER, GLRS
Wrightsville Primary Schodl :
P..O. Box 275 °
Wrighitsvile, G3. 31096
(912) 864-3246

- .*GLRS Satellite, Heart of Georgia CESA
, o 312 South Main St.
Eastman, Ga. 31023
(912) 374-5244
: SOUTHEAST GEORGIA CENTER, GLRS
. . . J.R.Trippe School =~ -
400 West Second St.
. . Vidalia, Ga. 30474
(912) 537-7797

&

* -

‘\
*Satellite Center of the preceding GLRS Center

=
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Georgia Department of Education
X State Coordinator
, Joan A. Jordan, Coordmator
' State Department of Education
Programi for Exceptional Children
\ "State Office-Building
- o “r Atlanta; Ga. 30334
N . {404) 656-2425
Center .
. County . ¢
. Joseph Fehlig, Director .
" The Learning Center
- 1801 N. Columbia
Milledgeville, Ga. 31061
’(912) 452-3514 Pt
” Servés Baldwm Jasper, Joh!gn, Hancock, Putnam, Washingten, and
o Wﬂlmson cqunties , {Q : . .
‘ Bibb County * )
. Eﬁzabeth'Bell, Director ' °
. MiddieXGA Psychoedudsitinal Genter o :
(Alexander IV Schiool) & ‘¥ o )
e 3769 Rld@ Ave. m.,»i o,
. Macor; Ga. 31204 * .5 ??,‘ o 4
‘. ) (912)4773440 ,“"‘-'*‘ - -
. . Servés Bibb Crawfmd Ho'ﬂstpn, Jones, Monroe, Peach and Twiggs
W cotnfest” ' wf T, .
Mé County % - v
v SteveChQster Actmg Du'ector ' .
S Ogeechee Educat)onal Cehter ., AP
.. % P.O.Box 284 | Coe
. . Midville,Ga 30481 WY . -

(912x9730 -, 7

PN ' ServesB‘urﬁ Emanuei Glascock, Jefferson JenkmsandScreven

—

- counties Lo ) } L
Carrolt Cointy .
.- B. Craddock, Director B -
v, Centef - = > .
/Route 7, Box 3Q@ : ) . p
Carrollton . 30117 ' ) :
. % 258.7 . ¥ ~

Serves Carroll, Coweta, Heard, Menwether and Troup counties;
t Carroliton, Hogansville; LaGrange and West Point cities

mnc«my ' -
L% U. Lawton, Director * N :

¥ - Chatham-Effingham Psychoeducatmnl Center
1211 Eisenhower Dr. V)
Savannah, Ga. 31406 - .
(912) W4-8826 . .-

. Serves Chatham and EM\am counties

Fiscal Agent

" William D. Gardper *

-’

Superintendent /
Baldwin County Schools
Box 649 .
Milledgeville, Ga. 31061
(912) 452-2017

L d
[}

~——

Paul J. Hagerty
Superinténdent
Bibb County Schools _

2064 Vineville Ave. , . *
P.O.Box6157 * ' ,
Macon, Ga. 31208

(912) 742-8711 :
'S

James D. Smith

Superintendent .
Burke County Schéols
P. O. Box 5%
Waynesboro, Ga. 30830
(404) 554-510}

Travis B. Edmondson
Superintendent

Carroll County Schools
Carroliton, Ga. 30117 .

(404) 832356?

Sylvester Reilts
Superintendent
Chatham County Schools

+ 208 Bull St.

Savannah, Ga. 31401
(912) 234-2541, Ext. 108

N
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Cowy
RuﬂndCenter : . : R

- (m)mamsm 241-5516 ‘
Serves Claske, Barrow, Ebert, Greéne, Jackson, Madson Morgan
Oca\eeogethorpeandWahoncomhesCmmrceJeﬂerson .t
and Social Circle cities ¢

<

South Metro Children s Center

370 Blair Vilia Dr., S.E. a

Atlanta, Ga. 30354

(404) 363-6976 '
Sérves South Fultoﬁ‘ and Clayton counties; Atlanta City (5«

Coastal Plainis CESA ]

Harrgy Hamm, Director ) )
Comprehensive Psychoeducational Services of South Georgna

P. O. Box 1508

Route 10, James Rd. .

\Y ta, Ga. 31601

(912)Q47-3350 (GIST 343-3351)

Serves Lowndes, Ben Hill, Berrien, Brooks, Cook, Echols Irwin, Lanier,

Tift and Turner counties; Fitzgerald and Valdostasg

Cobb County .~~ .

Sara H. Reale, Director’

Children’s Learning Center

* (Lémon Street Special Education Center)

353 Lemon St. : .
Marietta, Ga. 30060 D »
(404) 422-0633 or 4229171 © .

Serves Cobb and Douglas counties; andManettacnty

th) *

David Fallin, Director - ' . .

Fiint Area Child. Development Center -
. P.O.Box 729 ; . s . .
Cordele, Ga. 31015 ~

(912) 273-5653 ’ .=
Serves Crisg, Pook), Macon; Marion, Schley, Sumter, Taylor and

Webster counties, Americus city
Daiton City ) -
George Andros, Director

Child Development Center

Fort Hill Ter. . -
Dalton, Ga. 30720 .

(4049 259-2140 GIST 234~2l¢0 . .
Serves Dalton City; Cherokee, Fannin, Gilmer, Murray, Pickens and -
Whitfield counties -~/

Emest L. Stroud

Superintendent

Clarke County Schools ’
P. O. Box 1708 :

Athens, Ga. 30603

(4045467721 4 .

”
Superintendent

Clayton County Schools

120 Smith St. .
Jonesboro, Ga. 30236 '
(404) 478-9991 ’

.

Allen Smith, Director
Coastal Plains CESA
Route 10, James Rd.

" Box 1265

Valdosta, Ga. 31601
(912) 2473482 =
GIST 3433482

Su;aemtendent - . 5

* Cobb County Schools .

P. O.-Box 1088

Marietta, Ga. 30060
(404) 4229171

Ray E. Darley
Superintendent . :
Crisp County Schools ’
Cordele, Ga_ 31015
(912) 273-1611 °

Robert D. Cox

Supérintendent

Dalton City Schools

P. O. Box 1408 *
Dalton, Ga. 30720 .
(404) 278-8766




Dd(ab-RockddeProgm
* Robert Shaw Center .
385 Glendale Rd.
Scottdale, Ga. 30079
(404) 292.7273, Ext. 38

L]

SerqueKabdeockdaleoounbet Decaturc:ty

Dougherty County. .
Jm N. Bachrach, Director
Oak Tree Children’s Center
712 North Jefferson St.

. Albany, Ga. 31701

(912) 4394330 GIST 3414330

pE—

DO\MBakerCal}Dun,EaﬂyLeeMxﬂerTmeﬂand

Worth counties

First District CESA N\
Harry Goodwin, Director

. \_ Chid Development Center
Highway 80 West
Stategboro, Ga. 30458
(912) 764-6751

Serves Bulloch, Appling, Candler, Evans;-Jeff Davns Tattnall, Toombs

and Wayne counties; Vidaba city
Collins Center - (912) 693-5220

.

Send Mail to: Route 1, Box 8, Collins, Ga..30421°

Ghiymn County
Kenneth R. Wallin, Director

The Community Developmental Center for Chlldren !

2400 R St. .

- Bnmsww:kgGa 31520 .
(912) ‘
Serves Glynn, Bryan,

Guwinnett County

Larry Weiner, Director

North Metro Children’s Center
- (Whitaker School) ~

846 Huff Rd., N.W.

Atlanta, Ga. 30318 _

- (404) 352-3720 *

Serves Gwinnett and North Fulton countleq, Buford Crty ‘and Atlanta

|ty (North)

Al

\ Martha ankerson, Directtr

iberty, Long and Mclntosh counties

A

Heart of Georgia Child Development Center

P. O. Box 1031
(623 North Dr.) -
Dublin, Ga. 31021
{912) 272.9220

Serves Laurens, Bleckley Dodge, Mavtmry“?uhskl Telfair, Treutlen

2 .

WhederandWicoxoounha Cocl'n'anandDublincm

-

-
. =
~
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 (912) 4364843

Robert Fr‘eeman
Superintendent

DeKab County Schools
3770 North Decatyr Rd.
Decatur, Ga. 30032

(404) 296-1700 or 296-2000

" Paul B. Robertson

Superintendent
Dougherty County Schools T
Box 1470

(601 Flint Ave.)
Albany, Ga. 31702

®

Inman Ravis

'Director

First District CESA

P. O. Box 826
Zetterower Rd.
Statesboro, Ga. 30458
(912) 764-6397

Kermit Keenum
Superintendent

Glynn County Schools
Box 1677

Brunswick, G&* 31520
(912) 265-6590

Alton C. Crews
Superintendent _
Gwinnett County Schools
52 Gwinnett -

Lawr , Ga. 30245
(404) 1

*

William P. Johnson
Superintendent’
Laurens County Schools
P. O. Box 2128

Dublin, Ga. 31021

(912) 2724767




MCW ot

Jameg Bedingfield, Director ’
Children’s Center ) ’
. 1532 - Third Ave.
g Columbus, Gj. 31901 ’ L
| (404) and 323-6301 — had

Serves Muscogee, Chattahoochee, Clay , Harris, Quitman, Randolph
‘Stewart and Tabot counbes o ‘

Northwest Georgia CESA .
Georgia Moore, Director
Evaluation and Service Center
1019 North Fifth Ave.’ ’
" Rome, Ga. 30161 .
(404) 2912625 GIST 2316191 =
Serves Rome; Bremen, Calhoun, Cartersville, Chickamauga and
- Trion cities; Bartow, Catoosa, Chattooga, Dade, Floyd, Gordon,
Haralson, Paulding, Polk and Walker counties .

Okefenokee CESA

William H. Rivenbark, Jr., Coordinator /

Hartell Child Development Center

1492 Badley St.

Waycross, Ga. 31501

(912) 2856191 GIST 368-6191

Serves Waycross city; Atkinson, Bacon, Brantley, Charlton, €linch,
Coffee, Pierce and Ware counties -

Pioneer CESA +
Wayne Moffett, Director
Center :
P. O. Box 2459
(E: E. Butler High School Bidg., Athenanghway) '
Gainesville, Ga. 30501
(404) 532-9981 GIST 245-5260
Serves White, Banks, Dawson, Franklin, Forsyth, Habersham, Hall, .
Hart, Lumpkin, Rabun, Stephens, Towns and Union counties;
Gainesville ¢ity

. Richmond County .
Finley H. Sizemore, Director
Lawton B. Evans Child Center
1399 Waltdn Way
Augusta, Ga. 30901
(404) 724-8271 '
Serves Richmond, Columbia, leoh. McDuffie, Taliaferro, Warren
and Wilkes counties '

Spa!dingCounty
Robert Gordon, Director

Griffin Area Child Development Center
415 Jefferson Ave.

Griffin, Ga. 30223

(404) 228-1290

Serves Spalding, Butts, Fayette, Henry, Lamar, Newton, Pike and Upson
counties; Thomaston City

~ [

S o | ‘1&143

Braxton A. Nail
Superintendent

. Muscogee County Schools
1200 Bradley Dr.
Columbus, $ha. 31906 .
(404) 324- .

Charles L. Florida B
Director e
Northwest Georgia CﬁSA
Route 1, Box 255 !
Cedartown Ga. 30125
(404) 684-5443

A. L. Woodard, Director
Okefenokee CESA

Route 5, Box 406
Waycross, Ga. 315:1\
(912) 2856151 =~ =

GIST 3686151

S ’
Chaleg H. Allen .
Director .

. Pioneer CESA -

* P. O. Box 548

Cleveland, Ga. 30528

: (404) 865-2141

~

—

William G. Oellerich
Superintendent

Richmond County Schools
2083 Heckle St.

Augusta, Ga. 30904
.(404) 736-8453

L&)

-

Charles H..Green
Stperintendent
Spalding County Schools

* P. O. Drawer N
. Griffin, Ga. 30224 )
(404) 227-9478 '

,
e -




@  Somia Walker Busbee, Director
, ’s Center _ '
" P.O. 110-A

Ochlocknee, Ga. 31773.

(912) 574:5123 GIST 344-2384 ~ l
. Serves Thomas, Colquitt, Decatur, Gragy, Mitchell and Seminole

coynties; Petham and Thomasville cities :

~
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. «Carol Purvis  *

Superintendent

Thomas County Schools
Thomasville, Ga. 31792
(912) 226-7102 .

/
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" Federol low prohibits discrimination on the basis of race, cob’ornaﬂmdorm(ﬁﬂe\/lolﬂdeRdmActoﬂ%ﬂ,nxﬂ'iﬂtD(oIthc
EdacmAmaMdlmthbnoItfnVW&MAMMJ!WG},WW(S«MWdWM
nonActoI1973) ndxmﬂmnam!umhdwdﬁwm

&mmwmmwmwmmwwmqmmMMMmm
pmmam«mmm

mmmmmmdmumwnmmmummwm‘

nondiscriminasory policy

!
Title Il — Loydia Webber, Vocational Equity Coordinator '
! Title VI — Peyton Willaoms Jr., AmusmolSmSchoohmdSpoaalScm
Title X — Evelyn Rowe and Myra Tolbert, Coordinators
Section 506 — Jane Leé, Special Education

Inquiries concerning the application of Title B, Title V1, Titlg X or ﬁon&OMotfnpobuandpmcm
p-:amamcmwo[ StauOIﬁccBu'kim.A 30334;

tothe
mm : or 10 the Director, Office for Ciuil Rights, Education Department, W

&




